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Nebraska

OFFICE OF THE BOARD OF REGENTS

NOTICE OF MEETING

Notice is hereby given that the Board of Regents of the University of Nebraska will meet in a publicly
convened session on Friday, March 29, 2019, at 11:00 a.m. in the board room of Varner Hall, 3835
Holdrege Street, Lincoln, Nebraska.

An agenda of subjects to be considered at said meeting, kept on a continually current basis, is
available for inspection in the office of the Corporation Secretary of the Board of Regents, Varner
Hall, 3835 Holdrege Street, Lincoln, Nebraska, or at https://nebraska.edu/regents/agendas-and-
minutes.

A copy of this notice will be delivered to the Lincoln Journal Star, the Omaha World-Herald, the
Daily Nebraskan, the Gateway, the Antelope, the Kearney Hub, the Lincoln office of the Associated
Press, members of the Board of Regents, and the President’s Council of the University of Nebraska.

Dated: March 22, 2019

Carmen K. Maurer
Corporation Secretary
Board of Regents
University of Nebraska

Varner Hall / 3835 Holdrege Street / P. O. Box 830745 / Lincoln, NE 68583-0745
(402) 472-3906 / FAX: (402) 472-1237 | www.nebraska.edu



AGENDA
THE BOARD OF REGENTS
OF THE UNIVERSITY OF NEBRASKA
Varner Hall, 3835 Holdrege Street
Lincoln, Nebraska 68583-0745
Friday, March 29, 2019
11:00 a.m.

l. CALL TO ORDER
Il. ROLL CALL

1. APPROVAL OF MINUTES AND RATIFICATION OF ACTIONS TAKEN ON
JANUARY 25, 2019

V. KUDOS
Kristi Milks, University of Nebraska at Kearney
Jennifer Bodfield, University of Nebraska-Lincoln
Heidi Reelfs, University of Nebraska Medical Center
Angie Kennedy, University of Nebraska at Omaha

V. RESOLUTIONS
Recognition for Regent Logan Krejdl, University of Nebraska at Kearney
Recognition for Regent Hunter Traynor, University of Nebraska-Lincoln
Recognition for Regent Sarah Hotovy, University of Nebraska Medical Center
Recognition for Regent Renata Valquier Chavez, University of Nebraska at Omaha

VI. HEARINGS
VIl.  PUBLIC COMMENT

The Standing Rules of the Board provide that any person who gives 24 hours’ notice to the
Corporation Secretary of the Board may speak to any item that is not on the agenda. In addition,
any person may appear and address the Board of Regents on any item on the agenda for this
meeting. Each person will be given up to five minutes to make his or her remarks. Public
comment will be limited to a period of 30 minutes.

VIIl.  UNIVERSITY CONSENT AGENDA
A. ACADEMIC AFFAIRS
University of Nebraska
1. President’s Personnel Recommendations Addendum V111-A-1

IX. UNIVERSITY ADMINISTRATIVE AGENDA
A. ACADEMIC AFFAIRS
University of Nebraska
1. Approve amendments to RP-5.10 Student Information and the Family
Educational Rights and Privacy Act of 1974 (FERPA) of the Policies of the
Board of Regents (the “Policies™) related to directory information for students
Addendum IX-A-1




University of Nebraska-Lincoln

2.

Item 1X-A-2 was removed from the agenda. Apprevakisrequested-to-
i . he Hitchcoel , I I fassional

Approval is requested to create the Rural Economic and Community Vitality
Graduate Certificate in the Department of Agricultural Economics in the College
of Agricultural Sciences and Natural Resources Addendum 1X-A-3

University of Nebraska at Omaha

4.

Approval is requested to discontinue the Master of Arts in Theatre degree in the
School of the Arts in the College of Communication, Fine Arts and Media
Addendum IX-A-4

Approval is requested to create the Bachelor of Arts and Bachelor of Science
degrees in Medical Humanities in the College of Arts and Sciences in
collaboration with the College of Communication, Fine Arts and Media
Addendum IX-A-5

Approval is requested to create the Center for Professional Sales in the
Department of Marketing and Entrepreneurship in the College of Business
Administration Addendum IX-A-6

Approval is requested to create the STEM TRAIL Center administered by the
Colleges of Arts and Sciences, Education, and Information Science and
Technology Addendum IX-A-7

BUSINESS AFFAIRS
University of Nebraska

1.

Approve the amendments to the Audit, Risk and Compliance Committee Charter
Addendum IX-B-1

University of Nebraska Medical Center

2.

Approve the use of Construction Management at Risk project delivery method
for the Munroe-Meyer Institute for Genetics and Rehabilitation Facility
Replacement

Addendum IX-B-2

Approve increase in budget to the Williams Science Hall renovation to support
expanded renovation for the addition of the Academic Services and High School
Alliance program space Addendum IX-B-3

FOR INFORMATION ONLY

1.
2.

3.

o ks

University of Nebraska Strategic Planning Framework Addendum IX-C-1
University of Nebraska Strategic Framework Accountability Measures
Addendum IX-C-2

Calendar of establishing and reporting accountability measures

Addendum IX-C-3

University of Nebraska Strategic Dashboard Indicators Addendum IX-C-4
Board of Regents agenda items related to the University of Nebraska Strategic
Framework Addendum 1X-C-5

Amend Section 1.3, The Board of Regents of the University of Nebraska, and
Section 1.4, Meetings of the Board, of the Bylaws of the Board of Regents of the
University of Nebraska. This item is presented for information only and will be
brought back to the Board for approval at its next meeting. Addendum IX-C-6



X.

D. REPORTS

1.
2.
3.

10.
11.
12.
13.
14.
15.

16.
17.

Spring 2019 Enrollment report Addendum IX-D-1

Programs with Tuition Variances Addendum 1X-D-2

Expedited Approval of the Human Resource Management Graduate Certificate in
the Department of Management in the College of Business at the University of
Nebraska-Lincoln Addendum 1X-D-3

Expedited Approval of the Communication Graduate Certificate in the School of
Communication at the University of Nebraska at Omaha Addendum 1X-D-4
Expedited Approval of the History Graduate Certificate in the Department of
History in the College of Arts and Sciences at the University of Nebraska at
Omaha Addendum IX-D-5

Expedited Approval of the Supply Chain Management Graduate Certificate in the
College of Business Administration at the University of Nebraska at Omaha
Addendum IX-D-6

Renaming the Bachelor of Science in Secondary Education (BSED) in Physical
Education to the BSED in Kinesiology, and renaming the Master of Arts (MA)
and Master of Science (MS) in Health, Physical Education, and Recreation
(HPER) to the MA and MS in Health and Kinesiology in the School of Health
and Kinesiology at the University of Nebraska at Omaha Addendum IX-D-7
Revisions to rules and regulations for faculty and student self-government
organizations: Revisions to the University of Nebraska at Omaha Student
Government Constitution and Bylaws Addendum 1X-D-8

Bids and Contracts Addendum IX-D-9

Quarterly report of Gifts, Grants, Contracts and Bequests Addendum 1X-D-10
Quiarterly Status of Capital Construction Projects Addendum 1X-D-11
Intermediate Design report: University of Nebraska Medical Center Munroe-
Meyer Institute for Genetics and Rehabilitation Facility Replacement
Addendum IX-D-12

Renaming the International Quilt Study Center and Museum the “International
Quilt Museum” at the University of Nebraska-Lincoln Addendum IX-D-13
Othmer-Topp Endowment Fund, second priority uses, for the fiscal year ended
June 30, 2018 Addendum 1X-D-14

Strategic Framework report on Workforce Opportunities and Academic Program
Alignment [3-h-i & iii] Addendum IX-D-15

Strategic Framework report on Entrepreneurship [5-d] Addendum IX-D-16
Memorandum of Understanding (MOU) between the University of Nebraska at
Kearney and Central Community College to offer a co-enrollment partnership to
help students succeed and earn college credit on a path to a university degree
Addendum IX-D-17

ADDITIONAL BUSINESS



VI,  UNIVERSITY CONSENT AGENDA
A ACADEMIC AFFAIRS

University of Nebraska

1. President’s Personnel Recommendations Addendum VII1-A-1



Addendum VIII-A-1
The President’s Personnel Recommendations
Meeting Date: March 29, 2019

New Appointments

University of Nebraska at Kearney

Ryan L. Teten, Dean (Special), College of Arts and Sciences, Professor (Continuous) Political Science;
effective 7/1/2019, $168,500, FY, 1.00 FTE.

University of Nebraska-Lincoln
Mark E. Button, Dean (Special) College of Arts and Sciences, Professor (Continuous) Political Science;
effective 7/1/2019, $320,000, FY, 1.00 FTE.

Adjustments

University of Nebraska at Kearney

Mark R. Ellis, Dean (Special), Graduate Studies, and Professor (Continuous), History; effective 7/1/2019,
$140,000, FY, 1.00 FTE. Remove title of interim Dean of Graduate Studies; effective 6/30/2019.

University of Nebraska-Lincoln

Sherri M. Jones, Dean (Special) College of Education and Human Sciences, Professor (Continuous)
Special Education and Communication Disorders; effective 7/1/2019, $280,000, FY, 1.00 FTE. Remove
title of Chair of the Department of Special Education and Communications Disorders; effective
6/30/2019.




IX.

UNIVERSITY ADMINISTRATIVE AGENDA

A

ACADEMIC AFFAIRS

University of Nebraska

1.

Approve amendments to RP-5.10 Student Information and the Family
Educational Rights and Privacy Act of 1974 (FERPA) of the Policies of the
Board of Regents (the “Policies”) related to directory information for students
Addendum IX-A-1

University of Nebraska-Lincoln

2.

Item 1X-A-2 was removed from the agenda. Approvalisrequested-to-
X . he Litcheocl : I cecsional

Approval is requested to create the Rural Economic and Community Vitality
Graduate Certificate in the Department of Agricultural Economics in the College
of Agricultural Sciences and Natural Resources Addendum IX-A-3

University of Nebraska at Omaha

4.

Approval is requested to discontinue the Master of Arts in Theatre degree in the
School of the Arts in the College of Communication, Fine Arts and Media
Addendum IX-A-4

Approval is requested to create the Bachelor of Arts and Bachelor of Science
degrees in Medical Humanities in the College of Arts and Sciences in
collaboration with the College of Communication, Fine Arts and Media
Addendum IX-A-5

Approval is requested to create the Center for Professional Sales in the
Department of Marketing and Entrepreneurship in the College of Business
Administration Addendum 1X-A-6

Approval is requested to create the STEM TRAIL Center administered by the
Colleges of Arts and Sciences, Education, and Information Science and
Technology Addendum IX-A-7

BUSINESS AFFAIRS

University of Nebraska

1.

Approve the amendments to the Audit, Risk and Compliance Committee Charter
Addendum IX-B-1



University of Nebraska Medical Center

2.

Approve the use of Construction Management at Risk project delivery method
for the Munroe-Meyer Institute for Genetics and Rehabilitation Facility
Replacement

Addendum IX-B-2

Approve increase in budget to the Williams Science Hall renovation to support
expanded renovation for the addition of the Academic Services and High School
Alliance program space addendum IX-B-3



FOR INFORMATION ONLY
1. University of Nebraska Strategic Planning Framework Addendum IX-C-1

2. University of Nebraska Strategic Framework Accountability Measures
Addendum IX-C-2

3. Calendar of establishing and reporting accountability measures
Addendum IX-C-3

4. University of Nebraska Strategic Dashboard Indicators Addendum IX-C-4

5. Board of Regents agenda items related to the University of Nebraska Strategic
Framework Addendum 1X-C-5

6. Amend Section 1.3, The Board of Regents of the University of Nebraska, and
Section 1.4, Meetings of the Board, of the Bylaws of the Board of Regents of the
University of Nebraska. This item is presented for information only and will be
brought back to the Board for approval at its next meeting. Addendum IX-C-6



REPORTS

10.

11.

12.

13.

14.

15.

Spring 2019 Enrollment report Addendum IX-D-1
Programs with Tuition Variances Addendum 1X-D-2

Expedited Approval of the Human Resource Management Graduate Certificate in
the Department of Management in the College of Business at the University of
Nebraska-Lincoln Addendum IX-D-3

Expedited Approval of the Communication Graduate Certificate in the School of
Communication at the University of Nebraska at Omaha Addendum 1X-D-4

Expedited Approval of the History Graduate Certificate in the Department of
History in the College of Arts and Sciences at the University of Nebraska at
Omaha Addendum 1X-D-5

Expedited Approval of the Supply Chain Management Graduate Certificate in the
College of Business Administration at the University of Nebraska at Omaha
Addendum 1X-D-6

Renaming the Bachelor of Science in Secondary Education (BSED) in Physical
Education to the BSED in Kinesiology, and renaming the Master of Arts (MA)
and Master of Science (MS) in Health, Physical Education, and Recreation
(HPER) to the MA and MS in Health and Kinesiology in the School of Health
and Kinesiology at the University of Nebraska at Omaha Addendum IX-D-7

Revisions to rules and regulations for faculty and student self-government
organizations: Revisions to the University of Nebraska at Omaha Student
Government Constitution and Bylaws Addendum IX-D-8

Bids and Contracts Addendum IX-D-9

Quarterly report of Gifts, Grants, Contracts and Bequests Addendum IX-D-10
Quarterly Status of Capital Construction Projects Addendum IX-D-11
Intermediate Design report: University of Nebraska Medical Center Munroe-
Meyer Institute for Genetics and Rehabilitation Facility Replacement

Addendum 1X-D-12

Renaming the International Quilt Study Center and Museum the “International
Quilt Museum” at the University of Nebraska-Lincoln Addendum 1X-D-13

Othmer-Topp Endowment Fund, second priority uses, for the fiscal year ended
June 30, 2018 Addendum IX-D-14

Strategic Framework report on Workforce Opportunities and Academic Program
Alignment [3-h-i & iii] Addendum IX-D-15



16.

17.

Strategic Framework report on Entrepreneurship [5-d] Addendum IX-D-16

Memorandum of Understanding (MOU) between the University of Nebraska at
Kearney and Central Community College to offer a co-enrollment partnership to
help students succeed and earn college credit on a path to a university degree
Addendum IX-D-17



TO:

MEETING DATE:

SUBJECT:

RECOMMENDED ACTION:

PREVIOUS ACTION:

EXPLANATION:

SPONSOR:

RECOMMENDED:

DATE:

The Board of Regents Addendum IX-A-1
Academic Affairs
March 29, 2019

Amendments to RP-5.10 Student Information and the Family
Educational Rights and Privacy Act of 1974 (FERPA) of the Policies of
the Board of Regents (the “Policies”) related to directory information for
students

Approve amendments to RP-5.10 Student Information and the Family
Educational Rights and Privacy Act of 1974 (FERPA) of the Policies of
the Board of Regents (the “Policies”) related to directory information for
students

Section 5.10 of the Policies became effective, as approved by the Board
of Regents, on June 15, 2006. Section 5.10 of the Policies was amended
onJune 1, 2017 and October 5, 2017. No subsequent changes have been
made since that time.

The proposed revisions to RP-5.10 of the Policies add University email
address and hometown to the definition of public student directory
information. The addition of email addresses was requested by military
recruiters seeking candidates for officer training. The addition of
hometown information was requested by campus communicators for
purposes of recognizing student achievements. These additions also will
benefit the alumni associations and the Foundation as they obtain contact
information for students.

These revisions have been reviewed and recommended for approval by
the Academic Affairs Committee.

[See attached revisions to all sections above]

Susan M. Fritz
Executive Vice President and Provost

University of Mebraéka

February 7, 2019



Amendments to the Policies of the Board of Regents of the University of Nebraska:

RP-5.10 Student Information and the Family Educational Rights and Privacy Act of 1974
(FERPA).

1. Scope of Policy

This policy governs all “education records” maintained by all campuses and the central administration of
the University of Nebraska.

2. Purpose of FERPA; Definition of Education Records

a.

FERPA affords students certain rights with respect to their education records. FERPA defines
“education records” as those records:

Directly related to a student; and
Maintained by an institution or a party acting for the institution.

FERPA provides students who reach the age of 18, or who attend the University of Nebraska, with
the right to inspect and review their own education records. Students also have the right to request
an amendment to their education records and have some control over the disclosure of personally
identifiable information contained in these records.

FERPA applies to the education records of persons who are or have been in attendance at the
University of Nebraska, including students in cooperative and correspondence study programs. The
rights provided to students under the federal law set forth in FERPA do not apply to records of
applicants for admission who are denied acceptance or, if accepted, do not attend the University of
Nebraska; however, student application materials are not considered public records under Nebraska
state law and will not be disclosed to the public except as permitted by law.

3. Records Not Covered By FERPA

The term "education records" does not include:

Records which are in the sole possession of the maker and are neither accessible nor revealed to
any other person, except a substitute who performs on a temporary basis the duties of the individual
who made the records.

Records maintained by a law enforcement unit of the University of Nebraska for the purpose of
law enforcement. (Note other laws addressing campus security may also apply to law enforcement
records.)

Records relating to an individual’s employment at the University of Nebraska, when such
employment is not based upon the individual’s status as a student; provided that the records are
made and maintained in the normal course of business, relate exclusively to the individual’s
capacity as an employee, and are not available for use for any other purpose.

Medical and counseling records used solely for treatment. (Medical records may be reviewed by a
physician of the student’s choice.)



Records that only contain information about an individual after he or she is no longer a student
(e.g. alumni records). Records of an individual while a student continue to be “education records”
after the student leaves or graduates from the University of Nebraska.

4. Students Rights to Inspect and Review Educational Records

a.

Students and former students have the following rights:

*The right to inspect and review their education records within 45 days of their request to inspect.
*The right to a response to a reasonable request for an explanation and interpretation of the record.
*The right to a copy of the education record when failure to provide a copy of the record would
effectively prevent the student from inspecting and reviewing the record. The student may be
charged a normal cost for copies, if such a charge does not effectively prevent the student from

inspecting and reviewing the record.

The University of Nebraska is not required to permit a student to inspect and review education
records, which contain:

. Financial information submitted by parents.
. Confidential letters and recommendations placed in their files prior to January 1, 1975.
. Confidential letters and recommendations placed in their files after January 1, 1975, if: (1)

the student has waived the right to inspect and review those records; and (2) the records
are related to the student’s admission to an educational institution or program, application
for employment, or receipt of an honor.

If an education record contains information pertaining to more than one student, a review and
inspection will only be allowed for that specific information pertaining to the requesting student.

5. Procedure to Inspect and Review; Challenges to the Record

a.

A student should submit to the registrar, director of registration and records, dean, head of the
academic department, or other appropriate official, a written request that identifies the record(s) the
student wishes to inspect. The University official will make arrangements for access and notify the
student of the time and place where the records may be inspected. If the records are not maintained
by the university official to whom the request was submitted, that official shall advise the student
of the correct official to whom the request should be addressed. Compliance with an appropriate
request for an inspection shall be made within no greater than 45 days.

A student may ask the University to amend an education record that the student believes to be
inaccurate, misleading, or otherwise in violation of the student’s privacy rights under FERPA. If
the student wishes to amend an education record, the student should write the University official
responsible for the record, clearly identify the part of the record the student wishes to amend and
specify why it should be changed. If the University official decides not to amend the record as
requested, the student will be notified of the decision in writing and advised of his or her right to a
hearing regarding the request for amendment. At that time, additional information regarding the
hearing procedures will be provided to the student.



The right to challenge grades is not covered by this policy, unless the grade assigned was
inaccurately recorded in an education record, in which case the record will be corrected.

6. Consent to Release Education Records

Prior to releasing all or any part of an education record to a person other than the student to whom the
record refers, consent must be obtained from the student. The consent must specify the information to be
released, the reason for the release, and to whom it is to be released. The student may have a copy of the
information released, if he or she desires.

7. Releases Without Consent

No consent from the student is required for the release of an education record or personally identifiable
information under the following circumstances:

a.

A request for information in an education record or personally identifiable information by a “school
official” determined to have a “legitimate educational interest” in the information. “School
official” shall mean a person employed by any administrative unit ( i.e., a campus or central
administration) of the University of Nebraska in an administrative, supervisory, academic, research,
or support staff position (including University law enforcement personnel and health center staff);
a person or company with whom the University of Nebraska has contracted to carry out the duties
related to a legitimate educational interest (including attorneys, auditors, and collection agents);
employment or degree verification agencies such as the National Student Clearinghouse; a member
of the Board of Regents; or those serving on committees or similar bodies charged to carry out
tasks on behalf of the University of Nebraska. A school official has a “legitimate educational
interest” if the official needs to review an education record in order to fulfill his or her professional
responsibilities for the University. Note that a school official located at one University of Nebraska
administrative unit may have a legitimate educational interest in the educational records and
personally identifiable information maintained at another administrative unit.

Lawful compliance with a properly issued subpoena or court order.

A request in connection with a student’s application for financial aid.

A request by an organization conducting studies to develop, validate, and administer predictive
tests, to administer student aid programs, or to improve instruction, on behalf of the University of
Nebraska, if the studies do not permit the personal identification of parents and students outside of
the study representatives, and the information is destroyed once it is no longer needed by the
studies.

Information submitted to accrediting organizations.

A request of a parent of a dependent student, as established by Section 152 of the Internal Revenue
Code of 1986.

In case of an emergency, if the knowledge of the protected information is necessary to protect the
health or safety of students or other persons.

A request from authorized state or federal representatives in relation to a state or federal audit of
government supported programs.



A request from an official of another school, school system, or institution of higher education in
which a student seeks or intends to enroll; provided however, that the annual notice required by
FERPA must include a statement that the University of Nebraska forwards education records to
other agencies or institutions, in which the student seeks or intends to enroll, upon request of the
agency or institution.

In the case of a crime of violence, the University of Nebraska shall provide to the victim, the results
of any institutional disciplinary proceeding against the alleged perpetrator.

Requests for directory information, as more specifically discussed below.
Directory Information; Definition; Request for Non-Disclosure

The University of Nebraska has defined the following student information as public directory
information:

* student name

* year at the University

* dates of attendance

« academic college and major field of study

» enrollment status (e.g. undergraduate or graduate; full-time or part-time)
* participation in officially recognized activities and sports

* degrees, honors and awards received

« most recent educational agency or institution attended

» University email address

* hometown

The University of Nebraska has defined the following student information as non-public directory
information:

* local address
* permanent address
» telephone listings

o L add

Non-public directory information will be available to University faculty, staff, and students for
University purposes. At the University’s sole discretion, the University may provide non-public
directory information to University affiliates, such as alumni associations, foundations, and other
similar affiliated third parties; in addition, the University may provide non-public directory



information to entities performing a University service or function. A request by any party unrelated
to the University for that party’s own commercial purposes will not generally be considered a
University purpose and provision of non-public directory information to any unrelated party
requires the approval of the President or the President’s designee. Non-public and public directory
information may be included in student directories published electronically and in hard copy.
However, students have the right to have all non-public and public directory information withheld
if they so desire. A student who wants his or her directory information to be withheld shall do so
in accordance with processes established on the campus or campuses where the student is enrolled,
such processes to be reasonably communicated or distributed to the students with respect to each
campus or campuses where they are enrolled. The student’s request will be processed within a
reasonable amount of time. Directory information already included in hard copy publications will
be removed at the next printing of the hard copy publication.

9. Parental Access to Children's Education Records

At the post secondary level, FERPA provides few rights to parents to inspect a child's education records.
The right to inspect and review is limited solely to the student/child. Records may be released to the parents
only under the following circumstances:

a. Lawful compliance with a properly issued subpoena or court order;

b. The parent establishes that the student is a dependent according to Section 152 of the
Internal Revenue Code of 1986; or

C. The student provides a FERPA consent to the parental access.
10. Job References for Students by Faculty

FERPA's prohibition on disclosure of personally identifiable information (other than directory information)
applies to job references. This includes information about performance in class, grades, attitude,
motivation, and ability, whether conveyed in writing, in person, e-mail or over the telephone to third parties.

Although such information is often conveyed by faculty members at the informal request of the student and
is usually positive, the better practice would be to request a written consent form, meeting the FERPA
requirements, before providing the information.

11. Recordkeeping

Each administrative unit of the University of Nebraska has an obligation to keep a record of requests and
disclosures of student record information, except when the request is from the student, a University school
official with a legitimate educational interest, a request for directory information, or a request to which the
student has given a FERPA consent. A student has the right to review the record of requests and disclosures
made in relation to his or her education records.

12. FERPA/Precedence

This policy is intended to comply with FERPA, the provisions of which and its related regulations, are
incorporated herein as they exist at the time of this policy’s adoption, and as they may from time-to-time
be amended. Should it be determined that this policy is inconsistent with FERPA, or any other applicable
law, the law shall take precedence.



13. Notice

The following uniform notice shall be published and provided to all students in accordance with federal
law:

Notice of FERPA Rights: Student Records and Privacy

Note: Highlights concerning student rights with respect to education records appear below. A full copy
of Regents Policy 5.10 “Student Information and the Family Educational Rights and Privacy Act of 1974
(FERPA)” is available in the [insert name of campus office in charge of registration and records] or may
be found at www.nebraska.edu in the section containing Regents Policies.

The Family Educational Rights and Privacy Act (FERPA) affords you certain rights with respect to your
education records. They are:

1. The right to inspect and review your education records within 45 days of the day the
University receives a request for access.

You should submit to the registrar, dean, head of the academic department, or other appropriate
official, written requests that identify the record(s) you wish to inspect. The University official will make
arrangements for access and notify you of the time and place where the records may be inspected. If the
records are not maintained by the University official to whom the request was submitted, that official
shall advise you of the correct official to whom the request should be addressed.

2. The right to request the amendment of your education records that you believe are
inaccurate, misleading, or otherwise in violation of your privacy rights under FERPA.

If you wish to ask the University to amend a record, you should write the University official
responsible for the record, clearly identify the part of the record you want changed and specify why it
should be changed. If the University decides not to amend the record as requested, the University will
notify you of the decision in writing and advise you of your right to a hearing regarding the request for
amendment. Additional information regarding the hearing procedures will be provided to you when
notified of the right to a hearing.

3. The right to provide written consent before the University discloses personally identifiable
information from your education records, except to the extent that FERPA authorizes disclosure
without consent.

One exception which permits disclosure without consent is disclosure to school officials with
legitimate educational interests. A school official is a person employed by the University in an
administrative, supervisory, academic or research, or support staff position (including University law
enforcement unit personnel and health staff); a person or company with whom the University has
contracted (including attorneys, auditors, or collection agents); employment or degree verification
agencies such as the National Student Clearinghouse; a member of the Board of Regents; or those serving
on official committees or similar bodies charged to carry out tasks on behalf of the University of
Nebraska. A school official has a legitimate educational interest if the official needs to review an
education record in order to fulfill his or her professional responsibilities for the University. Note that a
school official located at one University of Nebraska campus may have a legitimate educational interest
in the educational records and personally identifiable information maintained at another University of
Nebraska campus. Your records may be disclosed to your parent(s) upon request, if your parent(s)
demonstrate(s) that you are your parent(s)’ dependent for income tax purposes. In addition, the



University may disclose education records without your consent upon the request of officials of other
schools where you seek enrollment or intend to enroll.

Your educational records may also be disclosed without your written consent when you apply for
financial aid. This is done in order to determine your eligibility for, the amount of, or the conditions of
the aid, and also for purposes of enforcing the terms of the aid. At the University of Nebraska, your
application for financial aid may take a variety of forms. For example, some financial aid applications are
incorporated into the process by which you apply for admission (e.g. the FASFA form); or you may apply
in a separate process using a form that seeks a broad variety of state and federal scholarship sources; or
you may use a very specific application for a certain scholarship offered by a particular private source
outside of the University. The University of Nebraska Foundation is a private source, among others, that
funds many scholarships at the University of Nebraska. If you apply for financial aid, it is quite likely
that certain information in your educational records will be provided to the Foundation in order to
facilitate the award of the scholarship funds held by the Foundation.

Note that Regents Policy 5.10 referred at the top of this Notice lists in detail these and other
circumstances when FERPA authorizes disclosure without your consent.

4, The right to file a complaint with the U.S. Department of Education concerning alleged
failures by the University to comply with the requirements of FERPA.

The name and address of the office that administers FERPA is:
The Family Compliance Office
U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202-5901
Notice Regarding Directory Information
The University of Nebraska has defined the following student information as public directory information:

sstudent name
eyear at the University
«dates of attendance
sacademic college and major field of study
senrollment status (e.g. undergraduate or graduate; full-time or part-time)
eparticipation in officially recognized activities and sports
*degrees, honors and awards received

*most recent educational agency or institution attended

*University email address




* hometown

The University of Nebraska has defined the following student information as non-public directory
information:

*local address
spermanent address

stelephone listings

L | add

Non-public directory information will be available to University faculty, staff, and students for University
purposes. At the University’s sole discretion, the University may provide non-public directory
information to University affiliates, such as alumni associations, foundations, and other similar affiliated
third parties; in addition, the University may provide non-public directory information to entities
performing a University service or function. A request by any party unrelated to the University for that
party’s own commercial purposes will not generally be considered a University purpose and provision of
non-public directory information to any unrelated party requires the approval of the President or the
President’s designee. Non-public and public directory information may be included in student directories
published electronically and in hard copy. However, students have the right to have all non-public and
public directory information withheld if they so desire. A student who wants his or her directory
information to be withheld shall do so in accordance with processes established on the campus or
campuses where the student is enrolled, such processes to be reasonably communicated or distributed to
the students with respect to each campus or campuses where they are enrolled. The student’s request will
be processed within a reasonable amount of time. Directory information already included in hard copy
publications will be removed at the next printing of the hard copy publication.



ITEM IX-A-2 was removed from the agenda.

TO:

MEETING DATE:

SUBJECT:

RECOMMENDED ACTION:

PREVIOUS ACTION:

EXPLANATION:

PROGRAM SAVINGS:

SPONSORS:

RECOMMENDED:

DATE:

The Board of Regents Addendum IX-A-2
Academic Affairs
March 29, 2019

Discontinuance of the Hitchcock Center for Graduate Study and
Professional Journalism Development in the College of Journalism and
Mass Communications at the University of Nebraska-Lincoln (UNL)

Approval is requested to discontinue the Hitchcock Center for Graduate
Study and Professional Journalism Development in the College of
Journalism and Mass Communications at UNL

June 20, 1981 — The Board approved the establishment of the Gilbert M.
and Martha H. Hitchcock Center for Graduate Study and Professional
Journalism Development.

The Hitchcock Center for Graduate Study and Professional Journalism
Development was established by the Board of Regents in response to an
endowment created at the University of Nebraska Foundation. Activities
commonly associated with a center have not existed as part of the
“Hitchcock Center” for at least the past nine years. Additionally, the
fund agreement established with the donor does not require the existence
of the center to use the endowment’s funds. Consequently, there is no
longer an administrative or academic need for this organizational unit.

The endowment associated with the Center continues to be used to
support graduate students and other expenses related to the College of
Journalism and Mass Communications graduate degree programs.

This proposal has been reviewed by the Council of Academic Officers; it
also has been reviewed and recommended for approval by the Academic
Affairs Committee.

There are no anticipated savings associated with this change.

Donde Plowman
Executive Vice Chancellor and Chief Academic Officer

Ronnie D. Green, Chancellor
University of Nebraska-Lincoln

m%/

Susan M. Fritz
Executive Vice PreS|dent and Provost

February 7, 2019



TO: The Board of Regents Addendum IX-A-3
Academic Affairs
MEETING DATE: March 29, 2019

SUBJECT: Creation of the Rural Economic and Community Vitality Graduate
Certificate in the Department of Agricultural Economics in the College
of Agricultural Sciences and Natural Resources (CASNR) at the
University of Nebraska-Lincoln (UNL)

RECOMMENDED ACTION: Approval is requested to create the Rural Economic and Community
Vitality Graduate Certificate in the Department of Agricultural
Economics in the College of Agricultural Sciences and Natural
Resources at UNL

PREVIOUS ACTIONS: January 23, 2009 — President Milliken’s approval of the renaming of the
Master of Agriculture to the Master of Applied Science was reported to
the Board.

June 17, 2000 — The Board approved a Master of Agriculture degree at
UNL.

EXPLANATION: Educational opportunities focused on rural community development are
needed for citizens of these communities, especially those in leadership
positions. The proposed 12 credit hour Rural Economic and Community
Vitality Graduate Certificate’s curriculum is designed to provide students
with the skills necessary for formulating local economic and community
development policy and programs. These skills also will be highlighted
in the capstone course, which is designed to integrate students’ learning
into practice.

The certificate would be offered online, which will allow UNL to meet
the needs of on-campus students and online learners from rural Nebraska
and neighboring states.

This proposal has been approved by the Council of Academic Officers
and the Executive Graduate Council. This proposal also has been
reviewed and recommended for approval by the Academic Affairs

Committee.
PROGRAM COST: $2,000 for Year 1; $5,000 for five years
SOURCE OF FUNDS: Tuition and fees
SPONSORS: Donde Plowman

Executive Vice Chancellor and Chief Academic Officer

Ronnie D. Green, Chancellor
University of Nebraska-L.i

RECOMMENDED:
san M. Fritz
Executive Vice President

DATE: February 7, 2019



UNL Proposal for New Online Graduate Certificate Program
Rural Economic and Community Vitality

I. Basic Program Descriptive Information

Proposing Institution: University of Nebraska-Lincoln

Title of Proposed Program: Rural Economic and Community Vitality
Degree/Credential to be Awarded: Graduate Certificate

Other Similar Programs Offered: Masters in Applied Sciences-Specialization in

Community Development

Responsible Department or Unit: Department of Agricultural Economics
Type of Delivery: Online

Anticipated Date of Implementation: Spring 2019

CIP Code Associated With the Program: 01.0000

Date Approved by Board:

Description: Educational opportunities focused on rural community development are needed
for citizens of rural communities, especially those in leadership positions. This certificate
serves community leaders, practitioners and those committed to people and place. The
proposed certificate conveys economic and social concepts relevant to understanding rural
communities, the public decision-making process and the value of a multicultural and diverse
citizenship. It provides participants with the skills and knowledge needed for dealing with
quality of life and development issues in their rural communities. The elective 1-credit hours
courses allow students to pursue their specific interests. The proposed online Graduate
Certificate in Rural Economics and Community Vitality requires 12 credits including three 3-
credit courses (core courses) and three 1-credit courses (electives) for completion. In this
interdisciplinary program, students have the opportunity to conclude the certificate in one year
as all courses are offered throughout the year. In the core courses, students learn the
foundation of community economic development and leadership. The proposed certificate will
be offered completely online, which allows us to meet the needs of citizens from Nebraska and
neighboring states, the growing number of on-campus students and distant learners in
University of Nebraska graduate programs across all subject areas.

Purpose: This certificate will meet the supplemental needs of professionals and non-
professionals working in rural community development or related fields. Online learning
benefits those who are distance disadvantaged as well as those disadvantaged due to their time
schedules and commitments. The program is centered on three key concepts relevant to
understanding rural communities: economic, social and leadership. These concepts will be



highlighted in the capstone course, which is designed to integrate students’ learning into
practice. Students will gain skills necessary for designing local economic and community
development policy and programs. The goal is to assist Nebraska communities, and those
beyond our state borders, in becoming more economically focused on their decisions, as well
as to provide the fundamentals needed for citizens and leaders to articulate a vision for
sustainable communities in a holistic and practical manner.

Relationship to Other Programs: The Masters in Community Development offered by the
Masters of Applied Sciences (MAS) is designed for those willing to commit more time and
money in a master’s program. The new certificate in Rural Economic and Community Vitality
will utilize two courses from the MAS in Community Development, which will be slightly
modified to fit the goals of the certificate: CDEV814 Community and Regional Economic
Analysis and CDEV894 Creative Component/Capstone Project. The elective 1-credit classes
are in the development process and are unique to the new certificate program. The certificate
curriculum was developed by faculty in the Department of Agricultural Economics in
partnership with community development professionals from across the state.

Administration: The Office of Distance Extended Education will provide administrative
support in administering the program. The Rural Economic and Community Vitality certificate
program will be offered beginning in Fall 2019 through the Department of Agricultural
Economics at the University of Nebraska-Lincoln (UNL).

Proposed Certificate Program: The proposed certificate requires a minimum of 12 credit hours
and includes the following courses (see course descriptions, syllabi, and schedules in the
appendices):

Core courses (3 credit-hrs.):

CDEYV 814 — Community and Regional Economic Analysis

ALEC 833 — Dynamics of Effective Leadership in Groups and Teams
CDEYV 894 - Capstone Project

Electives (1 credit-hr.)

CDEV817 - Nebraska Rural Government Finance Fundamentals
CDEV827 - Workforce Development

CDEV819 - Community Action Strategies

CDEV&8I16 - Nebraska Rural Government Law Fundamentals
CDEV818 - Community Engagement

CDEV8&25 - Sustainable Economic Development

CDEV826 - Fundamentals of Business Analysis

A. Centrality to Role and Mission

The Department of Agricultural Economics is making a concerted effort to focus its energies in
four major areas, one of which is Rural Innovation and Development. The Rural Economic and



Community Vitality Certificate Program assists in moving our educational program forward to
fulfill our mission to “... improve decision making by public officials ...”
(http://agecon.unl.edu/). This proposal supports the UNL (and College of Agricultural Sciences
and Natural Resources (CASNR) supported) goal of increasing student enrollment to between
29,000 and 32,500 students (Ronnie D. Green, Chancellor, State of the University Address,
September 2017), with a greater emphasis placed on increasing graduate enrollment (Ronnie D.
Green, Chancellor, State of the University Address, September 2016). The online nature of this
program supports the University of Nebraska’s 2014-2016 Strategic Planning Framework
(http://www.nebraska.edu/docs/StrategicFramework.pdf) to “Expand distance education
programs and the acknowledgement that online education will need to contribute to enrollment
growth (Harvey Perlman, Chancellor, State of the University Address 2013). The Rural
Economic and Community Vitality Certificate is critical to solving some of the problems facing
the world, including solving the growing income disparity and increasing food production
(Harvey Perlman, Chancellor, State of the University Address 2015); both of which require a
healthy rural sector.

As the state’s only comprehensive land-grant research university, UNL must ensure that it
addresses the particular needs of the State of Nebraska. In building “spires of excellence”, the
university must account for its comparative advantages, which in many instances, are dictated by
its location in Nebraska. Beyond this, programs that may or may not achieve national
recognition, but focus on particularly important needs for Nebraska, or specifically enhance the
quality of life in Nebraska, deserve investment and support
(https://www.unl.edu/chancellor/compass/plan.shtml). This initiative directly aligns with, and
strengthens, the Rural Futures Institute mission to “support rural communities and regions in
building upon their unique strengths and assets to achieve their desired futures.” It also supports
their vision to be a “recognized leader for increasing community capacity as well as the
confidence of rural people to address their challenges and opportunities, resulting in resilient and
sustainable rural futures” (http://ruralfutures.nebraska.edu/institute/).

This practical and flexible online certificate program covers a broad scope of key topics for those
seeking to advance their career in the area of rural economic and community development. The
certificate curriculum was designed with consultation from community development
professionals to provide students with the skills, knowledge, tools, and practical experience to
play a proactive role in the rural community revitalization process. The proposed certificate will
help increase the capacity of community development workers in Nebraska by providing a new
generation of professionals and life-long learners the skills necessary for constructive
participation in community affairs and in designing local policy and programing for their
communities.

. Evidence of Need and Demand

At the time of this submission, the proposed certificate will be the only one of its kind offered by
a public institution in the state of Nebraska. Many rural communities across Nebraska, and
neighboring states, are struggling to adapt to economic, social and demographic changes, and to



provide quality services, particularly where a low population basis exists. People living and
working in rural areas do not have the ability to attend graduate schools. Research suggests that
the demand for online courses is growing, including certificate programs (Allen & Seaman
2017).

Focus group discussions with community development experts disclosed an increasing demand
for training that would assist those interested in community development to deal with the
challenges faced by rural economies, including the ability to advocate for themselves. The
proposed certificate in Rural Economic and Community Vitality provides an online curriculum
that offers this training. This program blends academic excellence, a proven brand and
experienced faculty; all resources that are readily available. Our curriculum is also of interest to,
and has value for, students from multiple programs and disciplines throughout CASNR and other
UNL colleges and programs. Students from diverse backgrounds will benefit from advanced
training in community development skills that will assist them in dealing with the dynamic and
unique context of rural Nebraska. Rural community challenges require citizens and leaders who
understand how to identify, address and solve unique issues by assessing and utilizing local
resources; while also knowing how to tap into state and federal funding opportunities.

Among the professionals who will benefit from this program are:
e Community developers
e Economic developers
e Elected and appointed civic leaders
e Nonprofit organizations
e Community planners
e Educators
e Extension educators
e Local/regional board authorities and commissions
e C(itizens active in government involvement and civic affairs
e Students in related graduate programs

Interest in the proposed certificate was assessed during two focus group meetings with
community development professionals and through online surveys to members of the Nebraska
LEAD Program of the Nebraska Agricultural Leadership Council and to members of the
Nebraska Economic Developers Association (NEAD). The survey was also sent to current MAS
students, to students majoring in the online Masters of Agronomy, and to current CASNR
undergraduate and graduate students.



The focus group consisted of 12 community economic development leaders located throughout
Nebraska. These individuals also assisted in designing a curriculum that would be relevant to
rural citizens and leaders. The participants were unanimous in regards to the need and
importance of an educational program focused on the unique challenges facing Nebraska’s
communities.

Of the 77 CASNR Junior and Senior students that responded to the survey, 39% stated they were
somewhat interested to most definitely interested in an online, 12-hour credit, graduate certificate
focused on community economic development. When asked if they thought the certificate would
enhance their professional and career advancement, 46% felt that the certificate would likely or
most definitely help their careers.

Of the 16 CASNR graduate students that responded to the student survey asking if they would be
interested in enhancing their degree with an online, 12-hour credit, certificate focused on
community economic development, over half (56%) indicated they may be interested to most
definitely be interested in enrolling in the certificate program. When asked if they thought the
certificate would enhance their professional and career advancement, 44% felt it would be
somewhat likely to, and 31% felt it most definitely would enhance their career.

Of the 28 MAS students that responded to the survey, 50% indicated they are moderately
interested to highly interested in enrolling in the certificate program.

Of the 164 professionals working in areas related to community development that responded to
the survey asking if they would be interested in pursuing an online certificate focused on
community economic development, approximately 52% indicated they might be moderately
interested to highly interested in enrolling in the certificate program.

We currently have an average of 33 undergraduate students enroll annually in an undergraduate
Rural Community Economics class. In a recent survey, approximately 70% of these students
intend to live/work in rural areas. We also currently have more than 50 students majoring in our
rural banking program. More than 90% of the graduates from this program over the past 10
years have returned to rural Nebraska. These two examples indicate an interest in students going
back to rural Nebraska who would also be a target audience for the certificate degree.

The proposed certificate may also enhance the Masters of Applied Sciences specializations and
other online programs offered by CASNR. In the summer of 2018, 88 active online students
were enrolled in the Masters of Applied Science. There are three MAS specializations offered
online: Community Development; Science for Educators; and Beef Cattle Production. Most
MAS graduate programs require 36 credits for degree completion. Half of these classes have to
be taken within the original academic program. The other half may be transferred from other
graduate programs, conditional on approval by their advisors. The proposed certificate program
provides elective coursework for students of these programs. Courses within the certificate
program may also provide electives for students majoring in other graduate programs offered
within CASNR; i.e., Natural Resources; Agronomy and Horticulture; Agricultural Leadership,



Education and Communications; Agricultural Economics; Food Science and Technologys;
Entrepreneurship; Animal Science; Entomology; Plant Pathology. In addition, there are a
number of online graduate certificates (i.e., Advanced Horticulture; Floriculture & Nursery
Production Management; Ornamentals, Landscape & Turf; Grassland Management; Food Safety
& Defense) along with students in the online MS in Agronomy and MS in Entomology who can
benefit from additional elective offerings. In the case of the online MAS with Specialization in
Community Development, students can transfer all 12 credit hours gained in the Certificate to
the Master’s program.

. Adequacy of Resources

1. Faculty and Staff Resources

The University of Nebraska already has the faculty and staff in place to implement the proposed
certificate. Dr. Daniela Manhani Mattos, faculty member in Agricultural Economics, will be the
director of the online certificate program. Instructors are faculty and Extension educators located
in the Department of Agricultural Economics and the Department of Agricultural Leadership,
Education and Communication. Student support services will be provided by Diane Wasser of
the College of Agriculture and Natural Resources’ Office of Distance Extended Education
Office, as well as by staff in the Department of Agricultural Economics. There are no additional
costs involved in the implementation of the proposed certificate, other than marketing expenses.

2. Physical Facilities/Instructional Equipment and Informational Resources

The Certificate will be offered online and no additional equipment or resources are needed. The
College of Agricultural Sciences and Natural Resources and the Department of Agricultural
Economics are well equipped with the necessary technology to offer the certificate. Faculty
involved in the certificate have their own computers with the required technology to allow them
easy interaction with distant learners (email, Zoom, canvas, cameras and video-conference
rooms). The Department of Agricultural Economics has two classrooms outfitted with online
audio-video technologies. These classrooms have built-in video cameras and sound systems for
online synchronous engagement or for producing prepackaged material by recording lectures or
presentations. The College of Agriculture and Natural Resources provides access to IT assistance
and instructional design specialists to help in the development and delivery of online classes and
application of innovative technology solutions. The University of Nebraska Lincoln offers
several courses, workshops, and training opportunities for faculty teaching online.

The commitment of the Department of Agricultural Economics and CASNR to online education
is demonstrated by the alignment of facilities, support services and faculty to provide the high
quality online programing expected by the communities we serve as promised in our strategic
plan (https://nebraska.edu/docs/StrategicFramework.pdf).

The sponsoring academic unit for the online certificate in Rural Economic and Rural Vitality is
the Department of Agricultural Economics within the College of Agricultural Sciences and
Natural Resources. This department has the capacity to provide a research-based program with
faculty in the area of community and economic development.



3. Budget Projections (see Tables 1 and 2)

D. Avoidance of Unnecessary Duplication

No institutions of higher education in Nebraska offer a certificate in Rural Economic and
Community Vitality. Regionally, online certificates focused on the general topic of community
development are offered through Kansas State University, Colorado State University, Fort Hays
University, and Arizona State University. Some of the faculty employed by these programs are
scattered throughout North America and lack a true understanding and connection to Midwestern
rural communities. The proposed certificate is unique and distinct as it will focus on a flexible
curriculum designed to meet the needs of rural communities, develop and enhance core
community capacity skills and practices, and is taught by experienced community and economic
development practitioners and faculty located at the University of Nebraska.

E. Consistency with the Comprehensive Statewide Plan for Postsecondary Education

The proposed certificate in Rural Economic and Community Vitality addresses the following
goals for meeting the needs of both students and the State, in an economically efficient and
inclusive manner, as stated in the Comprehensive Statewide Plan for Postsecondary Education
(revised in 2016).

Meeting the needs of students:

“Postsecondary education institutions will assess evolving needs and priorities in a timely
manner and will be prepared to change and adopt new methods and technologies to address
the evolving needs and priorities of the students and people of Nebraska.”

“Nebraska colleges and universities will provide their graduates with the skills and
knowledge needed to succeed as capable employees and responsible citizens.”

“Nebraska’s postsecondary institutions will be student-centered and will offer life-long
learning opportunities that are responsive to student’s needs.”

Meeting the needs of the state:

“Higher education in Nebraska will be responsive to the workforce development and
ongoing training needs of employers and industries to sustain a knowledgeable, trained, and
skilled workforce in both rural and urban areas of the State.”

“Higher education will serve the State by preparing individuals for productive, fulfilling
lives and by developing and nurturing the citizens and future leaders of Nebraska.”

“Postsecondary education institutions will provide appropriate support services to
help all students reach their educational goals, regardless of where or how the
instruction if delivered.”
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APPENDIX A: Course Descriptions
Core Courses:
CDEV 814. Community and Regional Economic Analysis (3 cr)

A firm grounding in the reality of the local economy is necessary for successful programs in
community economic development and for designing successful state and local policy and
programs in economic development. The course introduces concepts of communities and
regions, theories of economic growth, drivers of economic growth, the economic base of a
community sources of growth or decline in the community, roles of local government and
institutions, analytical tools, and strategies for local economic development.

ALEC 433/833. Dynamics of Effective Leadership in Groups & Teams (3 cr)

This course will cover the foundational knowledge of team and group dynamics theory and its
relationship to the practice of leadership in organizations and communities. Development of
leadership, followership, and teamwork skills in small groups and teams. Focus on team and
group decision making, problem solving, and creativity, peer assessment, and evaluation using
real-world situations and contexts. Critically apply team and group dynamic theories and
research to leadership in organizations and communities.

CDEV 894. Practicum/Creative Component/Thesis in Community Development (3 cr.)

The capstone project provides students with the opportunity to explore a problem or issue of
particular interest related to Community Development and to address that problem or issue
through focused study and applied research under the direction of a faculty member. The project
should demonstrate the student's ability to synthesize and apply the knowledge and skills
acquired in his/her program to real-world issues and problems.

Elective Courses:
CDEV 816. Nebraska Rural Government Law Fundamentals (1 cr)

A practical introduction to county and rural community government in Nebraska. Topics include
state law and local governments; local government functions; land use regulation and zoning;
drinking water and wastewater regulation; and local government taxes and spending.

CDEV 817. Nebraska Rural Government Finance Fundamentals (1 cr)

This course provides students with a broad overview of how local government is financed in
Nebraska, specifically the role of property taxes in financing K-12 education, and school finance
options lessening the reliance upon property taxes.

CDEV 818. Community Engagement (ALEC 818) (1 cr)



This course will provide a foundational knowledge of community engagement. This will include
understanding a community’s readiness to change; strategies to engage community’s members
and strategies to determine goals and indicators to achieve change. Participants will review and
critique various community engagement and readiness processes, gaining an understanding of
approaches advantages and limitations. Through case studies, experiential learning and
discussions, participants will develop a skillset for community engagement processes that lead to
long term change.

CDEYV 819. Community Action Strategies (1 cr)

The course is designed to provide a foundational understanding of community action planning.
Participants will review and critique various community action planning processes, gaining an
understanding of process advantages and limitations. Through case studies and discussions,
participants will develop a skillset for community planning that clarifies what will be done and
resources needed to accomplish the goals for long-term impacts.

CDEYV 825. Sustainable Economic Development (1 cr)

Overview of the connections between communities and their local systems and how they work
together in affecting long-term community and economic development. Through course
assignments, participants will be introduced to the complex issues facing local communities,
from human capital and environmental concerns to infrastructure and economic development.
Tools and strategies for addressing these issues will be a focus of the course lectures and
readings.

CDEYV 826. Fundamentals of Business Analysis (1 cr)

The course is designed to provide a basic overview of business development skills for
professionals who manage economic development organizations and provide initial business
analysis for consideration of community investments. Through assigned case studies and course
assignments, participants will be able to analyze key performance statements and ratios to help
determine viability of business enterprises within their community. The course will engage
participants through the use of group discussions based on readings, case studies and course
assignments.

CDEYV 827. Community Workforce Development (1 cr)

The course is designed to expand the student’s awareness and knowledge of current workforce
issues and trends and then apply the new knowledge to a real-life community situation. The
course project, which will be identified by the participant, is a way to add meaning, to problem-
solve and also reflect on the new learning in an integrated manner. The course will engage
participants through the use of group online discussions and invited speakers.



APPENDIX B: Course Schedule

Enrollment in the Certificate can be done year around. To maximize flexibility, students can take

classes in any order they choose.

The elective courses will be offered in 3 sessions for semester. Semester will be divided in 3
five-week sessions; no break between sessions.

Course Instructor(s) Fall Semester | Spring Semester
CDEYV 814 Community and Daniela Mattos Full Fall

Regional Economic Analysis (3

Cr)

CDEV816 Rural Government Dave Aiken Session 1

Law (Icr)

CDEV818 Community Charlotte Narjes/Lindsay | Session 2

Engagement (1cr) Hastings

CDEV819 Community Action Marilyn Schlake/ Daniela | Session 3

Strategy (1cr) Mattos

ALEC833 Dynamics of Effective | L] McElravy Full Spring
Leadership in Groups/teams (3cr)

CDEV817 Rural Governance Dave Aiken Session 1
Finance (1 cr)

CDEV825 Sustainable Daniela Mattos Session 2
Community Economics (1 cr)

CDEV826 Business Analysis (1 Marilyn Schlake/ Larry Session 3
cr) Van Tassell

CDEV827 Community Cheryl Burkhart-Kriesel Session 3
Workforce Development (1 cr)

CDEV894 Capstone Project (3cr) Full Fall Full Spring




APPENDIX C

Rural Economics and Community Vitality Certificate - Courses Syllabi (already approved
by the College of Agricultural Sciences and Natural Resources Curriculum Committee)
CDEV: 812 Community Engagement
Proposed 2018
University of Nebraska-Lincoln
1 Credit Hour
Instructor: Charlotte Narjes, Special Projects Manager, Dr. Lindsay Hastings

E-mail is preferred method of contact: cnarjes@unl.edu. Please allow 24 hours for a

response during the work week.
Phone: 402.472.1724

Meeting Time: This is a 5-week distance education graduate course proposed during the
2018-19 academic year (specific time TBA)

Lecture modules for the weekly topics will be posted on Canvas 48 hours prior to the online
session (specific time TBA).

Learning Outcomes:
Upon completion of the course, the student will be able to:

Recognize community engagement theories and principles.
Determine appropriate strategies to identify a community’s readiness for change.

3. Identify methods to engage community members in the conversation that lead to
collaboration.

4. Understand the importance of identifying common indicators that lead to community
change.

5. Create a community engagement process that allows for broad community discussion
that leads to long term change.

Course Focus:

This course will provide a foundational knowledge of community engagement. This will include
understanding a community’s readiness to change; strategies to engage community’s members
and strategies to determine goals and indicators to achieve change. Participants will review
and critique various community engagement and readiness processes, gaining an
understanding of approaches advantages and limitations. Through case studies, experiential
learning and discussions, participants will develop a skillset for community engagement
processes that lead to long term change.



Resources:

Case studies, materials from various web resources and experiential exercises will be
used in the course to convey the skill-set that a community practitioner needs for
effective community engagement and leadership development. Course materials will
also include articles from the Community Development Society Journal and Journal of
Extension. All reading materials will be available on Canvas.

[Optional Book] Community Conversations 2" Edition (Born 2016).
Required Technology:
Operating Systems -

Windows 7 and newer (users on Windows 10 need to download the Windows 10 Anniversary

Update to submit Canvas assignments)

e Mac OSX 10.6 and newer
e Linux —chrome OS
Mobile Operating System Native App Support -

e i0S 7 and newer (versions vary by device)

e Android 4.2 and newer
Inevitably, everyone experiences technical difficulties on occasion. If this happens, please
contact me to make alternative arrangements. However, technical difficulties do not excuse
you of course responsibilities. There are preventative steps that you can take to limit your
risk (keep backups of your files in a safe place; email your files to yourself so that they then
reside in another computer system).

Course Requirements and Performance Measures:

Assignments are due on the date indicated in Canvas. Assighnments and projects are expected
on the due date. Late assignments and projects will have 10% per day deducted up to five days
late. After five days, an assignment or project will be accepted and marked with 50%
deduction. Late Discussion Board threads or replies will not be accepted.

The grading for the course will be based on:

Discussion Board Participation 30%
Integrated Assignments 40%

Final Project 30%



Letter grades are assigned along the following scale:

A+=97 B+=87 C+=77 D+=67
A =93 B =83 c=73 D=63
A-=90 B-=80 C-=70 D-=60

Graded Activities:

Discussion Board Participation:

Participation in the class discussions is important. This is a great way to explore, challenge
and support ideas and applications.

e An original comment should be posted for each discussion topic based off the relative
course materials. In addition, at responses should be posted to at least two of your
classmate’s comments and questions. Responses should be meaningful and substantive.
Not just “good posting.”

e As an instructor | will monitor the conversations. If there are specific questions, please
email me directly.

e Checking the course website at least three times a week is advised for announcements
and updates.

Integrated Assighments:

Designed as a way to understand concepts and then apply material to real life situations,
these assignments integrate the class material, discussion board, text book and web
resources content and are due each week during the five week time period.

Submit the assignments electronically using Canvas (please do NOT submit them directly to
the instructor’s email account).

Be sure to label each submitted assignment with your name and the assignment number to
avoid confusion (for example, ‘Jane Doe - Integrated Assignment #1’).

Final Project:

Applying the knowledge and skills acquired in the course, a community engagement
process will be designed and created. Projects will simulate a real-life scenario and can be
created individually or in small groups (with the course instructor approval). The project
should explain steps taken to ensure readiness, broad community involvement and how to
keep individuals engaged throughout the process. Participants will be expected to submit
a typed, single spaced report written (5-6 pages) outlining the steps to move forward.



Week 1 | Defining Community Engagement theories Lectures and readings | Assignment #1

and principles. on Canvas due last day of

week 1
Week 2 | Exploring dimensions of community Lectures and readings | Assignment #2
readiness (i.e., leadership, inclusivity). on Canvas due last day of

week 2

Week 3 | Compare and contrast methods to engage Lectures and readings | Assignment #3

community members in conversation on Canvas due last day of

week 3
Week 4 | Reviewing methods to develop common Lectures and readings | Assignment #4
community indicators. on Canvas due last day of

week 4
Week 5 | Developing a community engagement Lectures and readings | Assignment #5
process on Canvas due last day of

week 5

Academic integrity:

Plagiarism or any other form of cheating in examinations, term tests or academic work is
subject to serious academic penalty. Cheating in examinations or tests may take the form of
copying from another student or bringing unauthorized materials into the exam room. Exam
cheating can also include exam impersonation. A student found guilty of contributing to
cheating in examinations or term assignments is also subject to serious academic penalty.

Students are expected to adhere to guidelines concerning academic dishonesty outlined in
Section 4.2 of University’s Student Code of Conduct (http://stuafs.unl.edu/ja/code/). Students
are encouraged to contact the instructor for clarification of these guidelines if they have

questions or concerns.
Special Accommodations:

Any student who may require an accommodation under the provisions of the Americans
with Disabilities Act should contact the course instructor in this matter as soon as
possible and no later than the end of the first week of classes.

Non-Discrimination Statement:

The University of Nebraska—Lincoln is a public university committed to providing a quality
education to a diverse student body. It is the policy of the University of Nebraska—Lincoln
not to discriminate based on gender, age, disability, race, color, religion, marital status,
veteran’s status, national or ethnic origin, or sexual orientation. This policy is applicable to
all University administered programs including educational programs, financial aid,
admission policies and employment policies. This policy is enacted in accordance with
University of Nebraska Regent’s policy and with various federal and state discrimination




laws including Title VII of the Civil Rights Act of 1964, Title IX of the Educational
Amendments of 1972, Section 504 of the Rehabilitation Act of 1973 and the Americans with
Disabilities Act of 1990.

Inquiries regarding discrimination issues may be directed to the Office of Equity, Access,
and Diversity Programs, 128 Canfield Administration Building (402) 472-3417. You may
also contact entities such as the Nebraska Equal Opportunity Commission and the
Department of Education, Civil Rights Division.



CDEV826: Fundamentals of Business Analysis
Proposed 2018
University of Nebraska-Lincoln

1 Credit Hour

Instructor: Marilyn Schlake, Extension Educator, Dr. Larry Van Tassell

E-mail is preferred method of contact: mschlakel@unl.edu. Please allow 24 hours for a

response during the work week.
Phone: 402.472.4138

Meeting Time: This is a 5-week distance education graduate course proposed during the
2018-19 academic year (specific time TBA)

Lecture modules for the weekly topics will be posted on Canvas 48 hours prior to the online
session (specific time TBA).

Learning Outcomes:
Upon completion of the course, the student will be able to:

e Construct the key business statements from provided case studies.

e Examine key business performance statements for determining firm financial health.

e Analyze a business operation using performance ratios.

e Compare and contract different equity and debt business financing options.

e Determine Cost/Benefit analysis to determine best investment options for community
investments

Course Focus:

The course is designed to provide a basic overview of business development skills for
professionals who manage economic development organizations and provide initial business
analysis for consideration of community investments. Through assigned case studies and course
assignments, participants will be able to analyze key performance statements and ratios to help
determine viability of business enterprises within their community. The course will engage
participants through the use of group discussions based on readings, case studies and course
assignments.

Resources:
No textbook required.

Chapter excerpts from:



e Economic Development Finance (2005), Karl F. Siedman, Sage Publication.
e New Venture Creation: Entrepreneurship for the 21t Century (2009). Jeffry A. Timmons
& Stephen Spinelli, Jr., McGraw-Hill International Edition.

In addition to these resources, additional materials through websites will be made available and
will be posted electronically, through the online portal or through the library website.

Required Technology:

Operating Systems -

Windows 7 and newer (users on Windows 10 need to download the Windows 10 Anniversary

Update to submit Canvas assignments)

e Mac OSX 10.6 and newer
e Linux —chrome OS
Mobile Operating System Native App Support -

e i0S 7 and newer (versions vary by device)

e Android 4.2 and newer
Inevitably, everyone experiences technical difficulties on occasion. If this happens, please
contact me to make alternative arrangements. However, technical difficulties do not excuse
you of course responsibilities. There are preventative steps that you can take to limit your
risk (keep backups of your files in a safe place; email your files to yourself so that they then
reside in another computer system).

Course Requirements and Performance Measures:

Assignments are due on the date indicated in Canvas. Assignments and projects are expected
on the due date. Late assignments and projects will have 10% per day deducted up to five days
late. After five days, an assignment or project will be accepted and marked with 50%
deduction. Late Discussion Board threads or replies will not be accepted.

The grading for the course will be based on:

Discussion Board Participation 30%
Integrated Assignments 40%
Final Case Study Analysis 30%

Letter grades are assigned along the following scale:

A+=97 B+=87 C+=77 D+=67

A =93 B =83 Cc=73 D=63
A-=90 B-=80 C-=70 D-=60



Graded Activities:

Discussion Board Participation:

Participation in the class discussions is important. This is a great way to explore, challenge
and support ideas and applications.

e A substantive initial posting should be completed for each of the discussion topics. In
addition, responding to the posts of at least two of your fellow peers for each discussion
guestion is suggested, unless the discussion instructions state otherwise.

e Asan instructor | will monitor the conversations. If there are specific questions, please
email me directly.

e Checking the course website at least three times a week is advised for announcements
and updates.

Integrated Assignments:

Designed as a way to understand concepts and then apply material to real life situations,
these assignments integrate the class material, discussion board, text book and web
resources content and are due each week during the five week time period.

Submit the assignments electronically using Canvas (please do NOT submit them directly to
the instructor’s email account).

Be sure to label each submitted assignment with your name and the assignment number to
avoid confusion (for example, ‘Jane Doe - Integrated Assignment #1’).

Case Study Analysis:

Application of business performance measurements will be used to simulate a real-life
situation in which the participant is asked to evaluation a new or existing business for
potential community investment. The analysis should integrate course concepts that
measure the viability of the business. Participants will be expected to submit a type
written, 8 - 10 page double-spaced report on the performance measures used in their
analysis, explanation of why the measures were used and compose a recommendation for
use of community investment funds towards this business or project.

If you have another project idea | am open to other suggestions but they must apply key
concepts and learnings from the class discussion.



Course Outline:

Week 1 Introduction to basic business | Lectures & Assignment #1
profitability statements readings on due last day of
Canvas week 1
Week 2 Basic analysis of business Lectures & Assignment #2
profitability statements using | readings on due last day of
profitability ratios Canvas week 2
Week 3 Equity and debt financing Lectures & Assignment #3
options and firm implications | readings on due last day of
Canvas week 3
Week 4 Fundamentals of cost/benefit | Lectures & Assignment #4
analysis readings on due last day of
Canvas week 4
Week 5 Case study— Determining Lectures & Final Assignment
viability for community readings on due last day of
investment Canvas week 5

Academic integrity:

Plagiarism or any other form of cheating in examinations, term tests or academic work is
subject to serious academic penalty. Cheating in examinations or tests may take the form of
copying from another student or bringing unauthorized materials into the exam room. Exam
cheating can also include exam impersonation. A student found guilty of contributing to
cheating in examinations or term assignments is also subject to serious academic penalty.

Students are expected to adhere to guidelines concerning academic dishonesty outlined in
Section 4.2 of University’s Student Code of Conduct (http://stuafs.unl.edu/ja/code/). Students
are encouraged to contact the instructor for clarification of these guidelines if they have

questions or concerns.
Special Accommodations:

Any student who may require an accommaodation under the provisions of the Americans
with Disabilities Act should contact the course instructor in this matter as soon as
possible and no later than the end of the first week of classes.

Non-Discrimination Statement:

The University of Nebraska—Lincoln is a public university committed to providing a quality
education to a diverse student body. It is the policy of the University of Nebraska—Lincoln
not to discriminate based on gender, age, disability, race, color, religion, marital status,
veteran’s status, national or ethnic origin, or sexual orientation. This policy is applicable to



all University administered programs including educational programs, financial aid,
admission policies and employment policies. This policy is enacted in accordance with
University of Nebraska Regent’s policy and with various federal and state discrimination
laws including Title VII of the Civil Rights Act of 1964, Title IX of the Educational
Amendments of 1972, Section 504 of the Rehabilitation Act of 1973 and the Americans with
Disabilities Act of 1990.

Inquiries regarding discrimination issues may be directed to the Office of Equity, Access,
and Diversity Programs, 128 Canfield Administration Building (402) 472-3417. You may
also contact entities such as the Nebraska Equal Opportunity Commission and the
Department of Education, Civil Rights Division.



ALEC 433/833: DYNAMICS OF EFFECTIVE LEADERSHIP IN GROUPS & TEAMS
University of Nebraska-Lincoln - FYH 302 (East Campus)
Spring Semester 2017: Monday; 4pm — 6:50pm.

Instructor: L.J. McElravy, Ph.D.
Email: lj.mcelravy@unl.edu
Phone: Office: 402-472-8058
Office: FYH 222, East Campus
Office hours: TBD and/or by appointment.

ALEC 433/833 COURSE DESCRIPTION

This course will cover the foundational knowledge of team and group dynamics theory and
its relationship to the practice of leadership in organizations and communities.
Development of leadership, followership, and teamwork skills in small groups and teams.
Focus on team and group decision making, problem solving, and creativity, peer
assessment, and evaluation using real-world situations and contexts. Critically apply team
and group dynamic theories and research to leadership in organizations and communities.

OVERALL PURPOSE OF ALEC 433/833

This is a course for students interested in learning more about team and group dynamic
theory as it applies to leadership in organizations and communities. This course will
encourage the development of leadership, followership, and teamwork skills by applying
knowledge to real-world, practical contexts and situations. Students will also critically
apply team and group dynamic theories and research to modern organizations and
communities.

COURSE OBJECTIVES
By the end of this course Undergraduate and Graduate students will be able to:
e Understand (e.g. classify, describe, discuss, explain, identify, etc.) team and group
dynamic theory as it applies to modern organizations and communities
o Apply critical thinking skills to team and group dynamic theory (e.g. team
structure/design, decision making, creativity, conflict management, social influence,
virtual teams, etc.) to improve team and/or group project performance
¢ Demonstrate effective leadership, followership, and teamwork skills, including:
0 Providing effective peer feedback in a team setting
0 Reflecting and synthesizing peer feedback (received from other team members) in
a team setting to improve performance
0 Evaluating and rewarding team performance, at both the individual and team level
0 Demonstrating and applying positive team building and group dynamic skills in
practical situations
0 Demonstrating ability to influence behavior of others in a team and/or group
situation




By the end of this course Graduate students will also be able to:
e Discuss and critique team and group research articles as it applies to leadership theory
and practice
e Apply leadership with team and/or group dynamic theories and research to create
research proposal/paper

REQUIRED TEXTS
Levi, D. (2013). Group dynamics for teams. (4th ed.). SAGE Publications, Incorporated.
Other readings will be assigned and posted to Blackboard.

GRADING - UNDERGRADUATES

Performance Areas Points

1. Readiness Assurance Tests 50

a) Individual Readiness Assurance Tests 25

b) Team Readiness Assurance Tests 25
2. Weekly Assignments 15

a) Participation & Engagement 10

b) Reflections 5
3. Peer Evaluations and Feedback 10

a) Giving Peer Feedback and Evaluations 5

b) Plan of Action from Peer Feedback 5
4. Final 25

a) Final Team Project (Team) 20

b) Final Critical Reflection (Individual) 5

Total Points 100
GRADING - GRADUATES
Performance Areas Points

1. Readiness Assurance Tests 50

a) Individual Readiness Assurance Tests 25

b) Team Readiness Assurance Tests 25
2. Weekly Assignments 15




a) Participation & Engagement 5

b) Reflections 5

c) Research Article Presentation 5
3. Peer Evaluations and Feedback 10

a) Giving Peer Feedback and Evaluations 5

b) Plan of Action from Peer Feedback 5
4. Final 25

a) Final Team Research Proposal Project (Team) 20

b) Final Critical Reflection (Individual) 5

Total Points 100

UNDERGRADUATE AND GRADUATE ASSIGNMENTS

Readiness Assurance Tests: There will be four short multiple-choice Readiness
Assurance Tests (RATSs) given during the course - one at the beginning of each unit. (The
same RATSs will be given to individuals and teams.) For the team RATS, two evaluations will
be completed during the semester to determine the contribution of each team member on
the team performance of the RATs. The evaluations should reflect judgements of each team
members’ preparation, contribution, respect of others’ ideas, and flexibility. Each
individual will have 100 points to award each other team member on the evaluations. Itis
important that you raise the evaluation of those who truly worked hard on the RATs.
People who contributed fully should receive full points, and people who did not contribute
fully should receive partial credit. The first assessment will be used to provide early
feedback, in order to provide each team member an opportunity to improve their
performance. The second assessment will be used mathematically to determine the
proportion of the group’s points that each member receives. For example, if a team
averaged 95% on the team RATSs, and team member “A” received 93 points from her/his
team and team member “B” received 107, then the team member “A” would have a team
RAT grade of 88% (93*.95) and team member “B” would have 102% (107*.95).

Participation & Engagement: Students should be prepared to engage with the course
material while they are in class. Students are expected to complete all readings and
assignments before coming to class. As needed, some assignments will be assigned a grade,
and these assignments in sum will be valued up to 2 of 5 points for participation &
engagement in the course. Although some assignments may not have a grade associated
with them, coming to class unprepared with result in a reduction of participation &
engagement points.

Individual Reflections: One reflection is expected for each module (the last week of the
module). You should submit your reflection entry using Blackboard. You should attach



your reflection as a document and paste your reflection in the text box provided for each
assignment. For each reflection, you will be asked to respond to different questions
regarding leadership/teamwork inventories, team processes, your thoughts on the class,
etc.

Reflections will be graded on a Complete (1 points) or Incomplete (0 points) basis.

The requirements for a complete assignment are:
e Reflections should respond to the questions posed
e Be posted and attached to Blackboard on the due date
¢ You should spend at least 30 minutes writing your responses
e Some reflections will require you to complete work before you reflect, make sure
these tasks are completed

Reflections do not need to be proofread, as I will not be examining grammar.

If you fail to meet the above requirements, or if any reasonable person would not believe
you wrote for 30 minutes, you will earn an Incomplete for the assignment (0 points).

You will have at least 5 reflections during the semester. [ may offer more than 5 reflections.
However, students are limited to 5 total points for the reflections.

Giving Peer Feedback & Evaluations: Giving good feedback is a skill that can be
developed, and effective peer feedback can help teams improve performance and maximize
potential. Thus, each individual will rate the contributions of all of the other members of
their teams throughout the semester on different tasks. The feedback you receive will be
factored into other graded assignment, but you will also be graded on the quality of the
feedback you give your peers.

Plan of Action from Peer Feedback: Another skill that is required to work effectively in
teams is processing peer feedback constructively. As such, you will be required to write a
detailed reflection and plan of action based on the feedback you received. This paper will
be approximately 1,000 words. A detailed rubric will be provided during the semester.

Final Critical Reflection: The final individual reflection will consist of submitting answers
to 2-4 questions at the end of the semester. The critical reflection will be approximately
1,000-1,500 words covering your experiences during the semester.

UNDERGRADUATE ONLY ASSIGNMENT
Final Team Project: Undergraduate students in this class will participate, within their

teams, in a consulting project. A local non-profit organization will present you with
information about challenges they are facing and ask you to help them address them. Your



solutions, suggestions, and recommendations will be taken seriously and may ultimately be
implemented by the organization. Therefore, your product and presentation should be of
the highest possible professional quality. The grades for the project will be determined by
an evaluation of the product created by your team (50%), a team theory analysis, (30%)
and the group presentation (20%.). A detailed rubric will be provided during the semester.

Additionally, each individual will have 100 points to award each other team member using
peer evaluations. It is important that you raise the evaluation of those who positively
contributed to the final project. People who contributed fully should receive full points,
and people who did not contribute fully should receive partial credit. The assessment will
be used mathematically to determine the proportion of the group’s points that each
member receives. For example, if a team averaged 95% on the final project, and team
member “A” received 93 points from her/his team and team member “B” received 107,
then the team member “A” would have a team project grade of 88% (93*.95) and team
member “B” would have 102% (107*.95).

GRADUATE ONLY ASSIGNMENTS

Research Article Presentation: Each graduate student will be responsible for choosing a
recent research article related to teams and leadership and present it to the class. Journals
to choose from include, but are not necessarily limited to, Journal of Applied Psychology
and The Leadership Quarterly. Graduate students must have their articles chosen by the
second class period of the semester. Dates for the presentations will be dispersed
throughout the semester. The presentations are limited to 10 minutes, with an additional
5 minutes for questions.

Final Team Research Proposal Project: Each graduate student team will create a
research proposal. The goal of the proposal is to create a research project that could be
completed by the team within four months after the class is complete. The proposal should
build from existing leadership and team theory presented during class. The proposal
should also include additional theory and literature support as needed. The proposal will
be submitted as a written document, and the team will submit present their proposal at the
end of the semester. A detailed rubric will be provided during the semester.

Additionally, each individual will have 100 points to award each other team member using
peer evaluations. Itis important that you raise the evaluation of those who positively
contributed to the final project. People who contributed fully should receive full points,
and people who did not contribute fully should receive partial credit. The assessment will
be used mathematically to determine the proportion of the group’s points that each
member receives. For example, if a team averaged 95% on the final project, and team
member “A” received 93 points from her/his team and team member “B” received 107,



then the team member “A” would have a team project grade of 88% (93*.95) and team
member “B” would have 102% (107*.95).

UNDERGRADUATE AND GRADUATE GRADES AND EXPECTATIONS

Course Grades: Percentages assigned to each grade in this class will be as follows:

A+ 100-97% B+ 89-87% C+79-77% D+ 69-67% F 59% and
A 96-94% B 86-84% C 76-74% D 66-64% below
A- 93-90% B- 83-80% C- 73-70% D- 63-60%

Extra-credit: The instructor may offer extra-credit assignments, but there is no guarantee
of extra-credit.

Attendance: Since positive team building skills are difficult to practice if you are not
present, attendance is mandatory for ALEC 433/833. Every student is allowed 1 excused
absence. Absences may be excused with a note from a doctor, court order, or university
official. Other situations may be excused on a case by case basis. If you have more than 1
excused absences, each additional absence will reduce your grade in the class by 7.5%.
Each unexcused absence will result in a 10% reduction in your grade for the class.

Arriving late to class (late = any time after the start time) or leaving class early (early = any
time before class is dismissed) is not helpful for developing positive team building skills.
Thus, the first 3 late arrivals and/or early departures summed in any combination will be
considered an unexcused absence. After the first 3 late arrivals and/or early departures,
every 2 late arrivals and/or early departures summed in any combination will be
considered an unexcused absence.

Absences for which medical or legal documentation are provided will be excused. Other
illnesses (for which medical documentation is not available) or family emergencies may
also be excused at the discretion of the instructor. In the event of an illness or emergency,
please contact the instructor when it is reasonably possible (generally within 24 hours).

Missed Work: If you miss class, are late to class, or leave class early, it is your
responsibility to make-up for missed work by completing the assigned work. Adhering to
all due dates and times is the best option for the student to stay up to date with the course
material. After missing a class, your first step is to contact your team members to
determine what you missed. It is your responsibility to make-up for missed work and to
complete work that is assigned during your absence. If you cannot complete the work by
the assigned date and time due to an unanticipated excused absence, you may submit a
make-up assignment proposal. Make-up assignment proposals must include the following:
(a) description of assignment, (b) number of points the assignment will be worth (in
accordance with the number of points missed), and (c) a description of how the assignment



fits within the learning objectives of the missed assignment. Please feel free to set up an
appointment if you would like to talk about make-up assignment proposals. Only the
instructor can approve make-up assignment proposals.

Academic Integrity

Academic honesty is the foundation of intellectual inquiry and academic pursuit — and
imperative to ethical, authentic community building. If you use the ideas of someone else or
directly quote any part of a text, it needs to be cited. All students in this class will be held and are
expected to hold each other to standards set forth by the University of Nebraska —Lincoln
Student Code of Conduct. Students are expected to adhere to guidelines concerning academic
dishonesty outlined in Section 4.2 of University’s Student Code of Conduct
(http://stuafs.unl.edu/ja/code/). Students are encouraged to contact the instructor for clarification
of these guidelines if they have questions or concerns. The following is an excerpt from the
Student Code of Conduct regarding Academic Dishonesty.

4.2 Academic Dishonesty
a. The maintenance of academic honesty and integrity is a vital concern of the University

community. Any student found guilty of academic dishonesty shall be subject to both

academic and disciplinary sanctions. Academic dishonesty includes, but is not limited to,

the following:

1.Cheating: Copying or attempting to copy from an academic test or examination of
another student; using or attempting to use unauthorized materials, information, notes,
study aids or other devices for an academic test, examination or exercise; engaging or
attempting to engage the assistance of another individual in misrepresenting the
academic performance of a student; or communicating information in an unauthorized
manner to another person for an academic test, examination or exercise.

2.Fabrication or Falsification: Falsifying or fabricating any information or citation in any

academic exercise, work, speech, test or examination. Falsification is the alteration of
information, while fabrication is the invention or counterfeiting of information.

3.Plagiarism: Presenting the work of another as one's own (i.e., without proper
acknowledgment of the source) and submitting examinations, theses, reports, speeches,
drawings, laboratory notes or other academic work in whole or in part as one's own
when such work has been prepared by another person or copied from another person.

4.Abuse of Academic Materials: Destroying, defacing, stealing, or making inaccessible
library or other academic resource material.

5.Complicity in Academic Dishonesty: Helping or attempting to help another student to
commit an act of academic dishonesty.

6.Falsifying Grade Reports: Changing or destroying grades, scores or markings on an

examination or in an instructor's records.
7.Misrepresentation to Avoid Academic Work: Misrepresentation by fabricating an

otherwise justifiable excuse such as illness, injury, accident, etc., in order to avoid or
delay timely submission of academic work or to avoid or delay the taking of a test or
examination.



8.0ther: Academic units and members of the faculty may prescribe and give students prior
notice of additional standards of conduct for academic honesty in a particular course,
and violation of any such standard of conduct shall constitute misconduct under this
Code of Conduct and the University Disciplinary Procedures.

SafeAssign (statement modified from http://www.jmu.edu/academicintegrity/syllabus.shtml)

In this course one or more of your writing assignments may be submitted to the instructor
through Blackboard’s SafeAssign plagiarism prevention service as approved by UNL. Your
writing assignment will be checked for plagiarism against Internet sources, millions of academic
journal articles, the UNL SafeAssign database, and the SafeAssign Global Reference

Database. SafeAssign generates an originality report for the instructor that highlights any blocks
of text in your paper that match the above reference sources and allows a line-by-line
comparison of potentially unoriginal text from your paper with the matching document sections
in the reference sources. Each paper you submit through SafeAssign for this or any class at UNL
will be added to the UNL SafeAssign database and later used only to check against other UNL
paper submissions. Neither Blackboard nor UNL claim any copyright ownership of your writing
submitted through SafeAssign. When you submit your paper through SafeAssign you will be
given the choice of whether or not to “opt in” and permanently contribute a copy of your paper to
Blackboard’s Global Reference Database. This would protect your original writing from
plagiarism at other institutions. However opting in and voluntarily contributing your work to the
global database is an individual student decision and not required by your instructor or UNL. For
more information about SafeAssign and to use the service as a student, see:
http://libraries.unl.edu/safeassign.

The instructor reserves the right to check all student work for plagiarism using SafeAssign.
However, the student work submitted by the instructor will not be deposited into the global
database.

Students with Disabilities

Students with disabilities are encouraged to contact me (the instructor) for a confidential
discussion of their individual needs for academic accommodation. It is the policy of the
University of Nebraska-Lincoln to provide flexible and individualized accommodations to
students with documented disabilities that may affect their ability to fully participate in course
activities or to meet course requirements. To receive accommodation services, students must be
registered with the Services for Students with Disabilities (SSD) office, 132 Canfield
Administration, 472-3787 voice or TTY.

Classroom Emergency Preparedness

Fire Alarm (or other evacuation): In the event of a fire alarm: Gather belongings (purse, keys,
cellphone, N-Card, etc.) and use the nearest exit to leave the building. Do not use the elevators.
After exiting notify emergency personnel of the location of persons unable to exit the building.
Do not return to building unless told to do so by emergency personnel.



Tornado Warning: When sirens sound, move to the lowest interior area of building or
designated shelter. Stay away from windows and stay near an inside wall when possible.

This class regularly meets in and the designated shelter is

Active Shooter: Evacuate if there is a safe escape path, leave belongings behind, keep hands
visible and follow police officer instructions.

Hide out: if evacuation is impossible secure yourself in your space by turning out lights, closing
blinds and barricading doors if possible.

Take action: As a last resort, and only when your life is in imminent danger, attempt to disrupt
and/or incapacitate the active shooter.

UNL Alert: Notification about serious incidents on campus are sent via text message, email,
unl.edu website, and social media. For information go to: http://unlalert.unl.edu.

Inclement Weather: I live in Omaha, and I may cancel our face-to-face meetings due to
weather. If Lincoln Public Schools or Omaha Public Schools cancel classes, we will not meet
face-to-face. I will assign an alternative project for that day.

Schedule

The schedule for the semester is attached below. Please note that this is a tentative schedule, and
that we will make adjustments as necessary throughout the semester.

Introduction: Characteristics of Teams & Leadership

Week 1 e Introductions Buy books
e Syllabus
e Team Formation Read Chapter 1 and 10

e Introduction to leadership and teams

Week 2 e Practice Readiness Assurance Test
e Characteristics of Teams and
Leadership
a) What are groups and teams?
b) How are teams and leadership
related?
c) How are teams used in
organizations and communities?
d) Why are teams used in
organizations and communities?




Module #1 The Process of Success in Teams

Week 3 e Readiness Assurance Test #1 Read Chapters 2, 3, 4, and 16
e The Process of Success in Teams
a) Defining team success
b) Team beginnings and development
c) Team design and roles
d) Team norms
e) Team Evaluations
e Exploring Norms in Groups and Teams
e Creating a Team Contract to Promote
Positive Team Norms
e Providing Feedback to Peers

Week 4 e How to Process Peer Feedback Complete team roles questionnaire
and peer evaluations #1 (RAT
focused) by XXXX (4 days before
class)

Week 5 e The Process of Success in Teams
continued

Module #2 Internal Team Dynamics

Week 6 e Readiness Assurance Test #2 Read Chapters 5, 6, 8, & 13
e Internal Team Dynamics Assigned reading on “Team Design”
a) Communication in teams posted to Blackboard
b) Cooperation and competition in
teams Plan of Action from Peer Feedback

c) Power & Social Influence
d) Diversity
e) Team design and roles
e Identifying communication patterns

Week 7 e Internal Team Dynamics continued

Week 8 e Internal Team Dynamics continued




Module #3 Maximizing the Effectiveness of Teams

Week 9

Readiness Assurance Test #3
Maximizing the Effectiveness of
Teams

a) Managing Conflict

b) Decision making

c) Problem solving

d) Creativity

Introduction of the final project

Read Chapters 7, 9, 10, & 12

Week 10

Creating team peer evaluations for
final project

Creating a team contract to promote
effective decision making, problem
solving, and creativity

Applying the principles of decision
making, problem solving, and
creativity to create final project
Project worktime

Watch “12 Angry Men” — link posted
to Blackboard

Week 11

Continuing to apply the principles of
decision making, problem solving, and
creativity to create final project
Project worktime

Week 12

Project Pitches

Complete peer evaluations #2 (Final
Project focused) by XXXX (3 days
after class)




Module #4 Teams in Context

Week 13 | Readiness Assurance Test #4 Read Chapters 14, 15, 17
e Teams in Contexts Assigned reading on “Teams in
a) International teams
b) Virtual teams
c) Teams in Communities (including
boards, committees, etc.)
d) Teams in Organizations (including
rewards)
e Project worktime

Week 14 | ¢  Teams in Communities Complete peer evaluation #3 (RATSs)
e Project worktime

Week 15 | e Final Project Presentations Complete peer evaluation #4 (Final
Project)




CDEV 825 - Sustainable Economic Development
University of Nebraska-Lincoln
1 Credit-Hour

Instructor: Dr. Daniela M. Mattos

E-mail is preferred method of contact: dmanhanimattos2@unl.edu

Phone: 402-472-1906

Course Location/ Times: Online. Questions can be e-mailed anytime. Please allow 24-48 hrs. for

a response during the work week.
Lecture modules for the weekly topics will be posted on Canvas no later than Monday of each
week by Noon CST.

Course Overview:

This course provides an overview of the connections between communities and their local
systems and how they work together in affecting long-term community and economic
development. Students will be introduced to the complex issues facing local communities, from
human capital and environmental concerns to infrastructure and economic development. Tools
and strategies for addressing these issues will be a focus of the course lectures and readings.

Learning outcomes:
By the end of the course, each student will be able to:

e Explain economic development and sustainability.

e Understand the interdependence among local systems.

e To assess critically a community’s capacity to achieve and maintain a sustainable
environment, economy and society.

e To assess and propose alternative solutions to the problems that inhibit sustainability;

e Design strategies for sustainable economic development.

e Articulate a vision for “sustainable communities” in a holistic perspective with practical
implications.

Textbooks:

No textbook is required, but the following books will be used as the main references for our
course:

e Local economic development in the 21st century: quality of life and sustainability
(Greenwood, Holt, and Power, 2015).
e Rural Communities: Legacy + Change 5th Edition (Flora, Flora, and Gasteyer, 2016)



Students will be reading selected book chapters, reports and academic articles from multiple
sources. All readings, along with other class material, will be available on Canvas.

Required Technology:

¢ Windows 7 and newer (users on Windows 10 need to download the Windows 10
Anniversary Update to submit Canvas assignments)

e Mac OSX 10.6 and newer

e Linux - chromeOS

Inevitably, everyone experiences technical difficulties on occasion. If this happens to you,
please contact me ASAP to make alternative arrangements. However, technical difficulties do
not excuse you of your course responsibilities, and there are preventative steps that you can
take to limit your risk. Please keep backups of your work files in a safe place.

Course Requirements and Performance Measures:

This course will consist of weekly homework assignments, discussions, and research project on
the Canvas Discussion Board.

The grading for the course will be based on:

Assignments 40%
Discussion Board 30%
Individual Project 20%

Letter grades are assigned along the following scale: A=90-100; B=80-89; C=70-79; D=60-69;
F=below 60.

Graded Activities:

Assignments: These are designed for the student to understand principles and concepts and
then apply material from the modules to real-life and personal scenarios. Assignments are due
on the date indicated.

e These exercises are required for every module.

e They will be due no later than 11:59pm Sunday - at the end of the module week. Please
submit the exercises electronically through Canvas.

e Late assignments will not be accepted.

e Be sure to label each email/assignment specifically to avoid confusion (for example,
‘John Smith Exercise #1').

Discussion Board: Participation in the class discussions is important. This is a great way to

explore, challenge and support ideas and applications.



e For each discussion topic, you should post at least one original comment (based on
analysis, course material, external readings, etc) and respond to at least two of your
classmates’ comments and questions. It has to be meaningful response (e.g. “good
posting” or something like that will not help your grades).

e Students should begin dialogues and discussions no later than Wednesday, so that
ample time is available for good discussion/interaction.

e Late posts will not be graded.

e Asan instructor | will monitor the conversations. If there are specific questions, please
email me directly.

e |recommend that you log on to the course website at least three times a week to check
for course announcements or updates and to participate in course activities and
discussions.

Individual Research Project: This is your opportunity to take initiative and to pursue work on

sustainable practices based on your own interests and goals. You will select a topic/thematic
focus of your choice with instructor approval. The focus of your project research is to identify
and address key sustainability issues related to our course readings and lectures. Please aim for
your project development process and product to be transformative and integrative relative to
your understanding of sustainability. The project report is due at the last of the course.

Course Outline:

The outline is subject to changes and alterations as the course progresses. Check Canvas for updates.

Week 1 | Defining Rural Community, Community Readings: Flora: Ch. 1 | Assignment #1
Capitals, Economic Development, and Greenwood: Ch.1 due last day of
Sustainability week 1

Week 2 | Environmental Sustainability and Natural Readings: Flora: Ch. 2 | Assignment #2
Capital Greenwood: Ch.4 due last day of

week 2

Week 3 | Human capital, Opportunity and Economic | Readings: Flora: Ch. 4 | Assignment #3

Development Greenwood: Ch.5 due last day of
week 3
Week 4 | Social Capital and Quality of Life Readings: Flora: Ch.5 | Assignment #4
Greenwood: Ch.3 due last day of
week 4
Week 5 | Sprawl, Infrastructure and Sustainable Readings: Flora: Ch. 8 | Assignment #5
Economic Development Greenwood: Ch.6 and Project

Report due last

day of week 5




Academic integrity

Plagiarism or any other form of cheating in examinations, term tests or academic work is
subject to serious academic penalty. Cheating in examinations or tests may take the form of
copying from another student or bringing unauthorized materials into the exam room. Exam
cheating can also include exam impersonation.

A student found guilty of contributing to cheating in examinations or term assignments is also
subject to serious academic penalty.

Students are expected to adhere to guidelines concerning academic dishonesty outlined in
Section 4.2 of University’s Student Code of Conduct (http.//stuafs.unl.edu/ja/code/). Students
are encouraged to contact the instructor for clarification of these guidelines if they have

questions or concerns.

The Department of Agricultural Economics has a written policy defining academic dishonesty,
the potential sanctions for incidents of academic dishonesty, and the appeal process for
students facing potential sanctions. The Department also has a policy regarding potential
appeals of final course grades.

These policies are available for review on the department’s website
(http://agecon.unl.edu/undergraduate).

Special needs

Students with disabilities are encouraged to contact the instructor for a confidential discussion
of their individual needs for academic accommodation. It is the policy of the University of
Nebraska-Lincoln to provide flexible and individualized accommodation to students with
documented disabilities that may affect their ability to fully participate in course activities or to
meet course requirements. To receive accommodation services, students must be registered
with the Services for Students with Disabilities (SSD) office, 132 Canfield Administration, 472-
3787 voice or TTY.

Information for emergency response

e Fire Alarm (or other evacuation): In the event of a fire alarm: Gather belongings (purse,
keys, cellphone, N-Card, etc.) and use the nearest exit to leave the building. Do not use
the elevators. After exiting, notify emergency personnel of the location of persons
unable to exit the building. Do not return to building unless told to do so by emergency
personnel.

e Tornado Warning: When sirens sound, move to the lowest interior area of building or
designated shelter. Stay away from windows and stay near an inside wall when possible.

e Active Shooter:



0 Evacuate: if there is a safe escape path, leave belongings behind, keep hands
visible and follow police officer instructions.
0 Hide out: If evacuation is impossible secure yourself in your space by turning out
lights, closing blinds and barricading doors if possible.
O Take action: As a last resort, and only when your life is in imminent danger,
attempt to disrupt and/or incapacitate the active shooter.
UNL Alert: Notifications about serious incidents on campus are sent via text message,
email, unl.edu website, and social media. For more information go to:
http://unlalert.unl.edu. Additional Emergency Procedures can be found here:

http://emergency.unl.edu/doc/Emergency Procedures Quicklist.pdf




CDEV 820: Community Workforce Development
Syllabus - 2018
University of Nebraska-Lincoln
1 Credit Hour
Instructor: Dr. Cheryl Burkhart-Kriesel

E-mail - preferred method of contact: cburkhartkriesell@unl.edu.

Please allow 24 hours for a response during the work week.
Phone: 308-632-1234

Meeting Time: This is a proposed 5-week distance education graduate course to start during
the 2018-19 academic year (specific time TBA)

Learning Outcomes:

Upon completion of the course, the student will be able to:

1. Summarize the major historical shifts that have impacted American workforce changes and
the resulting labor market context for employment and training policy.

2. Explain the theory and practice of industry partnerships.

3. Compare, contrast and analyze sectoral strategies in the areas of manufacturing,
healthcare and the service sector.

4. Evaluate training partnerships looking specifically at the social capital needed to
create, implement and maintain sustained efforts at the community level.

5. Assess trends in the re-thinking of workforce development and growth, including the
trends of robotics, retraining, immigration and innovation.

6. Design a community workforce strategy, from the development of partnerships to
the implementation of action, to address one or more local community issues relevant
to the student. The systematic strategy should present a holistic perspective with
practical implications.



Course Justification and Focus:

Workforce development is an increasingly important issue in the global economy, regardless of
whether you live in an urban or rural setting. The growing skills gap between current workers
and the growing technological needs of employers is a continuing challenge for both parties
and one that will not quickly go away.

The course is designed to expand the student’s awareness and knowledge of current
workforce issues and trends and then apply the new knowledge to a real-life community
situation. The course project, which will be identified by the participant, is a way to add
meaning, to problem-solve and also reflect on the new learning in an integrated manner. The
course will engage participants through the use of group online discussions and invited
speakers.

Resources:
Required textbooks include:

e Connecting People to Work: Workforce Intermediaries and Sector Strategies (paperback
— April 30, 2014) by Aspen Institute (Author), Maureen Conway (Editor), Robert Giloth
(Editor)

e America Needs Talent: Attracting, Educating & Deploying the 21st-Century Workforce
(paperback — October 4, 2016), by Jamie Merisotis (Author)

In addition to these resources, additional materials through websites will be made available and
will be posted electronically, through the online portal or through the library website.

Lecture modules for the weekly topics will be posted on Canvas 48 hours prior to the online
session.

Required Technology:
Operating Systems -

Windows 7 and newer (users on Windows 10 need to download the Windows 10 Anniversary

Update to submit Canvas assignments)

e Mac OSX 10.6 and newer
e Linux—chrome OS

Mobile Operating System Native App Support -

e i0S 7 and newer (versions vary by device)
e Android 4.2 and newer



Inevitably everyone experiences technical difficulties. If this happens, please contact me to
make alternative arrangements. However, technical difficulties do not excuse you of course
responsibilities. There are preventative steps that you can take to limit risk (e.g. keep backups
of your files in a safe place; email your files to yourself so that they then reside in another
computer system).

Course Requirements and Performance Measures:

Assignments are due on the date indicated in Canvas. Assignments and projects are expected
on the due date. Late assignments and projects will have 10% per day deducted up to five days
late. After five days, an assignment or project will be accepted and marked with 50% deduction.
Late Discussion Board threads or replies will not be accepted.

The grading for the course will be based on:

Discussion Board Participation 30%
Integrated Assignments 30%
Applied Project 40%

Letter grades are assigned along the following scale:

A+=97 B+=87 C+=77 D+=67
A =93 B =83 c=73 D=63
A-=90 B-=80 C-=70 D-=60

Graded Activities:

Discussion Board Participation:

Participation in the class discussions is important. This is a great way to explore, challenge and
support ideas and applications.

e A substantive initial posting should be completed for each of the weekly discussion
topics. In addition, responding to the posts of at least two of your fellow peers for each
discussion question is suggested, unless the discussion instructions state otherwise.

e Asaninstructor | will monitor the conversations. If there are specific questions, please
email me directly.

e Checking the course website at least twice a week is advised for announcements and
updates.



Integrated Assighments:

Designed as a way to understand concepts and then apply material to real life situations, these
assignments, primarily open-ended questions, integrate the class material, discussion board,
text book and web resources content and are due each week for the first four weeks (by Friday
at5p.m.).

Submit the assignments electronically using Canvas (please do NOT submit them directly to the

instructor’s email account).

Be sure to label each submitted assignment with your name and the assignment number to
avoid confusion (for example, ‘Jane Doe - Integrated Assignment #1’).

Applied Project:

Application of theory and concepts is a vital component to adult learning. The applied
project should integrate concepts and put the learning into a real-life community situation
chosen by the participant. The project and corresponding presentation should be
organized in such a way that it will provide background information, highlight community
assets and obstacles, offer one or more workforce strategies to move the community
forward and finally discuss why these strategies are the right options for this situation.

There are three basic approaches to the project. It can focus on:

1) a community where you live or one where you live nearby where strategies
would be proposed to move the workforce effort forward; or

2) develop a hypothetical community with one or more challenges and propose
positive workforce strategies; or

3) if you have another project idea | am open to suggestions but they must apply
key concepts and learnings from the class discussion.

An 8-10 page professional report (double-spaced, 12 point font, 1-inch margins) will be
submitted online along with a video + audio, 5-8 minute presentation that mirrors the
report (typically done using PowerPoint or a similar presentation software).



Course Outline, Assignments and Due Dates

Week Topics/course activity

1 Course overview; historical workforce shifts and implications;
Reading: Conway, ch. 1-2; Merisotis, ch. 1-3
Due by Friday of week 1 at 5 p.m.:

Report draft topic submitted

Integrated assignment

2 Theory and practice of industry partnerships
Reading: Conway, ch.4-5; Merisotis, ch. 4-6
Due by Friday of week 2 at 5 p.m.:
Report draft outline submitted
Integrated assignment

3 Sectoral strategies and analysis
Reading: Conway, ch.3, 6-12; Merisotis, ch. 7-9
Due by Friday of week 3 at 5 p.m.:
Report sections containing draft background, assets and obstacles
submitted
Integrated assignment

4 Community partnership examples; trends in development and growth
Reading: Conway, ch.13-19; Merisotis, ch. 10 plus the Conclusion
Due by Friday of week 4 at 5 p.m.:
Report sections containing draft strategies and implications submitted
Integrated assignment

5 Due by Tues of week 5 at 5 p.m.:
5-8 min audio + video presentation
Due by Wed of week 5 at 5 p.m.:
8-10 page professional report
Due by Fri of week 5 at 5 p.m.
Discussion board response to at least one other participant

project/presentation

Academic Integrity:

Plagiarism or any other form of cheating in examinations, term tests or academic work is
subject to serious academic penalty. Cheating in examinations or tests may take the form of
copying from another student or bringing unauthorized materials into the exam room. Exam
cheating can also include exam impersonation. A student found guilty of contributing to
cheating in examinations or term assignments is also subject to serious academic penalty.



Students are expected to adhere to guidelines concerning academic dishonesty outlined in
Section 4.2 of University’s Student Code of Conduct (http://stuafs.unl.edu/ja/code/). Students
are encouraged to contact the instructor for clarification of these guidelines if they have

questions or concerns.
Special Accommodations:

Any student who may require an accommodation under the provisions of the Americans
with Disabilities Act should contact the course instructor in this matter as soon as possible
and no later than the end of the first week of classes.

Non-Discrimination Statement:

The University of Nebraska—Lincoln is a public university committed to providing a quality
education to a diverse student body. It is the policy of the University of Nebraska—Lincoln not
to discriminate based on gender, age, disability, race, color, religion, marital status, veteran’s
status, national or ethnic origin, or sexual orientation. This policy is applicable to all University
administered programs including educational programs, financial aid, admission policies and
employment policies. This policy is enacted in accordance with University of Nebraska
Regent’s policy and with various federal and state discrimination laws including Title VII of the
Civil Rights Act of 1964, Title IX of the Educational Amendments of 1972, Section 504 of the
Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990.

Inquiries regarding discrimination issues may be directed to the Office of Equity, Access,
and Diversity Programs, 128 Canfield Administration Building (402) 472-3417. You may also
contact entities such as the Nebraska Equal Opportunity Commission and the Department
of Education, Civil Rights Division.



CDEV 814 - Community and Regional Economic Analysis
Fall 2017
University of Nebraska-Lincoln
3 Credit Hours

Instructor: Dr. Daniela M. Mattos

E-mail is preferred method of contact: dmanhanimattos2 @unl.edu

Phone: 402-472-1906

Course Location/ Times: Online. Questions can be e-mailed anytime.

Meeting Time: This is a 13-week distance education graduate course.

Lecture modules for the weekly topics will be posted on Blackboard no later than Thursday
of each week by Noon CST.

Course Overview:

A firm grounding in the reality of the local/regional economy is necessary for successful
programs in community economic development and for designing effective local and
regional policy and programming in economic development. This course provides an
economic basis of understanding by introducing concepts of: communities and regions,
theories of economic growth and change, drivers of economic growth and decline,
economic base measures, roles of local government and public sector processes, analytical
tools for assessment, and basic strategies for local /regional economic development.
Course Objectives:

Upon completion of the course, the student will be able to:

1. Understand contemporary economic development issues and challenges

2. Identify and explain principles and concepts from the fields of economics and sociology,
which affect the viability of communities and their evolution over time.

3. Be able to identify, access, and organize critical background information and data
necessary for understanding a community or regional economy and its potential.

4. Understand and be able to apply theoretical concepts and analytical tools for assessing
economic development opportunities/strategies for a community or region.

5. Articulate a vision for “sustainable communities” in a holistic perspective with practical
implications.

Course Focus:

In making the course as relevant and applied as possible, each student should see
him/herself as an economic development professional who is working for a specific special
community or region (some of you are actually in those roles at the present time, or will
soon be). In that context, you will use that community/region of place as your community of
focus throughout the course (some exercises require specific data that might not be
available to students focusing on communities abroad, when this happens I suggest you to
use any American community for the sake of the exercise). In so doing, the assignments and
applications to real-world issues will be identified with that specific geographic economy.
By the end of the course, you will have constructed a file of materials and analysis from
which findings and recommendations could be officially presented to the leadership of that



community for their consideration. In other words, the efforts you put forth in this class are
far more than just completing the course and receiving a favorable grade; the effort should
also result in a tangible professional contribution to your community of focus.

Required Texts:

¢ Community Economics: Linking Theory and Practice, 2nd Edition, Ron Shaffer, Steve
Deller, and Dave Marcoviller, Blackwell Publishing, 2004. (NOTED as SDM in reading
assignment list)

e Introduction to Community Development: Theory, Practice and Service-Learning,
Jerry Robinson and Gary Green Editors, Sage Publications, 2011 (NOTED as RG in
reading assignment list).

e Items to download from Internet:

o Community Economic Analysis: A How to Manual

ncrcrd.msu.edu/uploads/files/133 /ncrcrd-rrd186-print.pdf

o Toward a Sustainable Community: A Toolkit for Local Government

http://www4.uwm.edu/shwec/publications/cabinet/reductionreuse/SustainabilityTo

olkit.pdf

e Other readings will be assigned.

Required Technology:

e Windows 7 and newer (users on Windows 10 need to download the Windows 10
Anniversary Update to submit Canvas assignments)

e Mac OSX 10.6 and newer

e Linux - chromeOS

Course Requirements and Performance Measures:

Assignments are due on the date indicated. Assignments and projects are expected in on the due
date. Late assignments and projects will have 10% per day deducted up to five days late. After
five days, an assignment or project will be accepted and marked with 50% deduction.

The grading for the course will be based on:

Self-studies/Assignments 40%
Discussion Board engagement/contribution 25%
Individual Project 25%
Quiz 10%

Letter grades are assigned along the following scale: A=90-100; B=80-89; C=70-79; D=60-
69; F=below 60.

Graded Activities:

Self-Study Exercises and Assignments:

These are designed for the student to understand economic concepts and then apply
material from the modules to real-life and personal scenarios. These exercises are required
for most modules. They will be due no later than 11:59pm Wednesday - at the end of the
module week. Please submit the exercises electronically either through emailing the
facilitator, or using the digital drop box. Be sure to label each email/assignment specifically
to avoid confusion (for example, John Smith Self-Study Exercise #1’). Some exercises will




require students who are focusing on communities abroad to choose an American
community in order to be completed.

Discussion Board: For each discussion topic, you should post at least one original comment
(based in analysis, course material, outside readings, etc) and respond to your classmates’
comments and questions. Interaction among students in a thoughtful and encouraging way
is highly recommended. It has to be meaningful response (e.g. “good posting” or something
like that will not help your grades). | won’t necessarily hop into every discussion, as past
practice has demonstrated that to derail or limit student openness and contributions. But |
will be following the discussion, and will provide individual /group feedbacks on your
contributions with other comments, or any time you request. I recommend that you log on
to the course web site at least three times a week to check for course announcements or
updates and to participate in course activities and discussions. The quality and quantity of
discussion forum entries will be monitored. Students should begin dialogues and
discussions no later than Saturday, so that ample time is available for good
discussion/interaction.

Quiz: an open-book quiz will be given by Week 10. It is composed by multiple choices and
true or false questions covering all the material since the beginning of the course. Be sure
that you are prepared to take the quiz, that you have completed any necessary studying,
have any necessary books or resources, and that you have sufficient time to complete the
quiz. My recommendation is that you follow the class schedule and read the reading
assignments for each module; (2) work through the study-questions (located at the end of
each chapter in the Shaffer textbook; and (3) read the lecture notes.

Individual Research Project:

Application of theory, concepts, and tools of analysis is a vital component of this learning
experience. Consequently, 25% of the overall grade is based on the individual research
project focusing on your specific community of focus.

We encourage you to begin working on this requirement right away. As a first step, you will
be expected to interact with community people (officials, leaders, and citizens) asking them
this question: “How can I, as a graduate student intern, make a contribution to this
community by carrying out a specific research assignment?” In other words, we want you
to enter into some depth dialogue with the stakeholders and, with their input, develop a
relevant and “doable” research assignment. The focus should be an economically
related issue, which is sufficiently broad enough to accommodate a wide range of possible
specific project ideas. It should also build on and incorporate the file of information and
specific analysis assignments you will be doing over the coming weeks as part of most of
the modules. We hope you will initiate this dialogue within the first few weeks of the
course.

Further details on the project will be provided. The final paper is to be a professional-
quality document (or documents including power-point presentations, etc.) that will be
presented to the community leadership for consideration.

The time commitment for this course, I’'m sure, is of some concern. We will expect students to
allocate the time blocks each week to stay with the flow. I would suggest at least five hours per




week would need to be spent in this learning experience. Some of the modules will take more
time than others; so we would ask you to be flexible and, at times, invest even more of your time
in it. However, I am fully aware of the fact that we all “have a life”” beyond this course; and so
we’ll try to pace it at a challenging but reasonable fashion.

Academic integrity: Plagiarism or any other form of cheating in examinations, term tests or
academic work is subject to serious academic penalty. Cheating in examinations or tests may
take the form of copying from another student or bringing unauthorized materials into the exam
room. Exam cheating can also include exam impersonation. A student found guilty of
contributing to cheating in examinations or term assignments is also subject to serious academic
penalty. Students are expected to adhere to guidelines concerning academic dishonesty outlined
in Section 4.2 of University’s Student Code of Conduct (http://stuafs.unl.edu/ja/code/). Students
are encouraged to contact the instructor for clarification of these guidelines if they have
questions or concerns.

Special Accommodations: Any student who may require an accommodation under the
provisions of the Americans with Disabilities Act should contact the course instructor in
this matter as soon as possible and no later than the end of the first week of classes.
Non-Discrimination Statement: The University of Nebraska-Lincoln is a public university
committed to providing a quality education to a diverse student body. It is the policy of the
University of Nebraska-Lincoln not to discriminate based on gender, age, disability, race,
color, religion, marital status, veteran'’s status, national or ethnic origin, or sexual
orientation. This policy is applicable to all University administered programs including
educational programs, financial aid, admission policies and employment policies. This
policy is enacted in accordance with University of Nebraska Regent’s policy and with
various federal and state discrimination laws including Title VII of the Civil Rights Act of
1964, Title IX of the Educational Amendments of 1972, Section 504 of the Rehabilitation
Act of 1973 and the Americans with Disabilities Act of 1990.

Inquiries regarding discrimination issues may be directed to the Office of Equity, Access, and
Diversity Programs, 128 Canfield Administration Building (402) 472-3417. You may also
contact entities such as the Nebraska Equal Opportunity Commission and the Department of
Education, Civil Rights Division.

Course Overview: more detailed information will be posted weekly in Canvas

Module 1: Defining Community and Community Economic Development Concepts
Readings: Beginning of Ch. 1 (pp.2-8) and Ch. 12 (pp. 202-210) from the Shaffer text
and Chapter 1 and 11 from Robinson and Green text.

Discussion Board:

e Which is more important in defining community: geography/place or social interaction?
e How can social capital be built and strengthened in a community resistant to change and
community development? (a great place to share some success stories with your peers).

Self-study exercise:

Use the USDA Economic Research Service website at:




http://www.ers.usda.gov/data-products/county-typology-codes.aspx

Here you will find the typology codes and their definitions for all the counties in the U.S.
Download the County Typology Codes and select the information for the county(ies) of your
community or region, hereafter referred to as your community of focus.

In addition, use the ERS website at http://www.ers.usda.gov/data-products/rural-urban-

continuum-codes.aspx, to find the rural-urban continuum code, description, and population of

your community of focus.

Once you are finished, post your community of focus classification data to the discussion board
where we can compare our communities. Please also comment on your personal assessment
about the accuracy of the data. Does this paint a fair picture of your county? Does it give a
general context of your area/community that can be valuable to assess options? Feel free to look
at your surrounding counties and regions and explore other features of the ERS website as well.

Module 2: Economic Fundamentals in Development

Readings: Read the remainder of Ch. 1 (pp.8-19) from the Shaffer, Deller, and Marcouiller text.
Also read the two assigned articles:

#1 —Southern Growth Policies 2010 Report, “The Road to Recovery is named Mainstreet”
http://www.southarts.org/wp-content/uploads/SGPB-The-Road-to-Recovery-2010-Report-on-
the-Future-of-the-South.pdf

#2 —Rural America at a Glance, 2015 Edition, ERS, USDA
http://ers.usda.gov/publications/eib-economic-information-bulletin/eib-145.aspx

Discussion Board:

Article #1: The Road to Recovery is Mainstreet

» What is the core message of this article?

* Of the five key approaches (themes) which the authors identify as needed steps that
communities need to take which one(s) do you see as most critical and why?

* Are these approaches appropriate for your community of focus? Why or why not?

Article #2: Rural America at a Glance, 2015 Edition, ERS, USDA

» What is the relative status of rural America verses metro America in these times pos-recession?
Self-Study Exercise (using the drop-box):

1. Identify in your community specific examples of economies of size impacting it. Discuss both
positive and negative impacts.

2. What forces associated with agglomeration economies do you see at work in your community
and how have they impacted from the standpoint of economic development?

4. What, if any, critical mass and economic threshold points are being approached by your
community (in either growth or decline)?

4 Finally, what niche economies are you seeing as opportunities for your community’s economy
in the future?

5. Begin making contact and discussing with people in your community-of-focus a research
project you could conduct for this course that would be of value to your community.
Don’t forget Project Proposal due by the end of week 4.



Please download the pdf. File: “Community Economic Analysis: A How to Manual”
ncrerd.msu.edu/uploads/files/133/ncrerd-rrd 186-print.pdf . It covers many of the measurement
and analysis tools that we will see in the next modules and could be used for your final project.

Module 3: Economic Growth Theories

Readings: Ch. 2 (pp.20-37) from the Shaffer, Deller, and Marcouiller text

Download and do a quick read of: "Wealth, Income, and Power" by G. William Domhoff on
Who Rules America.net. The link is http://www2.ucsc.edu/whorulesamerica/power/wealth.html
Discussion Board: 1.In the context of your own community of focus and regional economy,
identify the theory (or parts thereof if more than one) that you believe best describes its initial
development and its history up to the present time. Briefly explain your reasoning.

2. Now, given your observations in response to Question 1, how do you see the future of your

community playing out in terms of economic forces at play? Identify aspects that may be totally
exogenous to the community and others for which local stakeholders can influence and direct for
more positive economic outcomes.
Self-Study Exercise
e Find an income series for your county/region or community which breaks down into
income classes/range then, load a Gini coefficient calculation and attempt to compute the
Gini ratio and plot the Lorenz curve. For example, you may want to use the calculator
provided by: www.wessa.net/co.wasp. Discuss your findings.
Or, alternatively, you could consult http://www.richblockspoorblocks.com/ Take the time to

zoom back out and look at not just your neighborhood but also at surrounding neighborhoods,
your city, your county and your state. What do you see? Are you surprised by what you see?
Discuss your findings.

Don’t forget Project Proposal due by the end of next week.
By next week you should submit your individual research project proposal for this course. This is
the service-learning component where you will be able to apply concepts and tools to a real-
world situation. Hopefully, you have already given some thought to this and have visited with
local officials and others as to a useful (and doable) research effort.
Whatever the topic proposal, we would expect there to be some economic aspect for which
appropriate economic analysis could be done. Note in the course syllabus under Readings the
need to download from Internet: “Community Economic Analysis: A How to Manual”. This
piece covers key tools quite nicely; including how to apply them (you may find this real valuable
in developing your proposal).

Module 4: Technology, Innovation, Entrepreneurship, and Financial Capital Markets
Readings: Read Ch. 8 (pp.141-152) and Ch. 7 (pp.123 - 140) from the Shaffer, Deller, and
Marcouiller text. Also read Ch. 1 of Robinson and Green (with particular attention to pp. 4-7
which details nicely the role of service learning).

We strongly encourage you to check out the RUPRI Center for Rural Entrepreneurship on
Internet. It has a wealth of information and resources that may be very applicable to your CD
interest areas. For example, the downloadable report, "Innovative Approaches to Entrepreneurial



Development: Cases from the Northwest" is an excellent reference for understanding
community entrepreneurship from a systems approach.

If you have not done yet, please download the pdf. File: “Community Economic Analysis: A
How to Manual” ncrerd.msu.edu/uploads/files/133/ncrerd-rrd 1 86-print.pdf. It covers many of the
measurement and analysis tools that we will see in the next modules and could be used for your
final project.

Discussion Board

e  Why might larger urban areas have a comparative advantage over small rural
areas? How can rural areas make up for this?

e  Frequently, the community’s financial capital base such as the local bank(s), are
apprehensive to providing capital for new ventures in smaller communities, especially
those lacking appropriate information, or ventures perceived as high risk, uncertain, and
non-traditional. What is at the root of these problems? How do we alleviate or possibly
bypass these stumbling blocks?

Submit your research project proposal and the progress made up to this point (use

Drop Box link).

Module 5: A Community Market Concept
Readings
1. Read the beginning of Ch. 4 (pp.59-66) and pp. 269-271 of Chapter 14 from the Shaffer,
Deller, and Marcouiller text. Also, check out the U.S. Census Bureau's QWI (Quarterly
Workforce Indicator) tool which provides considerable detail down to county levels. The

site is http://qwiexplorer.ces.census.gov/#x=0&g=0
Discussion Board:

For many Americans today, the Great Recession (2008) is nothing more than the distant shadow
of a troubled economic past. Some cities bounced back due to lucrative industries that helped
them rebuild or stay afloat through the crisis. However, the effects of the recession still persists
in various parts of the U.S. Left behind in recovery, these already struggling economies are
bound to sustain the collateral effects of recession: an increase in crime rates, a decline in school
quality and the collapse of local administrations, for instance. In the private sector, property
values decline and businesses shut down. It is also worth to mention here the increased
vulnerability to global economic shocks from national defaults, currency-exchange rate
movements, global demand shifts, etc.. Within these variety of economic scenarios the whole
idea of Export Base Theory takes on a new importance in understanding what might be
happening in local/regional economies. Among the various sectors of any economy there can be
winners (expanded economic activity) and losers (contraction and economic base theory in
reverse).

So, for your own community-of-interest:

* Reflect and report on some of the more predominant basic industries and how they have fared
over the recent years of recession and recovery. What is happening in terms of employment
levels, payroll, tax collections, etc.?

* One useful diagnostic tool that could be of possible value here is the Location Quotient (L.Q.).
As described in pp. 269-271 of your text, location quotients indicate if a particular sector in the



local economy is meeting local needs (self-sufficiency) only or is in fact larger and therefore
suggesting export (or economic-base) activity. We suggest you become familiar with this tool
and with the NAICS (North American Industrial Classification System) economic sectors. To do
this, go to the U.S. Department of Labor, Bureau of Labor Statistics” website and access their
Location Quotient Calculator (under Data Tools tab on their site). You can investigate down to
the county level what sectors may be indicators of export industries (when L.Q.>1).

* Note possible differences across the sectors and the associated multiplier effects of either
expansion or contraction of a basic industry. How does the economy fare?

* In the context of your particular community, does the level of economic diversity of your basic
industries seem to help or hinder the resiliency of you area.

A single post of your overview should be quite adequate. Please try to post your responses as
early in the week as your schedule permits so that we all can get a sense of differences and
patterns showing up. Then, have some good, spirited follow-up discussion about them.

Module 6:
Readings: Read the rest of Ch. 4 (pp.66-78) and Ch. 14 (pp.259-281) from the Shaffer, Deller,
and Marcouiller text. Also, I would urge you to read Ch. 17 of the Robinson, Green Text which
provides a rich perspective of global dynamics in community development whether it be in
Africa or the U.S.
If you haven’t already downloaded the following pdf file, now’s the time to do so. It covers
many of the measurement and analysis tools we’re now talking about. “Community Economic
Analysis: A How to Manual”- ncrcrd.msu.edu/uploads/files/133/ncrcrd-rrd186-print.pdf
Self-study Exercise (Use drop-box)
Using 2012 or 2007 Economic Census (2012 has not been entirely released yet -
http://www.census.gov/econ/index.html) or more current population numbers for state and sub-
state area (the metro statistical area or county) (several states have retail data series) for your
community of focus calculate:
1) Trade area capture (TAC) for your selected sub-state area of focus for both:

a) Total retail volume

b) A selected sub-set of trade of your choice
2) Retail Pull Factor of sub-state area for both:

a)Total retail volume

b) The selected sub-set of trade
(NOTE: For those of you concentrating on an international development with a community
outside the U.S., you will probably need to choose a U.S. county and/or community for this

exercise).

Then, once you have completed the calculations, briefly summarize your interpretation of the
results and comment on how they may (or may not) reflect what can be observed from more
casual observation of retailing patterns now and into the future.

Module 7: Labor Market Dynamics
Readings: Read Ch. 6 (pp.102-122) from the Shaffer, Deller, and Marcouiller text. Material
from this module will also come from Ch. 14 on descriptive tools.




Discussion Board:

Human capital theory suggests a direct link between education and productivity that leads to
differences in earnings. In today’s economic situation of what has been referred to as a “jobless
recovery,” there seems to be structural issues involved as well as cyclical elements. Referring
back to our downloaded reading from week 2, “The Road to Recovery is Main-street,” how do
you see the idea of workforce retraining, education and career-path programs impacting your
economic region?

Self-study Exercise

Suppose that your state’s economic development task force wants to identify which
sectors/industries would most likely benefit from aggressive state recruitment efforts and
investment initiatives. The task force has directed this request to the state’s Economic
Development agency and has asked for this information by the close of business the following
day—if not sooner. Discuss why Shift-share analysis could be the analytical method indicated in
this case. What are the state’s leading and lagging industries? Discuss the results. For this
example use the period of 2003-2008 and the shift-share calculator developed by the University
of Georgia:

Module 8: Spatial and Location Economics
Readings: Read Ch. 3 (pp.38-58) from the Shaffer, Deller, and Marcouiller text.
Discussion Board:

A community can influence some location decisions. Which ones? How might the community
exert that influence?

Self-Study Exercise:

Take some time to reflect and write a short piece on how spatial and location economics relates
specifically to your community of interest and/or your term project. NOTE: Please post this on
the discussion board this time instead of the drop box so class members can share one another’s
perspectives. In your response, you may want to particularly address two aspects:

a. Using the Webber Triangle concept, consider how individual households’ locational
preferences might be impacted by three critical (place) variables: work, live, play. In
short, is the ultimate household location decision a form of triangulation of these factors
that decides the specific spatial location?

b. b. Consider what locational and transportational aspects of your community of interest
are particular advantages or disadvantages. And put a futuristic spin on your reflections—
recognizing the potential impact of the decreasing costs of transportation (gas) may have
on special decisions regard commerce and lifestyle ten to twenty years from now.

Module 9 - Impact Analysis
Readings
1. Read Ch. 15 (pp.282-301) from the Shaffer, Deller, and Marcouiller text.
2. We suggest you also go online and quickly review any recent economic impact studies of
your state or economic region. Usually these will be based on the nationally known
IMPLAN model and could be useful to understanding/using I-O better. One study you




could review is one regarding The Economic Impact of Nebraska's Agricultural
Production Complex. Go to: http://agecon.unl.edu/agimpact
Self-Study Exercise (drop box)
An investor group has recently announced plans to build a wind farm facility in your economic
region. What information would you need in order to estimate the local economic impacts of
this facility? What facility attributes would enhance local economic benefits? You may want to
access internet information on C-BED (Community Based Energy Development) as well as
resources from Union of Concerned Scientists as you think about this scenario.

Module 10: Public Infrastructure, Goods and Services, and Policy

Readings: Read Ch. 10 (pp.167-183), and Ch. 12 (pp.202-223) from the Shaffer, Deller, and
Marcouiller text. Also, read Ch. 14 from Robinson and Green text which expands on the concept
of community health.

Discussion Board:

This week, address the issue of tax revenue sources and government involvement as it pertains to
your particular research project for this course. In short, is this a problematic area? Why or why
not? Complete a short essay of one to two pages of some depth reasoning and submit it in the
drop box.

Quiz Evaluation

Module 11: Descriptive Tools of Community Economic Analysis

Readings: Read Chapter 14 (pp. 259-281) from Shaffer, Deller and Marcouiller text.

If you haven’t already done so, download: Community Economic Analysis: A How to
Manual. Also, you can find a nice series of reports by googling search on Understanding
Economic Change in your Community from Penn State.

Discussion Board:

e The old joke is that the definition of a consultant is someone who takes your watch and
tells you what time it is — and then probably keeps your watch!! As you become more
familiar with the various analysis tools do you see yourself moving along the continuum
from someone who relies on a consultant to one who can function as a consultant? Do

you see the economic data more accessible and the measurement tools more useable?

e Do you see economics as a discipline having some real-world applications that are
largely intuitive and common-sense? In short, do you see yourself developing an
“economic way of thinking?”’

Self- study Exercise (drop-box)

Discuss an important economic data base and analytical tool you will be using in your
term project. Discuss how you would present the analysis in tabular form as well as in
appropriate graphics which, you believe, will have the greatest substantive and
communicative effect in your final report. Remember, both time-series and cross-
sectional (comparative) analysis using fairly simple tools can be quite useful.



Module 12: Building Sustainable Communities: A Systems Perspective

Readings (download):

» World on the Edge by Lester R. Brown, Chapter 1 pages 4-18

* 2008 State of the World, Chapter 2 pages 18-31 and Notes pages 216-219

* Earth in Mind by David W. Orr,Chapter 23, pages 185 — 203

The greening Economy, ch 14.
http://www.ase.tufts.edu/gdae/publications/textbooks/env_nat res economics.html
Discussion Board:

Okay, what do you think of the readings and notes? What do you see as realistic and as
nonsense? More specifically, what actions(s) might be appropriate? Have at it!

Self-study exercise (drop-box): with reflections gained from this module, try to frame some
implications you see forthcoming for your own "community of interest." Specifically, consider
unsustainable aspects, sustainable aspects, and potential for positive change in the future.

Module 13: Community Economic and Economic Development in the Future
Readings: Read Chapter 17 from Schaffer, Deller, and Marcouiller text. And Chapter 16 of the
Robinson and Green text.
Assignment:
As soon as it is complete, submit your PowerPoint® presentation to the Discussion board
in Canvas for other class members to see/comment.

Post discussion board entries commenting on your fellow students' PowerPoints® as they
are available.
Final Project report due on XX!



CDEV819: Community Action Strategies
Proposed for 2018-2019
University of Nebraska-Lincoln
1 Credit Hour

Instructors: Marilyn Schlake, Extension Educator and Dr. Daniela Mattos, Professor, Agricultural
Economics

E-mail is preferred method of contact: mschlakel@unl.edu. Please allow 24 hours for a
response during the work week.

Phone: 402.472.4138 / 402.472.1906

Meeting Time: This is a 5-week distance education graduate course proposed during the
2018-19 academic year (specific time TBA)

Lecture modules for the weekly topics will be posted on Canvas 48 hours prior to the online
session (specific time TBA).

Learning Outcomes:
Upon completion of the course, the student will be able to:

1. Synthesize the principles and characteristics of Community Action Planning (CAP).

2. Compare and contrast participatory processes, evaluating strengths and limitations
of processes and fit for community objectives.

3. Create a community action plan toolkit that allows for broad community discussion,
decision-making and action.

4. Construct processes for measurement of indicators, accountability and long-term
evaluation.

Course Focus:

The course is designed to provide a foundational understanding of community action planning.
Participants will review and critique various community action planning processes, gaining an
understanding of process advantages and limitations. Through case studies and discussions,
participants will develop a skillset for community planning that clarifies what will be done and
resources needed to accomplish the goals for long-term impacts.

Resources:
No textbook required.

Course materials will include articles from the Community Development Society Journal
and Journal of Extension. Other case studies, materials from various web resources will
be made available and will be posted electronically, through the online portal or
through the library website.



Required Technology:
Operating Systems -

Windows 7 and newer (users on Windows 10 need to download the Windows 10 Anniversary
Update to submit Canvas assignments)

e Mac OSX 10.6 and newer
e Linux—-chrome OS

Mobile Operating System Native App Support -

e i0S 7 and newer (versions vary by device)

e Android 4.2 and newer
Inevitably, everyone experiences technical difficulties on occasion. If this happens, please
contact me to make alternative arrangements. However, technical difficulties do not excuse
you of course responsibilities. There are preventative steps that you can take to limit your
risk (keep backups of your files in a safe place; email your files to yourself so that they then
reside in another computer system).

Course Requirements and Performance Measures:

Assignments are due on the date indicated in Canvas. Assignments and projects are expected
on the due date. Late assignments and projects will have 10% per day deducted up to five days
late. After five days, an assignment or project will be accepted and marked with 50%
deduction. Late Discussion Board threads or replies will not be accepted.

The grading for the course will be based on:

Discussion Board Participation 30%
Integrated Assignments 40%
Final Project 30%

Letter grades are assigned along the following scale:

A+=97 B+=87 C+=77 D+=67
A =93 B =83 c=73 D=63
A-=90 B-=80 C-=70 D-=60

Graded Activities:

Discussion Board Participation:

Participation in the class discussions is important. This is a great way to explore, challenge
and support ideas and applications.



e A substantive initial posting should be completed for each of the discussion topics. In
addition, responding to the posts of at least two of your fellow peers for each discussion

guestion is suggested, unless the discussion instructions state otherwise.

e As an instructor | will monitor the conversations. If there are specific questions, please
email me directly. Late posts will not be graded.
e Checking the course website at least three times a week is advised for announcements

and updates.

Integrated Assighments:

Designed as a way to understand concepts and then apply material to real life situations,
these assignments integrate the class material, discussion board, small group exercises and
web resources content. Assignments are due each week during the five week time period.

Submit the assignments electronically using Canvas (please do NOT submit them directly to
the instructor’s email account).

Be sure to label each submitted assignment with your name, or group name, and the
assignment number to avoid confusion (for example, ‘Jane Doe - Integrated Assignment #1’).

Final Project:

Application of community action principles and processes will be used to simulate a real-
life situation in which the participant is asked to design and conduct a community action
planning process. The project should explain steps taken to ensure broad community
involvement, facilitation processes used to reach decisions, create actions and supportive
follow-up for measuring impacts. Participants will be expected to submit a type written 8 -

10 page double-spaced report on the detailing their plan for community action.

If you have another project idea | am open to other suggestions but they must apply key
concepts and learnings from the class discussion.

Course Outline:

Week 1 Introduction to community Lectures & Assighment #1 due
action planning, principles readings on last day of week 1
and characteristics Canvas

Week 2 Fundamentals of Action Lectures & Assignment #2 due
Planning readings on last day of week 2

Canvas

Week 3 Evaluating Action Planning Lectures & Assignment #3 due
Processes (small group readings on last day of week 3
activity) Canvas

Week 4 Long-term measurement, Lectures & Assignment #4 due
evaluation of progress readings on last day of week 4

Canvas




Week 5 Prepare a Community Action Lectures & Final Assignment
Plan for target group/activity | readings on g“e last day of week
Canvas

Academic integrity:

Plagiarism or any other form of cheating in examinations, term tests or academic work is
subject to serious academic penalty. Cheating in examinations or tests may take the form of
copying from another student or bringing unauthorized materials into the exam room. Exam
cheating can also include exam impersonation. A student found guilty of contributing to
cheating in examinations or term assignments is also subject to serious academic penalty.

Students are expected to adhere to guidelines concerning academic dishonesty outlined in
Section 4.2 of University’s Student Code of Conduct (http://stuafs.unl.edu/ja/code/). Students
are encouraged to contact the instructor for clarification of these guidelines if they have
questions or concerns.

Special Accommodations:

Any student who may require an accommodation under the provisions of the Americans
with Disabilities Act should contact the course instructor in this matter as soon as
possible and no later than the end of the first week of classes.

Non-Discrimination Statement:

The University of Nebraska—Lincoln is a public university committed to providing a quality
education to a diverse student body. It is the policy of the University of Nebraska—Lincoln
not to discriminate based on gender, age, disability, race, color, religion, marital status,
veteran’s status, national or ethnic origin, or sexual orientation. This policy is applicable to
all University administered programs including educational programs, financial aid,
admission policies and employment policies. This policy is enacted in accordance with
University of Nebraska Regent’s policy and with various federal and state discrimination
laws including Title VII of the Civil Rights Act of 1964, Title IX of the Educational
Amendments of 1972, Section 504 of the Rehabilitation Act of 1973 and the Americans with
Disabilities Act of 1990.

Inquiries regarding discrimination issues may be directed to the Office of Equity, Access,
and Diversity Programs, 128 Canfield Administration Building (402) 472-3417. You may
also contact entities such as the Nebraska Equal Opportunity Commission and the
Department of Education, Civil Rights Division.



CDEYV 816: Nebraska Rural Government
Law Fundamentals

Welcome to CDEV816 rural government law! This class will give you a practical introduction to county
and rural community government in Nebraska. Topics include state law and local governments; local
government functions; land use regulation and zoning; drinking water and wastewater regulation; and
local government taxes and spending. While the class focuses on Nebraska rural government law, the
issues raised are common to rural governments throughout the United States (except possibly Hawaii).
For example, we will learn what local governments officials are in Nebraska and what their functions are.
The official’s titles may vary in other states (county register of deeds vs. county recorder of deeds, for
example) but the functions will be very similar. Thus the course is relevant to students outside Nebraska
as well as inside Nebraska.

Instructor: Professor Aiken. Office: 103D Filley Hall, University of Nebraska, Lincoln NE 68583-0922.
Email: daiken@unl.edu Phone: 402-472-1848. Please email if you have any questions at any time. | will
try to respond to your email within 24 hours during the week.

Course procedures. All the lectures are on Canvas; all the reading and supplemental materials are on
Canvas, and all the exams are taken on Canvas. There are no class meetings and there is no textbook.

Quiz/Exam preparation. My recommendation is that you follow the class schedule and (1) read the
reading assignment (e.g. “Nebraska constitutional provisions regarding county and rural government”) on
Canvas; (2) read the lecture notes and look at the review/study questions on Canvas; (3) listen to the
narrated powerpoints on Canvas; and (4) work through the review/study questions for each class topic.

Working out the review/study questions is worth the effort—your quiz and exam questions are taken
directly from the chapter review questions. My recommendation is that you have all the review questions
answered and available when you take your quizzes or exam. If you don’t have the review questions
worked out in advance, you likely will have difficulty completing the quiz or exam in the allowed time.

Exams. Four open-book quizzes will be given on Blackboard during the semester plus an open-book final
exam. Quizzes and exams will both have an objective part and a short essay part. The final exam will be
comprensive. While the quizzes and exams are open-book, you should prepare for them as if they were closed
book. If you prepare for the typical open-book exam you will not have enough time to complete the exam. Quizzes
count 33% of your course grade; the final exam 33% and your research paper 33%.

Research paper. Students must prepare a 10 page double spaced research paper on a topic related to
course topics proposed by the student and approved by Professor Aiken. The paper topic must be
submitted by the end of week two, a detailed outline by the end of week three, and the completed paper
by the end of week 5. Each day you are late for any of the deadlines (topic, outline, and paper
submission) will cost you one percentage point from your honors paper final grade. More information
regarding the research paper is in the syllabus folder in Canvas.

Grading policy. Semester grades are awarded as follows:

A+ [96-100 [ B+ |86-88 |C+ |76-78 | D+ | 65-67 F | 0-49
A 92-95 B 82-85 | C 70-75 | D 59-64 P | 70-100
A- | 89-91 B- [79-81 |C- |68-69 [D- |50-58 | NP | 0-69

Course Assignments. Assignments are to Canvas.



week of lecture topics/course activity

week 1 course overview; state and local governments in Nebraska; constitutional provisions
and enabling legislation. Students must complete quiz 1 by 11.59pm on the Sunday
before week 2 [insert actual date].

week 2 local government functions: education, law enforcement, roads, health & safety
regulation, elections. Paper topics are due Friday 5pm. Students must complete quiz
2 by 11.59pm on the Sunday before week 3 [insert actual date].

week 3 land use regulation and zoning; drinking water and wastewater regulation programs;
natural resources districts. Paper outlines are due Friday 5pm. Students must
complete quiz 3 by 11.59pm on the Sunday before week 4 [inert actual date].

week 4 local government finance overview: local government revenue and spending. Paper
outline must be submitted by 5pm Friday. Students must complete quiz 4 by
11.59pm on the Sunday before week 5 [insert actual date].

week 5 state-local relationships; interlocal agreements. Research paper must be submitted
by email PDF attachment by 5pm Friday. Final exam must be completed by 11.59pm
on the first Sunday after week 5 [insert actual date].

Academic Integrity: Plagiarism or any other form of cheating in examinations, term tests or academic work
is subject to serious academic penalty. Cheating in examinations or tests may take the form of copying
from another student. Exam cheating can also include exam impersonation. A student found guilty of
contributing to cheating in examinations or term assignments is also subject to serious academic penalty.
Students are expected to adhere to guidelines concerning academic dishonesty outlined in Section 4.2 of
University’s Student Code of Conduct (http://stuafs.unl.edu/ja/code/). Students are encouraged to contact
the instructor for clarification of these guidelines if they have questions or concerns.

Special Accommodations: Any student who may require an accommodation under the provisions of the
Americans with Disabilities Act should contact the course instructor in this matter as soon as possible and
no later than the end of the first week of classes.

Non-Discrimination: The University of Nebraska—Lincoln is a public university committed to providing a
quality education to a diverse student body. It is the policy of the University of Nebraska—Lincoln not to
discriminate based on gender, age, disability, race, color, religion, marital status, veteran’s status,
national or ethnic origin, or sexual orientation. This policy is applicable to all University administered
programs including educational programs, financial aid, admission policies and employment policies. This
policy is enacted in accordance with University of Nebraska Regent’s policy and with various federal and
state discrimination laws including Title VII of the Civil Rights Act of 1964, Title IX of the Educational
Amendments of 1972, Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities
Act of 1990.

Inquiries regarding discrimination issues may be directed to the Office of Equity, Access, and Diversity
Programs, 128 Canfield Administration Building (402) 472-3417. You may also contact entities such as
the Nebraska Equal Opportunity Commission and the Department of Education, Civil Rights Division.



CDEV 817: Nebraska Rural Government
Finance Fundamentals

Welcome to CDEV817 rural government finance! This class will give you a practical introduction to
county and rural community government finance in Nebraska. Topics include: sources of Nebraska local
government revenue and spending; a history of Nebraska property taxes; property tax assessment and
collection; role of property taxes in Nebraska K-12 education funding; regional and national trends in K-12
education funding; Nebraska property tax relief programs and options; and Nebraska economic
development incentive programs. While the class focuses on Nebraska rural government finance, the
issues raised are common to rural governments throughout the United States (except possibly Hawaii).
For example, we will learn what state and local revenue officials are in Nebraska and what their functions
are. The official’s titles may vary in other states (Nebraska Tax Equalization & Review Commission vs.
state Board of Equalization, for example) but the functions will be very similar. Thus the course is relevant
to students outside Nebraska as well as inside Nebraska.

Instructor: Professor Aiken. Office: 103D Filley Hall, University of Nebraska, Lincoln NE 68583-0922.
Email: daiken@unl.edu Phone: 402-472-1848. Please email if you have any questions at any time. | will
try to respond to your email within 24 hours during the week.

Course procedures. All the lectures are on Canvas; all the reading and supplemental materials are on
Canvas, and all the exams are taken on Canvas. There are no class meetings and there is no textbook.

Quiz/Exam preparation. My recommendation is that you follow the class schedule and (1) read the
reading assignment (e.g. “Nebraska constitutional provisions regarding county and rural government”) on
Canvas; (2) read the lecture notes and look at the review/study questions on Canvas; (3) listen to the
narrated powerpoints on Canvas; and (4) work through the review/study questions for each class topic.

Working out the review/study questions is worth the effort—your quiz and exam questions are taken
directly from the chapter review questions. My recommendation is that you have all the review questions
answered and available when you take your quizzes or exam. If you don’t have the review questions
worked out in advance, you likely will have difficulty completing the quiz or exam in the allowed time.

Exams. Four open-book quizzes will be given on Blackboard during the semester plus an open-book final
exam. Quizzes and exams will both have an objective part and a short essay part. The final exam will be
comprensive. While the quizzes and exams are open-book, you should prepare for them as if they were closed
book. If you prepare for the typical open-book exam you will not have enough time to complete the exam. Quizzes
count 33% of your course grade; the final exam 33% and your research paper 33%.

Research paper. Students must prepare a 10 page double spaced research paper on a topic related to
course topics proposed by the student and approved by Professor Aiken. The paper topic must be
submitted by the end of week two, a detailed outline by the end of week three, and the completed paper
by the end of week 5. Each day you are late for any of the deadlines (topic, outline, and paper
submission) will cost you one percentage point from your honors paper final grade. More information
regarding the research paper is in the syllabus folder in Canvas.

Grading policy. Semester grades are awarded as follows:

A+ | 96-100 | B+ | 86-88 |[C+ |76-78 | D+ | 65-67 F | 0-49
A 92-95 B 82-85 |C 70-75 | D 59-64 P | 70-100

A- | 89-91 B- |79-81 |C- |68-69 |D- |[50-58 | NP |0-69
Course Assignments. Assignments are to Canvas.




week of lecture topics/course activity

week 1 course overview; sources of Nebraska local government revenue and spending.
Students must complete quiz 1 by 11.59pm on the Sunday before week 2 [insert
actual date].

week 2 history of Nebraska property taxes; property tax assessment and collection. Paper
topics are due Friday 5pm. Students must complete quiz 2 by 11.59pm on the
Sunday before week 3 [insert actual date].

week 3 role of property taxes in Nebraska K-12 education funding; regional and national
trends in K-12 education funding. Paper outlines are due Friday 5pm. Students must
complete quiz 3 by 11.59pm on the Sunday before week 4 [inert actual date].

week 4 Nebraska property tax relief programs and options. Paper outline must be submitted
by 5pm Friday. Students must complete quiz 4 by 11.59pm on the Sunday before
week 5 [insert actual date].

week 5 Nebraska economic development incentive programs. Research paper must be
submitted by email PDF attachment by 5pm Friday. Final exam must be completed
by 11.59pm on the first Sunday after week 5 [insert actual date].

Academic Integrity: Plagiarism or any other form of cheating in examinations, term tests or academic work
is subject to serious academic penalty. Cheating in examinations or tests may take the form of copying
from another student. Exam cheating can also include exam impersonation. A student found guilty of
contributing to cheating in examinations or term assignments is also subject to serious academic penalty.
Students are expected to adhere to guidelines concerning academic dishonesty outlined in Section 4.2 of
University’s Student Code of Conduct (http://stuafs.unl.edu/ja/code/). Students are encouraged to contact
the instructor for clarification of these guidelines if they have questions or concerns.

Special Accommodations: Any student who may require an accommodation under the provisions of the
Americans with Disabilities Act should contact the course instructor in this matter as soon as possible and
no later than the end of the first week of classes.

Non-Discrimination: The University of Nebraska—Lincoln is a public university committed to providing a
quality education to a diverse student body. It is the policy of the University of Nebraska—Lincoln not to
discriminate based on gender, age, disability, race, color, religion, marital status, veteran’s status,
national or ethnic origin, or sexual orientation. This policy is applicable to all University administered
programs including educational programs, financial aid, admission policies and employment policies. This
policy is enacted in accordance with University of Nebraska Regent’s policy and with various federal and
state discrimination laws including Title VII of the Civil Rights Act of 1964, Title IX of the Educational
Amendments of 1972, Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities
Act of 1990.

Inquiries regarding discrimination issues may be directed to the Office of Equity, Access, and Diversity
Programs, 128 Canfield Administration Building (402) 472-3417. You may also contact entities such as
the Nebraska Equal Opportunity Commission and the Department of Education, Civil Rights Division.



CDEV 894 - Capstone Project
University of Nebraska-Lincoln

3-6 Credit-Hours

Instructor: Dr. Daniela M. Mattos

E-mail is preferred method of contact: dmanhanimattos2@unl.edu

Phone: 402-472-1906

Course Location/ Times: Online. Questions can be e-mailed anytime. Please allow 24-48 hrs. for

a response during the work week.
There are three mandatory online meetings at a date to be specified by the facilitator. In
addition, facilitator can be reached anytime by email.

Course Overview:

The capstone project provides students with the opportunity to explore a problem or issue of
particular interest related to Community Development and to address that problem or issue
through focused study and applied research under the direction of a faculty member. The
project should demonstrate the student's ability to synthesize and apply the knowledge and
skills acquired in his/her program to real-world issues and problems.

Learning outcomes:

e Demonstrate knowledge gained throughout the certificate program and to apply that
knowledge to community development issues.

e Produce a report that demonstrates critical thinking and exhibits a level of analysis
appropriate to a graduate certificate degree.

e Demonstrate ability to communicate effectively.

e Provide information for program evaluation.

Capstone Project Pre-assignment and Requirements:

You are entering the final phase of your certificate program. The capstone process is the
culmination of all of your work toward your certification.

Pre-assignment: Prior to attending your first online session, you will be responsible for
completing an essential step in the process: selection of a research topic. This task, prior to
your course, is essential to your success in the course. Do not take the assignment lightly. Your
capstone facilitator will be guiding you and directing your project. You cannot proceed with
your project until your facilitator has formally approved your topic. The Pre-assignment should
be well thought out, as this assignment provides the material you will soon use to formalize
your proposal.



The requirements of the capstone course are outlined below. Your facilitator will be able to
answer specific questions that you have that may not be addressed in this syllabus.

No ks wNR

Capstone Component Requirements:

Select Project Topic; Project Definition and Rationale

Concept Draft

Proposal

Research Activities and Summary

Implementation Phase

Project Documentation/Final written product

Formal Presentation: Your facilitator will specify whether this formal presentation will be made
to your classmates, to a panel of interested parties, or to some other available group outside the
class.

Closure/Capstone Evaluation. This is a requirement to complete the course and will be graded
Pass/Fail. In it you will present a brief Self-Assessment/Reflection of your experience during the
program.

Weight of components:

Component Total Weight
Concept Draft 5%
Proposal 20%
e Research/Implementation
of Project
) 50%
e Final Written Product
Formal Presentation 20%
Participation and Communication 5%

Schedule:

First Session

Pre-Assignment

Concept Draft (Project Topic, Definition, Scope,
Rationale)

By End of Week Two Rationale, Objectives, Methodology, Research

Draft Proposal (Definition, Setting, Relevance and

Methods, Timetable)

By End of Week Three Final and Formal Proposal Due

By Beginning of Week Four Formal Approval of Project by Facilitator




Research Activities: literature review
Session Two
Implementation of Project
Weeks Four-Twelve
Final Written Report

Session Three
Formal Presentation
Week Thirteen

Required Technology:
e Windows 7 and newer (users on Windows 10 need to download the Windows 10
Anniversary Update to submit Canvas assignments)
e Mac OSX 10.6 and newer
e Linux - chromeOS

Inevitably, everyone experiences technical difficulties on occasion. If this happens to you,
please contact me ASAP to make alternative arrangements. However, technical difficulties do
not excuse you of your course responsibilities, and there are preventative steps that you can
take to limit your risk. Please keep backups of your work files in a safe place.

Academic integrity

Plagiarism or any other form of cheating in examinations, term tests or academic work is
subject to serious academic penalty. Cheating in examinations or tests may take the form of
copying from another student or bringing unauthorized materials into the exam room. Exam
cheating can also include exam impersonation.

A student found guilty of contributing to cheating in examinations or term assignments is also
subject to serious academic penalty.

Students are expected to adhere to guidelines concerning academic dishonesty outlined in
Section 4.2 of University’s Student Code of Conduct (http://stuafs.unl.edu/ja/code/). Students
are encouraged to contact the instructor for clarification of these guidelines if they have

questions or concerns.

The Department of Agricultural Economics has a written policy defining academic dishonesty,
the potential sanctions for incidents of academic dishonesty, and the appeal process for
students facing potential sanctions. The Department also has a policy regarding potential
appeals of final course grades.



These policies are available for review on the department’s website
(http://agecon.unl.edu/undergraduate).

Special needs

Students with disabilities are encouraged to contact the instructor for a confidential discussion
of their individual needs for academic accommodation. It is the policy of the University of
Nebraska-Lincoln to provide flexible and individualized accommodation to students with
documented disabilities that may affect their ability to fully participate in course activities or to
meet course requirements. To receive accommodation services, students must be registered
with the Services for Students with Disabilities (SSD) office, 132 Canfield Administration, 472-
3787 voice or TTY.

Information for emergency response

e Fire Alarm (or other evacuation): In the event of a fire alarm: Gather belongings (purse,
keys, cellphone, N-Card, etc.) and use the nearest exit to leave the building. Do not use
the elevators. After exiting, notify emergency personnel of the location of persons
unable to exit the building. Do not return to building unless told to do so by emergency
personnel.

e Tornado Warning: When sirens sound, move to the lowest interior area of building or
designated shelter. Stay away from windows and stay near an inside wall when possible.

e Active Shooter:

0 Evacuate: if there is a safe escape path, leave belongings behind, keep hands
visible and follow police officer instructions.

0 Hide out: If evacuation is impossible secure yourself in your space by turning out
lights, closing blinds and barricading doors if possible.

0 Take action: As a last resort, and only when your life is in imminent danger,
attempt to disrupt and/or incapacitate the active shooter.

e UNL Alert: Notifications about serious incidents on campus are sent via text message,
email, unl.edu website, and social media. For more information go to:
http://unlalert.unl.edu. Additional Emergency Procedures can be found here:
http://emergency.unl.edu/doc/Emergency Procedures Quicklist.pdf




TABLE 1: PROJECTED EXPENSES - NEW INSTRUCTIONAL PROGRAM
UNL Rural Economic and Community Vitality Graduate Certificate

(FY2020) (FY2021) (FY2022) (FY2023) (FY2024)
Year 1 Year 2 Year 3 Year 4 Year 5 Total
Personnel FTE |Cost FTE Cost FTE Cost FTE Cost FTE Cost Cost
Faculty $0
Professional
Graduate Assistants
Support Staff $0
Benefits $0
Subtotal 0.0 $0 0.0 $0 0.0 $0 0.0 $0 0.0 $0 $0
Operating
General Operating $0
Equipment $0
New or renovated space $0
Library/Information Resources $0
Other (marketing) $2,000 $1,000 $1,000 $500 $500 $5,000
Subtotal $0 $0 $0 $0 $0 $0
Total Expenses $2,000 $1,000 $1,000 $500 $500 $5,000
" No new faculty, staff, or additional expenses will be required.
TABLE 2: PROJECTED REVENUES - NEW INSTRUCTIONAL PROGRAM
UNL Rural Economic and Community Vitality Graduate Certificate
(FY2019) (FY2020) (FY2021) (FY2022) (FY2023)
Year 1 Year 2 Year 3 Year 4 Year 5 Total
Reallocation of Existing Funds $0
Required New Public Funds $0
1. State Funds $0
2. Local Tax Funds
(community colleges) $0
Tuition and Fees ' $21,390 $34,224 $51,336 $64,170 $85,560 $256,680
Other Funding $0
Total Revenue $21,390 $34,224 $51,336 $64,170 $85,560 $256,680

" Based on conservative projected enrollments of 5, 8, 12, 15 and 20 students for years 1-5, respectively; assuming a per credit hour tuition rate of $356.50 and 12 credit hours per
program. In-state and out-state tuition rates are assumed equal.




TO:

MEETING DATE:

SUBJECT:

RECOMMENDED ACTION:

PREVIOUS ACTION:

EXPLANATION:

PROGRAM SAVINGS:

SPONSORS:

RECOMMENDED:

DATE:

The Board of Regents Addendum IX-A-4
Academic Affairs
March 29, 2019

Discontinuance of the Master of Arts (MA) in Theatre degree in the
School of the Arts in the College of Communication, Fine Arts and
Media at the University of Nebraska at Omaha (UNO)

Approval is requested to discontinue the Master of Arts in Theatre
degree in the School of the Arts in the College of Communication, Fine
Arts and Media at UNO

The (Master of Arts) MA in Theatre at UNO was established prior to
modern records of Board approvals.

The Master of Arts in Theatre degree has consistently had low
enrollment and is unlikely to reach Coordinating Commission for
Postsecondary Education expectations of at least five degree graduates
each year. Remaining students will be able to complete their degree
programs. The Theatre faculty, therefore, intend to maintain and
strengthen their focus on the undergraduate major.

This proposal has been reviewed by the Council of Academic Officers; it
also has been reviewed and recommended for approval by the Academic
Affairs Committee.

$49,768 projected savings

B.J. Reed
Senior Vice Chancellor for Academic Affairs

Jeffrey Gold, Chancellor
University of Nebraska at Omaha

M%/

Stsan M. Fritz
Executive Vice Pre5|dent and Provost

February 7, 2019



TO:

MEETING DATE:

SUBJECT:

RECOMMENDED ACTION:

PREVIOUS ACTION:

EXPLANATION:

The Board of Regents Addendum IX-A-5
Academic Affairs
March 29, 2019

Creation of the Bachelor of Arts (BA) and Bachelor of Science (BS)
degrees in Medical Humanities in the College of Arts and Sciences in
collaboration with the College of Communication, Fine Arts and Media
at the University of Nebraska at Omaha (UNO)

Approval is requested to create the Bachelor of Arts and Bachelor of
Science degrees in Medical Humanities in the College of Arts and
Sciences in collaboration with the College of Communication, Fine Arts
and Media at UNO

None

The proposed UNO Bachelor of Arts and Bachelor of Science in Medical
Humanities would be the first undergraduate medical humanities degree
program in Nebraska. This program is designed to educate students with
an interest and intent to pursue post-graduate education or employment
in the growing field of healthcare. Medical Humanities is an
interdisciplinary field that explores issues including health disparities,
medical ethics, art/music therapies and engagement, health
communication, compassion fatigue/empathy to the provider-patient-
caregiver relationship, spirituality and wellness, and the interactions
between health practices and society.

Medical humanities programs originated in medical schools, and much of
the focus at the undergraduate level historically centered on pre-med
student impact. However, interest in medical humanities education is
increasingly widening beyond pre-medical and medical education to
include other health professions. Students completing baccalaureate
programs in medical humanities demonstrate equivalent Medical College
Admission Test (MCAT) performance and equivalent academic, clinical
and research performance in medical school, and post-medical school
compared to a traditional pre-med science major. In addition, students
from a medical humanities background are more highly rated in
community service on the Medical Student Performance Evaluation
(MSPE) and are more likely to choose residencies in primary care or
psychiatry, both of which are needed for the Nebraska workforce.

UNO has a fast-growing minor in medical humanities and the increased
synergistic cooperation and interaction of UNO and UNMC faculty
makes this an opportune time to move forward with a major in medical
humanities.

This proposal has been reviewed by the Council of Academic Officers; it
also has been reviewed and recommended for approval by the Academic
Affairs Committee.



PROGRAM COST:

SOURCE OF FUNDS:

SPONSORS:

RECOMMENDED:

DATE:

$11,090 for Year 1; $111,100 over five years
Tuition and fees

B.J. Reed
Senior Vice Chancellor for Academic Affairs

Jeffrey Gold, Chancellor
University of Nebraska at Omaha

WL
&

Stsan M. Fritz V4
Executive Vice President and Provost

February 7, 2019



(J) | UNIVERSITY OF NEBRASKA AT OMAHA

Proposal for BS and BA in Medical Humanities

Proposed by: The University of Nebraska at Omaha

(UNO) Proposed Program: Medical Humanities

Proposed Degree: Bachelor of Arts/Bachelor of Sciences

Other Programs in this field at UNO: Minor in Medical Humanities

CIP code: 51.3306

Administrative units: College of Arts and Sciences (in collaboration with the College of
Communication, Fine Arts and Media)

Proposed delivery site: University of Nebraska at Omaha, Omaha, NE

e Proposed delivery method: Campus at the University of Nebraska at Omaha Date
e Approved by the Governing Board: TBD

e Proposed Date the Program will be initiated: August 2019

1. Description and Purpose of the Proposed Program

The University of Nebraska at Omaha (UNO) proposes establishing the first undergraduate
medical humanities major programs in the state of Nebraska to educate students with an interest
and intent to pursue post-graduate education or employment in the growing field of healthcare.
Medical Humanities complements the health sciences, and encompasses the humanities, social
sciences and the arts. Medical Humanities is an interdisciplinary field that explores, from
multiple perspectives, connections between humans, cultures, humanities, arts, medicine, and
allied health sciences. This holistic approach benefits a wide-range of health professions.

Within this broad framework, issues studied include health disparities, medical ethics, art/music
therapies and engagement, health communication, compassion fatigue/empathy to the provider-
patient-caregiver relationship, spirituality and wellness, the interactions between health practices
and conceptions of personhood, gender, and community, healing and medicine across cultures,
and the nature of suffering and models of wellness. An education with a humanities perspective
on health and medicine shapes individuals to think critically, compassionately and
knowledgeably about the human condition, appreciate and respect diverse communities, and
develop reflective and resilient habits of the mind.

In 2015, Dr. Michele Desmarais led the effort to create an interdisciplinary minor program in
Medical Humanities in the College of Arts and Sciences at UNO. The same year, the MCAT
added two new sections to test social science and humanities knowledge of students seeking
admission to medical school. The change occurred in recognition of the increasing importance
for pre-health professions students to understand the social foundations of health and disease.
This shifted the need for education in these areas to begin during undergraduate education, rather
than exclusively as part of post-graduate training. Indeed, medical and health humanities



programs are growing rapidly at the undergraduate level, increasing from 14 to 58 between 2000
and 2016 in the U.S. and globally. This is occurring for two reasons: First, they focus “on
health and healthcare delivery in their cultural, historical, aesthetic, and political contexts”, and
second, they “complement efforts of health professions schools to recruit students who are
patient-centered, ethically intelligent, skilled in communication, and competent with diverse
populations” (Berry, Jones and Lamb, 2017). In an August 2017 article in American Association
of Medical Colleges News reinforced the last point: “As science and medicine continually
change, there has been a growing recognition that studying the arts and humanities may help
learners develop qualities such as professionalism, self-awareness, and communication skills that
are increasingly important for physicians” and they help students “form deeper connections with
patients, maintain joy in medicine, and develop empathy and resiliency” (Mann, 2017).

Health care professionals with higher levels of empathy have increased patient engagement and
diagnoses that are more accurate. However, declines in empathy are common as students move
through training in health professions (Nunes et al., 2011) and in multiple health professions low
levels of empathy may put health professions students and professionals at a higher risk for
burnout (Harscher et al., 2017; Williams et al. 2017). Burnout is common in medical students
and the experience often persists into residency (Hester and Tsai, 2018). Moreover, burnout in
physicians contributes higher rates of employment turnover, substance use, depression and
suicide and burned- out clinicians tend to have less satisfied patients and report an increased rate
of medical errors (Wright and Katz 2018). Medical humanities undergraduate coursework offers
future healthcare providers with a solid foundation that may “help buttress empathy,” as well as
improve communication skills and “deepen understandings of ethics and ameliorate burnout”
(Ofri, 2015:2, 2017).

Medical humanities programs originated in medical schools, and much of the focus at the
undergraduate level historically centered on pre-med student impact. However, interest in
medical humanities education is increasingly widening beyond pre-medical and medical
education to include other health professions, such as occupational therapy, physical therapy,
physician assistant, and dentistry (Brett-MacLean, et al., 2010; Grant and Gregory, 2017, Smith
et al. 2000). Students completing Baccalaureate programs in medical humanities demonstrate
equivalent MCAT performance (Stratton et al., 2003) and equivalent academic, clinical and
research performance in medical school, and post-medical school compared to a traditional pre-
med science major (Hall, Woods and Hanson, 2014). In addition, students from a medical
humanities background are more highly rated in community service on the Medical Student
Performance Evaluation (MSPE) and are more likely to choose residencies in primary care or
psychiatry, both of which are needed for the Nebraska workforce (Muller and Kase, 2010; Hall,
Woods and Hanson, 2014).

The growth in undergraduate medical humanities programs across country reflects a trend to
better prepare the next generation for employment in the health care sector by reconnecting them
to the humanistic aspects of medicine to benefit patients, communities and themselves. The
proposed program represents the only Baccalaureate degrees in medical humanities in the state
of Nebraska. UNO has a fast-growing minor in medical humanities and the increased synergistic
cooperation and interaction of UNO and UNMC faculty makes this an opportune time to move
forward with a major in medical humanities.



Table 1: Medical Humanities Minor - Enrollment Trend

2015 |3

2016 | 23
2017 |43
2018 |63

Since the creation of the medical humanities minor, the minor has grown from 3 students (in
2015) to 63 students in Fall 2018 (Office of Institutional Effectiveness, Census Data). The
drastic increase in enrollments demonstrates the student demand for this program.

2.  Program of Study

2a. Overview

The proposed Bachelor of Arts (B.A.) and Bachelor of Science (B.S.) degrees will consist of 30
hours of course content in Medical Humanities courses. For the B.A., students must complete 16
credit hours of college work in one foreign language, American Sign Language, or equivalent.
The B.S. degree requires a 15 credit hour cognate that supports the student’s work within the
major. An example of a cognate in Natural Sciences: Biology and Environmental Studies is
listed below.

With the permission of the Director/Academic Advisor, B.S. or B.A. students may use up to 3
hours of coursework from the list of Complementary Courses to replace 3 hours in Blocks 1, 2,
or 3, as long as they complete the other major requirements. This option allows students to
explore areas of interest that overlap with Medical Humanities.

2b. Admission Requirements

Admission requirements for the BA/BS in Medical Humanities are the same as admission to the
University of Nebraska at Omaha. Once students are admitted to the BA/BS in Medical
Humanities they will be in the College of Arts & Sciences and will be required to maintain a
cumulative college GPA of 2.5/4.0 scale and grades of C or better in the Medical Humanities
core courses to remain in good standing in the College of Arts & Sciences.

2¢. Major topics

The Major in Medical Humanities is intentionally flexible and interdisciplinary, reflecting both
the needs of students and the nature of the field. The Medical Humanities major helps students
increase their understanding of the nature of illness, health, wellness, healing, and medicine by
exploring these topics in three blocks of classes that share a commonality of focus. To ensure
cohesion, all majors take the introductory course, a Medical Humanities Commons course, which
is an interdisciplinary examination of a single relevant topic (e.g. “Suffering” or “Compliance”)
and a Capstone course in Medical Humanities that includes a project integrating their chosen
coursework with community engagement.



Block 1: Inclusivity & Diversity: Courses in this block allow students to explore how race,
ethnicity, gender, sex, age, and income affect the experience of health, illness, and medicine.
Demographically, the population of the United States is aging and diversifying and this affects
who seeks health care and how they interact with the system. Poverty has an enormous impact
on the health and well- being of individuals, communities, and populations. Students pursuing
careers in health care will therefore benefit from a foundational understanding of these concepts
and perspectives.

Block 2: Ethics, Religion & Culture: Courses in this block provide students with a foundation in
the values, beliefs, and concepts that define how individuals and societies experience health,
illness, disease, and medicine at a social and cultural level. It prepares students to confront
ethical questions of meaning and value that arise in the context of medical research and practice.
Spirituality and religion for many patients, practitioners, and communities are the heart of health
care. Exploring cross-cultural perspectives on medical beliefs, practices, and systems
encourages students to reflect on the diverse ways humans approach, experience and solve
problems of health and health care delivery.

Block 3: Narrative Medicine, Communication & Fine Arts: Courses in this block allow students
the opportunity to explore different ways of observing, communicating and understanding health,
illness and healing. Narrative medicine encourages students to write, reflect, and find meaning
in their own and others experiences with health and medicine. Literature introduces students to
life situations associated with illness and disability in an intimate and intuitive way.
Communication skills are essential for interprofessional teams, and working with clients and
patients. Music, visual art, and drama courses encourage students to express and experience the
human condition in unique ways, as well as improving listening, observation and communication
skills.

2d. Courses and credit hours required

Requirements (30 hours) (Course in italics are proposed)

Core (12 hours)

MHS1000%*: Introduction to Medical Humanities (3)

MHS3000: Medical Humanities Conmons (3)

MHS4900: Capstone in Medical Humanities (3)

Quantitative Literacy Requirement (3): MATH1530, PSCI2000, PSYC3130, SOC2130, PHIL2010

Blocks (18 hours): Blocks 1, 2, & 3 MUST include at LEAST 12 hours at the 3000-4000 level.
Block 3 MUST include at least 3 hours of CFAM coursework.

BLOCK 1: Inclusivity & Diversity (6 hours)

BLST3980: Special Topics: HIV and AIDS in Africa (3)
PSYC2500: Lifespan Psychology (3)

SOC3820: Medical Sociology (3)

SOC4700/HED4700: Women’s Health and Issues of Diversity (3)
SOC4800: Health & Stratification (3)

SOC4830: Sociology of Mental Illness (3)

HED3070/GERO3070: Death and Dying (3)
GERO4550/WGST4550: Health Aspects of Aging (3)



BLOCK 2: Ethics, Religion & Culture (6 hours)
ANTH4230: Ethnomedicines of the Americas (3)

ANTH4240: Medical Anthropology (3)
ANTH4920/NAMS4920: Native American Health & Wellness (3)
GDRH3010: Folklore and Medicine (3)

HIST4470: History of American Medicine and Public Health (3)
PHIL2300: Human Values in Medicine (3)

RELI303: Shamanism (3)

PHIL3500: Myth, Medicine & Cosmology (3)

PHIL3500: Neuroethics (3)

RELI2500: Spirituality and Wellness (3)

RELI3500: Topics: Religion in Public Life (3)

RELI3500: Special Topics: Health, Religion & Human Rights (3)
RELI3500: Special Topics: Spirituality & Madness (3)
RELI3500: Special Topics: Compassion (3)

BLOCK 3: Narrative Medicine, Communication & Fine Arts (6 hours) (CFAM courses
underlined)

ART2600: Survey of Comics (If MH related topic) (3)

ART3330: Art in Public Places, Theory and Practice: Public Health Focus (3)

CFAM1000*: Why the Arts Matter (3)

CMST1310*: Perspectives in Communication Studies (3)

CMST/SPCH4220: Health Communication (3)
ENGL3000: Literature & Medicine: Reading & Writing about Illness and Health (3)

ENGL4960: Bringing the War Home: American Veterans & Their Families (3)
ENGL/WGST4960: Writing Graphic Memoirs (if MH related topic)
ENGIL4970: Writing about Sickness & Health (3)

MUS2740: Chamber Music: Sound Health (3)
MUS4660/8696: Health & Wellness for Musicians (3)
RELI3500: Special Topics: First Nations, Spirit in Culture (3)
THEA2310*: Acting I (3)

WRWS3500: Creative Writing in the Arts (3)

Complementary Courses

(B.A. or B.S. students may use up to 3 hours of conrsework from this list to replace 3 hours in Blocks 1, 2, or 3 with
adyisor approval)

GERO/PSYC4460 Psych of Adult Development (3)

HED2850 Stress Management (1)

PSYC4440 Abnormal Psychology (3)

PHIL2030 Introduction to Ethics (3)

SOC4200 Sociology of the Body (3)

WGST/HED3080 Health Concepts of Sexual Development (3)

Cognate Courses for the BS Degree: Natural Sciences Example (15 hours)
Example of classes in Biology and Environmental Studies

BIOL1060: Introduction to Medical Careers & Ethics (2)

BIOL1450*: Biology I (5)

BIOL1750: Biology II (5)

BIOL2060: The Art & Science of Medical Decisions (3)

BIOL2740: Human Physiology & Anatomy I (4)




BIOL2840: Human Physiology & Anatomy II (4)
BIOL/GERO3500: Biological Principles of Aging (3)
ENVN4320: Ecological Sustainability and Human Health (3)

*Meets general education requirement.

**Proposed for general education requirement in humanities and fine arts.

3. Faculty, Staff, and other Resources

3a. Faculty and administration

The current UNO minor in Medical Humanities curriculum is taught by faculty from four
different colleges (Arts and Sciences; Communications, Fine Art, and Media; Public Affairs and
Community Service; and Education). Medical Humanities has a large representation of
departments and programs across campus including: Anthropology, Art History, Black Studies,
Biology, Communication Studies, English, Environmental Studies, Gerontology, Goodrich
Program, Health Education, Music, Philosophy, Psychology, Religious Studies, Sociology,
Theater, Writer’s Workshop, and Women and Gender Studies. The major program will build on
this interdisciplinary foundation.

All faculty members developing approved courses for the Medical Humanities program have the
documented support of their respective “home” departments and unit chairs for involvement in
the program. This list is sufficient for teaching the coursework within the proposed major, as
many of the courses also count towards other existing majors. Additional faculty in medical
ethics and Industrial/Organizational Psychology have recently been added in the College of Arts
and Sciences, and additional faculty have been requested by the School of the Arts. As
enrollment increases, additional faculty, and staff may be recruited as needed. Moreover,
because teaching for the program will affect a faculty member’s teaching load and course
offerings within the home department or unit some full-time faculty may require adjunct
replacement in their home department or unit.

Faculty from UNMC with an interest in participating in the major and ability to rearrange their
workload to teach undergraduates would be welcome to teach for the program. We envision
developing greater interdisciplinary appeal by creating two categories of faculty participants in
the Medical Humanities program: 1) Core Faculty will be individuals whose teaching, creative
activity and research focus centrally in medical humanities, and 2) Faculty with interests in
medical humanities as it intersects their own disciplinary pursuits would be invited to join as
Affiliate Faculty. Current Core Faculty include: Michele Desmarais (Religious Studies), Paige
Toller (Communication), Melissa Berke (Music), Jeremy Johnson (Art & Art History), Brigette
Ryalls (Psychology), Laura Grams (Philosophy), Paul Davis (Biology), Paul Williams (Religious
Studies), Curtis Hutt (Religious Studies), Jay Irwin (Sociology), Timi Barone (Anthropology)
and Steve Langan (English) and Regina Robbins (Health Promotion, UNMC).

We anticipate that one introductory-level course (MHS1000) and two additional upper-level
courses (MHS3000 Medical Humanities Commons, MHS4900 Capstone in Medical Humanities)
will be developed to support the degree. The introductory course would be established
immediately, while the additional upper-level courses would be phased in as the Medical
Humanities major matures.



These courses will be developed by existing faculty, and taught by existing faculty in the
Medical Humanities program. Although no new faculty lines are needed to support the degree, it
is anticipated that the degree will grow sufficiently in the coming years to support new faculty
lines at some point in the future, derived from demonstrated student credit hour production and
the successful graduation of majors.

Administration

The proposed degree will be administratively located within the College of Arts & Sciences, as
the minor currently is. The program is managed by an executive committee with a program
director, similar to other successful interdisciplinary majors at UNO. A faculty member from the
core faculty acts as Director of the degree program. Currently, the office of the Director of
Medical Humanities is housed in the Department of English, as this is the location of his
academic appointment. The Executive Committee will consist of one faculty member
representative from each discipline/program/unit teaching in the Medical Humanities program
and an ex-officio representative from any UNMC discipline/ program participating in the
Medical Humanities program. The executive committee will act in a consultative and
administrative capacity to support the work of the Director and serve as a conduit between the
Medical Humanities program and their home department/programs. The Director will handle the
responsibilities of advising students and managing day-to-day operations of the degree, by core
faculty, and by other student advisors of the participating departments. Existing staff support
will come from reassigning time in the home department of the Director of the degree program.

3b. Additional physical facilities need

The interdisciplinary nature of the Medical Humanities major will minimize the need for
additional physical facilities, as the participating departments and units arrange classroom space
for their classes. All classrooms contain equipment and technology necessary for instruction. In
addition, some of the courses are taught both in the classroom and online which allows for
additional sections without requiring additional space. Currently, the interim Director and
Academic Advisor for the minor in Medical Humanities are housed in departmental offices in
Arts and Sciences Hall on UNO’s Dodge Street Campus. The only physical facilities needed as
the major program grows will be a permanent office space on the University of Nebraska at
Omaha Campus to house the program and its administrative and support staff.

3c. Instructional equipment and informational resources

The program will require basic office equipment and supplies necessary to run the administration
of the program from campus. Promotional materials will be developed in coordination with
University Communications.

4. Evidence of Need and Demand

Need

As an area of employment, health care is experiencing rapid technological, structural, and
economic changes in an attempt to lower costs and improve care. For example, as future health
care professionals, students are more likely to work in interprofessional teams than in the past.
In addition, the delivery of culturally and structurally competent patient centered care to a sicker,
aging, and diversifying population requires educational preparation. For example, the American
Academy of Medical Colleges core competencies represent skills, knowledge, and abilities



required to help students prepare for this demanding environment. These core competencies
include understanding social and cultural influences on health, engaging in a culturally
competent way, taking ethical responsibility, as well as mastering the skills of critical thinking,
teamwork, and written and oral communication.

Moreover, the competencies include a need for entering medical students to be both resilient and
adaptable in stressful and ambiguous situations (AAMC Core Competencies, n.d.). However,
given these and other pressures it can be challenging for health care professionals to avoid
burnout and compassion fatigue. In a study comparing physicians to a general U.S. sample,
physician reports of burnout increased rapidly and satisfaction with work-life balance declined
between 2011 and 2014, with over half of U.S. physicians reporting at least one burnout
symptom (Shanafelt, et.al, 2015). The problem of burnout among health care professionals
(physicians, nurses and others) is discussed in a National Academy of Medicine report as not
only a problem for individuals and organizations, but also a potential threat to the delivery of
patient care (Dyrbye et al., 2017).

Providing pre-health professions students with preparation in natural sciences as well as arts,
humanities and social sciences, provides a solid foundation for the core competencies and may
help reduce the risk of burnout and compassion fatigue in the next generation of health care
professionals, including but not limited to physicians. Arts, humanities and medicine are “...
disciplines which deal with perennial issues in or of human experience — pain, illness, suffering
and mortality. Dynamic communication between humanities, arts and medicine can help to
support the development of health practitioners, rendering them more adequately equipped to
respond to social and ethical issues, and able to cross cultural barriers and promote social
inclusion”(Staricoff, 2006: 119).

According to a 2017 report on health humanities Baccalaureate programs, medical and health
humanities, Baccalaureate students are prepared for their postgraduate professions programs in a
variety of ways: They are more likely to be leaders committed to service as it «“...fosters
prosocial choices among future providers of care.” Moreover, students educated in similar
programs are “...able to work effectively in healthcare teams and with a diverse patient
population. Humanistic inquiry and skill building in Baccalaureate classrooms may prepare
students for the social nuances of successful care. There is a higher tendency among premedical
humanities students to demonstrate: empathy, skillful communication, patient-centered attitudes,
decision-making for individualized patient care, enhanced ability to relate to others.” Finally,
there is evidence to suggest that students with undergraduate education in medical humanities are
more likely to enter occupations in primary care fields, pediatrics, and psychiatry, suggesting that
this may provide a way to address staff shortages in critical areas of care (Berry, Lamb, and
Jones, 2017).

This program will appeal to students interested in careers in the humanities and in the health care
industry broadly, an area of the economy that consistently ranks in the top ten for projected job
growth through 2020. According to the Bureau of Labor Statistics, 10 of the top 20 fastest
growing occupations in the U.S. are in the health care industry (https://www.bls.gov/ooh/fastest-

growing.htm).

The minor has already attracted pre- medical, pre-physician assistant and pre-physical therapy
students who have successfully matriculated into their respective professional training programs.



According to the Association of Schools of Allied Health Professions (ASAHP), the demand for
allied health workers is expected to grow, with demand nearly twice as fast as the national
economy, with an estimated 19.8 million jobs in this area in 2020.

Changing accreditation standards have resulted in an increasing percentage of these occupations
requiring or recommending a bachelors degree, and there a projected increased need in Nebraska
through 2026 (see Table 2).

2: Projected national & state growth in selected occupations with entry
BA/BS that list compassion as important

Occupation 2016 Projected Percent 2016 Projected Percent
Employment 2026 Increase ~ Employment 2026 increase
(national) Employment (Nebraska) (Nebraska)
(national)
Mental health 260,200 320,500 23% 1,110 1,340 20.8%
counselor
Respiratory 130,200 160,700 23% 1,140 1,260 10.7%

care therapist

Radiologic 241,700 272,000 13% 1,870 2,090 11.7%
Technologist

Dietitians and 68,000 77,900 15% 680 780 14.6%
medical

nutritionists
Recreational 19,200 20,500 7% 240 260 9.1%
Therapists

Moreover, according to the Bureau of Labor Statistics, all of the occupations listed in Table 2 (as
well as others) have “compassion”, an area of focus in medical humanities, listed as an important
quality of employment. For example, dietitians and medical nutritionists “must be caring and
empathetic when helping clients address health and dietary issues and any related emotions”
(Bureau of Labor Statistics, U.S. Department of Labor, Occupational Outlook Handbook,
Dietitians and Nutritionists, on the Internet at https://www.bls.gov/ooh/healthcare/dietitians-and-
nutritionists.htm (visited October 04, 2018).

Students not planning to pursue postgraduate education or training for a specific health career are
encouraged to consider employment in a non-profit organization focused on health issues. For
example, Nebraska has local offices of many national nonprofits such as American Cancer
Society, American Lung Association, March of Dimes, Susan G. Komen etc., as well as local
organizations. According to the website Independent Sector, there were approximately twelve
thousand nonprofit organizations in Nebraska at the end of 2016
(https://independentsector.org/resource/state-profile-nebraska/, retrieved October 1, 2018),




employing almost eighty thousand people. Students planning employment in the nonprofit
sector will be strongly encouraged to consider the minor in nonprofit management to prepare
them to lead and manage nonprofit organizations, including courses in fundraising, leadership,
volunteer management and financial management.

Demand

UNO launched the Medical Humanities minor in the fall semester of 2015. Since the creation of
the minor, enrollment has increased from three students in 2015 to 63 students in Fall 2018. This
trend demonstrates the high demand for the medical humanities field. Anecdotally, advisors and
faculty report Medical Humanities minors requesting the option of a major in Medical
Humanities. A survey of Medical Humanities minors in Spring 2018 asked if current students
would choose a Medical Humanities major if available. Approximately 57% responded
affirmatively, with another 29% indicating possible interest. Currently, 67% of Medical
Humanities minors have a major in either psychology or biology programs with the balance
majoring in Sociology, Chemistry, Gerontology, Public Health, Black Studies, Religious Studies,
Biomechanics, and Foreign Languages. The minor clearly appeals to pre-health professions
students, with approximately 60% of all minors (past and present) pursuing pre-med, pre-
physician assistant, pre-nursing, and pre-pharmacy plans of study.

Given the increased demand of the minor in Medical Humanities in the last three years, we
anticipate that this will be a popular major. This would reflect the experience of other major
programs in Medical Humanities across the country, as mentioned below. Based on the results
of the survey of current minors, and the experience at other institutions, we conservatively
estimate around a 20% growth each of the first five years (years 2-5 include previous year’s
students):

Year 1: 20 students

Year 2: 25 students

Year 3: 32 students

Year 4: 38 students

Year 5: 30 students (Please note that in year 5 the first cohort of 20 students would have
graduated)

Five to ten students each year will provide a minimum number to make the program viable.
Considerably more students are expected. Given that 33% of the Medical Humanities classes are
available online currently, a possible avenue of growth would be to offer the major online.

Currently, there are no majors in Medical Humanities available online in the United States. Thus
the program could conceivable grow faster than the conservative projection above.

The proposed major would appeal to both students in a pre-health professions plan of study and
students with a broader interest in the humanistic aspects of health care. The 30 credit hour
requirement and flexibility of course choice make the major very feasible for students pursuing
pre- physician assistant, pre-physical therapy, pre-dentistry and pre-med plans. These
characteristics also make it attractive as a second major for students in the departments and
programs that comprise the curriculum. A major in Medical Humanities would complement,
rather than replace, existing paths for UNO students interested in careers and employment in
health care and in the humanities, by attracting students more interested in the humanistic aspects



of health care.

In their survey of colleges and universities with Medical Humanities major, minor or certificate
programs, Lamb, Berry and Jones (2017) report that these are among the most popular options
for their students, and are often fastest growing programs. For example, Baylor University
reports approximately 200 majors in their program. Metzl and Petty (2017) note that demand for
the Medical Humanities major at Vanderbilt rose from 172 in 2008 to over 300 in 2011. In 2013,
Medical Humanities was the fastest growing major and by 2015, there were more than 500
undergraduate majors on a campus of 7000 students.

The major in Medical Humanities would be the first program of its kind in not only the state of
Nebraska, but also the Great Plains region. The closest Medical Humanities major programs are
in Wisconsin, Illinois, and Texas. The establishment of this major could attract students to UNO
from throughout the region and contribute to enrollment growth at the University as a whole.
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5. Partnerships with Business

The proposed major in Medical Humanities will provide opportunities for students and faculty to
engage in collaborative partnerships with both business and community organizations.
Discussions about medical humanities have occurred between representatives of UNO and the
Bemis Center for Contemporary Arts, Blue Barn Theatre, Buffett Cancer Center Healing Arts
Program, Cy Wakeman, Lutheran Family Services, Metro Omaha Medical Society, NOAH
(North Omaha Area Health), Omaha Public Library, The Omaha Conservatory of Music, Opera
Omaha, and Siena/Francis House. Additional interactions will occur between healthcare
providers and health systems, such as Nebraska Methodist Health System and Nebraska
Medicine, to provide a broad range of shadowing and experiential immersions. A variety of
community and business leaders have also been involved in this conversation, including former
Congressman Brad Ashford, Terry Ferguson, Carol Gendler, Ted Kooser, Michael Maroney,
Paul Smith, and Michael Yanney.

6. Collaborations within the University of Nebraska

There are numerous connections and partnerships between UNO and UNMC. We also envision
collaborations with the UNO Goldstein Center for Human Rights.

From the UNO Medical Humanities point of view, the primary current relationships are with
UNMC'’s College of Allied Health Professions, College of Dentistry, Interprofessional Academy
of Educators (IAE), College of Nursing, and College of Public Health. The proposed major
would complement and enhance efforts in these colleges (and others) and at the IAE by exposing
students to concepts earlier in their academic careers and enabling them to engage in a more
thorough way should they choose to continue their academic work and training at UNMC.

7. Collaborations with Higher Education Institutions and Agencies External tothe
University

Many partnerships exist already between UNO and UNMC. However, medical humanities
faculty have established contacts with colleagues throughout the nation. These include the
ASBH (American Society for Bioethics and Humanities), Brown University, Columbia
University, Maine Medical Center, Mayo Clinic, Medical College of Wisconsin, University of
Iowa, and University of Oklahoma, Princeton University and Metro Community College.

8. Centrality to Role and Mission of the Institution

The proposed B.A. and B.S. in Medical Humanities is central to the University of Nebraska at
Omaha’s role and mission, and the proposed program will help support and accomplish UNO’s
mission and vision as outlined in the Strategic Plan. While the proposed programs are not the
first of their kind on a national level, they are most certainly on the cutting edge locally and
regionally and would bring UNO strong recognition as a leader for innovation, research, and
creative scholarship. The proposed program will help UNO forge new and maintain existing
connections and partnerships with UNMC as well as within the broader external community.

The proposed degree programs in Medical Humanities promotes the mission of the University by
striving to attain several objectives in the strategic plan:



Goal 1: Student-centeredness
Strategy 1.2 ““Prepare students for academic success, careers, and professional responsibilities
in an increasingly complex world.”

The Medical Humanities minor is one of the fastest growing programs in the College of Arts and
Sciences and students currently in the program have indicated substantial interest in a major. In
addition, the study of Medical Humanities at the undergraduate level provides students with a
foundation that will aid them in succeeding in the increasingly complex health care sector.

Goal 2: Academic Excellence

Strategy 2.1 “Provide a strong core curriculum that ensures every UNO graduate possesses
foundational academic skills, experiences the breadth of liberal education, and develops an
appreciation for the diversity that exists in the nation and world.”

The Medical Humanities major provides students with breadth as it incorporates the natural
sciences, social sciences, humanities, and fine arts in its program of study. The major requires
coursework on inclusivity and diversity in the context of health, illness, and health care.

Strategy 2.4 “Identify, develop and support interdisciplinary/transdisciplinary academic
priorities.”

The Medical Humanities major program is interdisciplinary in structure and scholarship. The
curriculum reflects the interdisciplinary nature of this area of study, which will expose students
to many viewpoints.

Strategy 2.5 ““Develop and enhance applied and experiential learning opportunities.”

The Medical Humanities major program includes a capstone course that requires students to
participate in a community engagement project relevant to their interdisciplinary coursework.

Goal 3: Community Engagement
Strategy 3.1 ““Build new and strengthen existing connections with a broad range of community
partners.”

The Medical Humanities major programs will build new connections and strengthen existing
relationships between UNO humanities and social science faculty and programs to UNMC
faculty and programs. The UNO-UNMC collaboration is strategic and allows both institutions to
leverage each other’s expertise and resources — stressing the institutional priority of Medical
Humanities.

9. Consistency with the University of Nebraska Strategic Framework

The proposed program in Medical Humanities will promote the University of Nebraska supports
multiple objectives in the Strategic Planning Framework.

Item 2. The University of Nebraska will build and sustain undergraduate, graduate, and
professional programs of high quality with an emphasis on excellent teaching.
b. Pursue excellence through focus on targeted programs in areas of importance to



Nebraska where the university can be a regional, national, and/or international leader.

There are no major programs offered in Medical Humanities in the Great Plains. Initiating this
program provides an opportunity for UNO to be a regional leader in an innovative area of study.

Item 3. The University of Nebraska will play a critical role in building a talented
competitive workforce and knowledge-based economy in Nebraska in partnership with the
state, private sector and other educational institutions.

b. To attract talent to the state, increase the number of nonresident students who enroll at the
university.

The program would be the only one of its kind in the Great Plains region and will be attractive to
students interested in future work in the health care industry.

h. Pursue excellence in educational attainment aligned with the long-term interests of the state.

A major in Medical Humanities supports the development of future health care workers that
will be flexible and resilient in an evolving and complex area of employment.

10. Avoidance of Unnecessary Duplication

There are no bachelor degree programs in Medical Humanities in the State of Nebraska.
Therefore, there is no duplication.

UNO offers a minor in Medical Humanities and UNL offers a minor in Humanities in Medicine.
According to a 2017 survey by Hiram College Center for Literature and Medicine, the closest
college or university program (public or private) with a major in Medical Humanities are Beloit
College in Wisconsin, Benedictine University in Illinois and Northwestern University in Illinois.
Thus, there is a clear regional niche that could be filled by the existence of a program at UNO,
and such a program could attract students from contiguous states, in addition to those recruited
from western lowa and statewide in Nebraska. The letters of support (see attached) suggest that
the Medical Humanities major would be welcome by UNO and UNMC faculty and programs.

11. Consistency with the Comprehensive Statewide Plan for Postsecondary Education

The Medical Humanities BA and BS degree programs match the statewide goals for education in
the following ways:

Meeting the educational needs of students

These degrees are student-centered as they allow students flexibility to meet their educational
goals by allowing choice within structured curriculum blocks, while maintaining academic rigor
in core requirements.

Meeting the needs of the state

The degrees in Medical Humanities are for students with a broad interest in future employment
in the health care industry, humanities, and arts. Program graduates will have a humanistic
understanding of how health and illness affects lives of patients and health care workers at an
individual, cultural, social, and societal level. This will enhance the quality of health care



delivery in the state.

Meeting needs through exemplary institutions

The proposed program enhances the mission of the University of Nebraska at Omaha, as it is
interdisciplinary in structure and innovative in focus. There are no other majors in Medical
Humanities in the Great Plains region, so it represents an opportunity to lead in this area.

Meeting educational needs through partnerships and collaborations

In the previous sections, numerous collaborations are noted. Moreover, the proposed program
represents a potential new area of collaboration between UNO and UNMC in courses and
content.



Dear colleagues:

My name is Apollo Stack and [ am an alumnus of both the University of Nebraska
Omabha and the University of Nebraska Medical Center. During my studies at these wonderful
institutions I focused on the areas biology and medicine and earned Bachelor of Science and
doctor of medicine degrees. However, in addition to my primary areas of study, I took more than
the required amount of humanities courses as an undergraduate and am forever thankful for this.
Through my friendship with Steve Langan I became aware of the development of a medical
humanities major at UNO and I am writing to express my strongest possible support of this new
program. It undoubtedly would have been my major or an additional major had the program
existed when I was a student at the university.

The importance of the humanities in the development of the ethical and moral reasoning
of the mind cannot be understated. It is through courses in philosophy, literature, language,
history, art, and others that one is able to learn to think and understand that which is different.
These were the courses that I took in college that helped me to expand my world view and
incorporate the myriad of often diametrically opposed ideas. In these courses I learned how to
see different shades of grey instead of black and white. Through studying the humanities I
became able to relate with people that come from a multitude of walks of life.

Since college I have interacted and built rapport with tenured professors of cardiothoracic
surgery at Massachusetts General Hospital and those who are barely able to speak a word of
English and live in deleterious situations, whether that be here in Omaha or the slums of India.
My training in the humanities is what allows me to visit India, Prague, Paris, Barcelona and
Hong Kong and traverse these experiences with ease. As well as to absorb and take these
cultural experiences with me as I move forward. That training allows me to communicate about
the wealth of learning this has brought, and that communication may be through listening,
speaking, writing and how to conduct myself; all of which are fundamental cornerstones of what
the humanities teach.

As a resident physician, I see too many of my colleagues who lack a background in the
humanities. Too many of them took the bare minimum of these courses. College was a means to
an end for them, and it has shown glaringly as I see them interact with patients. They fail to
understand that which is different from their background and often equate patients with academic
exercises. Forgetting that these are human beings who require more than a formula to heal them.
Sure, they may be able to write the prescription that is necessary. However, what if the patient
doesn’t understand how to take it? What if they have prejudices against the medical system or
western medicine? These are two often problems encountered as a physician, and I could write
about many more difficult situations that arise. What helps to address these dilemmas is a
foundational training in the humanities.

So it is with this that [ urge any person tasked with developing the young minds of future
physicians to include a wealth of training in the humanities. A major in the medical humanities at
the University of Nebraska at Omaha would put the institution that I am proud to call my alma
mater at the forefront of medical education. Yet most importantly the program will undoubtedly
develop better people who will make better future physicians that will ultimately improve the



quality of health care in the state of Nebraska and beyond. Because what there is a critical need
for are human physicians not a physician who simply knows the science behind human disease.

Sincerely,

Apollo A. Stack, M.D.

Anesthesiology Resident, UNMC

University of Nebraska at Omaha Class of 2013
University of Nebraska Medical Center Class of 2018



August 28th, 2018

Amanda Wickert
2519 N 67 St
Omaha, NE 68104

Dear University of Nebraska Leadership,

[ graduated from the University of Nebraska at Omaha in December 2017, with a Bachelor
of Science in Biology and minors in Medical Humanities and Chemistry. I am currently
applying to medical school while working as a pre-health academic advisor in UNO’s own
Health Careers Resource Center. Every day [ use my previous experiences as an involved
pre-health student to advise current pre-health students.

[ initially chose to pursue a Medical Humanities minor, because I believed it would help me
treat patients holistically, and to consider things from their perspective. I believe providing
students with a Medical Humanities major option would benefit not only their future
patients, but it would also benefit their health as future health care professionals.

For the last six years [ have been a live-in caregiver to my grandfather. Caregiving is
without a doubt the most difficult thing I have ever done in my life; a normal school and
work week turns into an eighty-hour work week when you are taking care of an elderly
individual with many health issues and dementia. My grandfather who was once my easy-
going best friend grew to be impatient, unappreciative, and hostile at times. After a
particularly hard year of illnesses and surgeries, | began to feel numb.

[ enrolled in Steve Langan’s Illness and Health Writing and Literature class. It was Steve
and my peers who opened my mind to the idea that I was experiencing caregiver burnout.
They never explicitly said it. However, | began to see that the numbness that I was
experiencing wasn’t due to weakness. Rather, it was a consequence of being overworked
and having nowhere to creatively express the thoughts and emotions that [ was working
through.

In Steve’s class, our final involved a creative project that expressed memories, emotions,
and experiences through the humanities. [ used the opportunity to write a piece about the
paradox that caregiving was for me, and [ shared it with my peers. After completing the
project, the burnout that I felt was almost nonexistent. I truly believe the opportunity to
express emotions in a creative way helped me process and understand the complexity of
what [ was feeling and thinking. Since writing that piece, | have continued to use the
humanities to enjoy the good times and get through the difficult times.

As the baby boomer generation ages, health care professionals will be faced with an
increased patient workload. We are already seeing increases in burnout and even suicide



among physicians. There are many theories as to why this exists. However, one thing we
can do as educators is teach pre-health students how to process the complex emotions and
thoughts they will encounter in health care using the humanities.

Lastly and most importantly, the Medical Humanities major would provide students with a
solid foundation of cultural humility. Health care professionals treat patients from all
different backgrounds. If they are not able to consider how age, race, geography, etc.
influence health and the complex perspective of their patients, then they might miss some
vital pieces of the puzzle. My minor taught me that I might not understand the cultural
complexity of sickness and disease with each-and-every patient, but I should always try to
consider it from their perspective and seek understanding.

Please know I strongly support the Medical Humanities major as a former student, current
staff member, and future health care professional.

Respectfully,

Amanda Wickert



To Whom It May Concern:

I am writing to you as an alumnus of the College of Public Affairs and Community Service (BGS
’16) and College of Arts & Sciences (M.A. Sociology) to advocate for the creation of a Medical
Humanities major at UNO. My undergraduate studies centered on Public Health with the goal
of entering a career in health education and advocacy after graduation. Nearing the end of my
degree | had the good fortune to meet Dr. Michelle Desmarias, who, after many lively
discussions suggested | enroll in the Medical Humanities minor. She believed, and rightly so,
that the minor would be beneficial in helping me think about health in other ways besides
public policy and disease prevention. Thankfully | took her advice.

In completing the minor | was exposed to courses in ethics, art, and medical sociology. | was
challenged to re-conceptualize my understandings of health and iliness, and to critically think
and discuss what it means to give and receive care. Studying Medical Humanities did not
replace, but rather augmented my Public Health education and sparked in me the desire to
conduct original research on resilience, social support, and family caregivers. | carried these
themes with me throughout my Master’s program at UNO and with me still as | begin my
doctoral studies in Medical Anthropology at the University of Alabama. And, while traditionally
an education in Medical Humanities focuses on creating more capable, empathetic, and
resilient physicians, it has the potential, as it did for me, to do the same for all students
interested in the institutions of medicine.

While | am grateful for the minor, | believe that completing a Bachelor’s degree in Medical
Humanities, replete with capstone or other applied project highlighting the interdisciplinary
nature of the field could have only proved beneficial. Like myself, most students pursuing a pre-
med/pre-allied health education at UNO have the desire to ‘do good’ in the world; to improve
the lives of others through healing and prevention of disease. | truly believe that a robust
education in Medical Humanities can help these students do that good, but better.

Sincerely,

Joseph McGuire



September 14, 2018
To whom it may concern,

| am excited to offer a letter of support to for the Medical Humanities major at the
University of Nebraska Omaha. | am a current student in the M.D./Ph.D. program at the
University of Nebraska Medical Center and have completed two years of medical
school and three years of graduate school conducting research in cellular
neuroscience. During my Ph.D. training in the spring of 2018, | had the pleasure of
auditing a class, Reading and Writing about Sickness and Health, instructed by Steve
Langan on the UNO campus.

| was excited to explore the themes of narrative medicine from the perspective of both
patient and provider. While my background and training in biomedical sciences is
strong, | have had little exposure but a strong interest in learning about my chosen
career by hearing the experiences of others through medical humanities. Such training
is at most ancillary to the medical curriculum at UNMC, which is understandably
focused on the more “practical” scientific and clinical training every medical student
needs to succeed in medical school and beyond.

| found the class to be engaging and tremendously helpful in clarifying the journey that
is yet to come in my own clinical training. Professor Langan was enthusiastic about the
work, which prompted strong reciprocation from most of the students. Discussing
material with non-medical classmates offered me new perspectives on the role of the
physician that | would not have experienced in the rather insular world of medical
school. Learning to grapple and respond to fiction, nonfiction, memoir, and poetry
through written and oral responses taught me to approach the work more critically.
Internalizing moving stories from patients, observers, and physicians sensitized me to
the struggles inherent in all these roles. | am confident the experience has better
prepared me for the remainder of my clinical training, and | hope to continue to engage
with medical humanities throughout my career.

A medical humanities major would be valuable to many at UNO and UNMC. Students
hoping to enter the medical field would be better prepared to empathize with patients
and bear the turbulence of their chosen calling. All students will likely find the medical
humanities to be fertile soil to explore the utmost highs and lows of the human
experience. | wish | had been able to take such classes when | was an undergraduate,
but I am glad | eventually did as a medical student.

Justin Grassmeyer

M.D./Ph.D. Scholars Program, G4
University of Nebraska Medical Center
justin.grassmeyer@unmc.edu
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English Deportment

October 1, 2018
Dear Steve Langan:

The English Department offers its enthusiastic support for a Medical Humanities major at the
University of Nebraska at Omaha. Our support is based on the growing interest and awareness
of Medical Humanities as a discipline locally and nationwide, as well as our faculty and
students’ experience, research, and vested interest in the field.

Medical Humanities is a burgeoning field as more institutions recognize the value of exploring
the intersections between humanities and medicine. Research points to the positive effects of
having pre-health care professionals study how to communicate with others, the relationship
between patient and medical care-giver, the social foundation of healthcare, and narrative
contexts for ideas about illness and the body. A study of health humanities is also vital for our
English majors and minors who wish to explore narratives of medical practice, care-giving,
illness, and health and recognize them as multi-layered experiences that can affect one’s sense
of ethical responsibility and identity. A recent Association of American Medical Colleges article
states that “Health humanities programs for undergraduates have quadrupled since 2000.”
The success of Medical Humanities as a program is further evidenced by the increasing number
of widely read and respected health humanities journals such as The Examined Life Journal
(University of lowa Carver College of Medicine Writing and Humanities Program), Hospital
Drive (University of Virginia School of Medicine), Ars Medica (Mount Sinai Hospital), and
Bellevue Literary Review (NYU Langone Medical Center). As interest in this area continues to
develop on our campus, we want to enable our students to stay here at UNO to pursue a
major in Medical Humanities instead of seeking it elsewhere.

Because Medical Humanities explores relationships between art and medicine—humanity and
science—the English Department is a natural collaborator. We currently offer the following
courses approved for the Medical Humanities minor: ENGL 4970/8976 Writing about Sickness
and Health; ENGL 4960/8966 Writing Graphic Memoirs; ENGL 4960/8966 Bringing the War
Home: American Veterans and Their Families. Additionally, it is not uncommon for health
professionals in training to take our literature and writing courses, discussing and describing
their medical training and professional experiences in health care.

We believe the evolving Medical Humanities major will continue to inspire new and innovative
literature and writing courses. Faculty in our department, for instance, are in the process of
developing three new courses: one that focuses on how illness and disease, especially mental
and physical disability, are represented in film; another tentatively titled “Writing as Healing”
will look at the theories that inform how writing functions as a healing element able to
transform traumatic experiences and empower the "wounded storyteller”; and a third called
“Writing the Female Body” that explores issues of women’s health, healing, and identity
through creative nonfiction and narrative medicine. From yet another perspective, the field of

6001 Dodge
402-55

Street Omaha, NE 68182-0175

2635/ FAX: 402-554-2009




English Letter of Support 2

Technical Communication has published several special issues in its leading journals, including
Technical Communication Quarterly, Written Communication, and Journal of Business and
Technical Communication, on medical humanities and medical rhetoric. These special issues
focused on the interdisciplinary intersections between writing, medical humanities, and the
rhetoric of medical health and medicine, broadening the field’s range of scholarship. Areas of
scholarly focus have included language and texts, online health communication, writing
practices connected to medicine, visual medical communication, and so on—all potential areas
of interest to me as a technical communication specialist.

Moreover, a small sampling of our faculty and student publications further reflect our current
engagement with Medical Humanities. For example, current graduate student Jessie Carr
published her essay “When They Say Your Son is Normal,” in Literary Mama (2016). Laura
Johnson Dahlke, an UNO alum, published "Essays on Childbirth: The Why and How” in
Women's Studies (2009). And another alum, Zach Jacobs, published his essay “An Imprecise
Science” in The Examined Life Journal (2015). Faculty publications in the Medical Humanities
field include Lisa Knopp’s award-winning book Bread: A Memoir of Hunger (2016), John Price’s
essay “Appendicized” in Fourth Genre (2018), Jody Keisner’s essay “Body Language” in Post
Road (2018), and Amber Roger’s essay “Near Miss” in Literary Mama (2014), among many
others.

The above-mentioned publications, which represent only some of the interdisciplinary work
already being done in the English department, explore disability, medical loss, chronic disease
and illness, and mental health as they intersect with issues of gender, identity, history, fear,
and culture, among many other topics.

In sum, we recognize the opportunity a Medical Humanities major would offer students and
faculty alike. We offer our full support.

On behalf of the English Department,

//[7/ L /7 //// //f/!

Dr. Tracy Bridgeford

Professor and Chair

Arts & Sciences Hall

University of Nebraska at Omaha
Omaha, NE 68182-0175
402.554.3312



September 14, 2018
To Whom It May Concern:

As Chair of the Department of Sociology & Anthropology, | strongly support the proposal to
establish BA and BS degrees in Medical Humanities at UNO. The entire faculty of our department
also reviewed and discussed the proposal at our most recent department meeting and unanimously
passed a motion in favor of the proposed new major.

Three Sociology & Anthropology faculty currently participate in the Medical Humanities minor:
Dr. Timi Barone (medical anthropologist) is the current Faculty Adviser and is leading the major
proposal process; Jay Irwin (medical sociologist) is part of the program’s Core Faculty; and Dr.
Kelly MacArthur, also a medical sociologist, would be a natural fit as an Affiliate or Core Faculty
member in the near future. They teach three courses that will count toward Medical Humanities
degree requirements: Medical Anthropology (Block 2), Medical Sociology (Block 1), and
Sociology of Mental Health & Iliness (Block 1). Medical Anthropology and Medical Sociology
are offered multiple times a year, both online and on-campus, as required courses in our Health &
Society concentration. Mental Health & IlIness is offered at least once a year on-campus as an
elective in the Sociology major and the concentration. Dr. MacArthur has also developed a Health
& Stratification course that will be taught soon and will count toward Block 1. Medical Humanites
majors would be welcome additons to all of these classes.

We are excited about helping to establish the only Medical Humanities major in the Great Plains,
which could draw new students into the social sciences and humanities within the College of Arts
& Sciences. The major also has the potential to strengthen ongoing research collaborations our
faculty have within the College and with UNMC faculty members such as Dr. Regina Robbins and
Dr. Bill Hay.

Sincerely,

Daniel N. Hawkins, PhD

Associate Professor & Chair

Department of Sociology & Anthropology
University of Nebraska Omaha

Omaha, NE 68182

Phone: 402.554.4935

Email: dhawkins@unomaha.edu
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PSYCHOLOGY DEPARTMENT

October 2, 2018

To Whom It May Concern:

On behalf of the Psychology Department, | am writing this letter in support of the
proposal to establish a new BA/BS degree in Medical Humanities. Psychologists and other
mental health practitioners have long recognized the importance of understanding both
the complexity of the human condition as well as the influence of the environment when
diagnosing and treating mental illness. Thus, it makes perfect sense to us that all physicians
and healthcare providers should be educated in these areas as well. This type of training
has the potential to make them not only better service providers, but also healthier and
happier people themselves.

I, personally, was involved in the development of the Medical Humanities minor and
have had an opportunity to provide feedback on the current proposal for the major. |
intend to continue as an Affiliated faculty member if the new major is approved. Four
Psychology classes are part of the curriculum for the proposed major. |, as Chairperson,
understand that the approval of this new degree plan may result in increased demand for
the Psychology courses included in the current Medical Humanities proposal and am
certain we can accommodate this demand.

The Medical Humanities degree proposal was reviewed and approved by the faculty
members in the Psychology Department. We believe it will be an exciting and important
addition to our degree offerings at UNO and are happy to provide our support for this new
major.

Sincerely,

Yyl

Brigette O. Ryalls, PhD
Chairperson, Dept. of Psychology
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October 8, 2018 AND COMMUNITY SERVICE
Department of Gerontology

Dr. Timi Barone

College of Arts and Sciences
Medical Humanities Program
ASH 383J

Dear Dr. Barone,

On behalf of the faculty of the Department of Gerontology, I am writing in support of your
proposal to establish an undergraduate degree in medical humanities at UNO. Your plan
suggests an appropriate path for students to take as they prepare for a career in health care. We
also believe knowledge about aging adults will be key as they represent over 50% of hospital
admissions. Aging adults also represent the bulk of health care expenditures.

Students seeking to gain a rich background in the medical humanities will be well-served by this
new degree. Finding ways for students to gain insight into the areas of Inclusion and Diversity,
Ethics, Religion and Culture, and, Narrative Medicine, Communication and Fine Arts are all
worthy pursuits in developing the intellectual skills and insight of students in this program. We
also believe establishing relationships with aging adults faced with cognitive and physical
limitations can foster the development of empathy and compassion toward others; a necessary
skill in the clinic, hospital and community setting.

Our faculty support your initiative and look forward to ways we could work with your students
in the future. We would welcome the chance for your students to take additional courses in
gerontology beyond those you have listed (Death and Dying and Health Aspects of Aging) in the
three blocks and those listed as complementary or cognate courses for the BS degree
(Psychology of Adult Development and Aging and Biological Principles of Aging). Courses
such as Hospice for Patient and Family, Mental Health and Aging, along with Community
Resources for the Elderly and Working with Minority Elderly can serve to complement the
understanding of your students who aspire to have a career in health care. We have other courses
that are in the process of development that would warrant consideration in the future.

Dr. Barone, we wish you success as you advance your proposal through the system.

With re Eards,

- J.rﬁ/ly/ e

] . Masters, PhD
/fProféssor and Chair
(}eréy Haney Chair of Gerontology

211 CPACS / 6001 Dodge Street / Omaha, NE 68182-0202 / 402-554-2272 / gerontology.unomaha.edu
310 Nebraska Hall / 901 N. 17 Street / Lincoln, NE 68588-0562 / 402-472-0754
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DEPARTMENT OF BIOLOGY

Date: October 16, 2018

To: Dr. Timi Barone
Associate Professor of Anthropology

From: Dr. L. LaReesa Wolfenbarger (\‘% k&_ /64446» W j('\

Professor and Chair of Biology

Re: Department of Biology supports Medical Humanities major

On behalf of the Department of Biology, | enthusiastically support the proposal for a Medical Humanities
major at UNO. Biology and Environmental Sciences courses will satisfy cognate requirements for the
Bachelor of Science degree, and we welcome having Medical Humanities majors in our courses.

A Medical Humanities major will provide students with more opportunities to learn and explore the
healthcare field and caregiving. Incoming students strongly state a desire to make a difference. Students in
the proposed interdisciplinary Medical Humanities major will analyze and think critically from diverse
academic perspectives. The proposed program balances diversity with depth in a way that students with a
Medical Humanities degree will be well-prepared to make a difference in healthcare professions. Biology
Department advisors will encourage our majors to consider adding a Medical Humanities degree as a
second major. Approximately 40% of the students enrolled in the Medical Humanities minor program are in
the Biology Department. For the large number of students with declared interests in pre-health, the Medical
Humanities will substantially increase educational options. These increased options are likely to increase
retention rates and recruitment.

In closing, the Biology Department strongly supports the proposed Medical Humanities program and looks
forward to working with the contributing departments to ensure its success.

6001 Dodge Street | Omaha, NE 68182
(402) 554.2800 | www.unomaha.edu
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COLLEGE OF ARTS AND SCIENCES
Leonard and Shirley Goldstein Center for Human Rights

August 29, 2018

Dear Dr. Timi Barone,

This letter is written in support of the proposal for the new Medical Humanities major at
the University of Nebraska at Omaha. The new UNO Goldstein Center for Human Rights
(GCHR) not only shares faculty members with the Medical Humanities initiative but also
engages students through curriculum and other activities in at least one common area of
academic interest — human rights and healthcare. In the past, GCHR faculty have designed
and taught classes related to this general topic. At least three members of the Executive
Board of the GCHR (Dr. Michele Desmarais, Dr. Jay Irwin, and Dr. Troy Romero) teach
classes, pursue research, and actively engage with the greater community on human rights
and healthcare. The World Health Organization’s Constitution written in 1946 takes as
“the highest attainable standard of health as a fundamental right of every human being.”
Article 25 of the 1948 United Nations' Universal Declaration of Human Rights states:
"Everyone has the right to a standard of living adequate for the health and well-being of
himself and of his family, including food, clothing, housing, and medical care and necessary
social services.”

The proposal for the new Medical Humanities major will be of great interest to several
students presently pursuing human rights studies at UNO. As of Fall 2017, students at UNO
have been able to minor in Human Rights. This program is directed by GCHR Executive
Committee member Rory Conces. While the human rights and medical humanities
initiatives are completely distinct, they are definitely complementary. At the present
moment, | can easily envision students doing a major in Medical Humanities with a minor
in Human Rights Studies.

| have been personally involved with the Medical Humanities initiative since its inception
under the leadership of Dr. Michele Desmarais. | would like this letter to also attest to the
care and thoughtfulness put into the development of the Medical Humanities minor and
now this proposal for a major by present faculty leadership. The Medical Humanities
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minor has been and will surely continue to be a great success. Providing UNO students
with the option to do a Medical Humanities major, given the quick growth of the minor and
the faculty’s ability to provide extensive and rich academic programming, should be a
university priority. It is easy to envision a thriving Medical Humanities program at UNO in
the future — it is already flourishing in the present. The Goldstein Center and its three
dozen affiliated faculty will certainly continue to contribute to the study of issues related
to human rights and healthcare. Undoubtedly, we will find numerous ways to collaborate
in the future.

Curtis Hutt, PhD

Associate Professor of Religious Studies

Executive Director, Leonard and Shirley Goldstein Center for Human Rights

Director of Programming, Nathan and Hannah Schwalb Center for Israel and Jewish Studies
University of Nebraska at Omaha

chutt@unomaha.edu



COLLEGE OF ALLIED HEALTH PROFESSIONS
Office of the Dean

September 14, 2018

To Whom it May Concern:

| am writing on behalf of the UNMC College of Allied Health Professions (CAHP) to offer
support for the proposal to establish an undergraduate medical humanities major at the
University of Nebraska at Omaha. The CAHP houses fourteen health profession
education programs. Each program requires completion of specific undergraduate
prerequisite courses for admission, however, none of the programs requires a
prescribed major.

As such, a major in medical humanities would be very appropriate to prepare any
number of pre-health profession students for admission to a health profession program
in the CAHP, including, but not limited to, physical therapy, occupational therapy,
genetic counseling, and physician assistant studies.

The creation of the major would promote collaboration between CAHP and UNO faculty.
CAHP faculty could potentially assist with the development of applied and experiential
curricula that would expose undergraduate majors to careers in the allied health
professions. Similarly, the collaboration would make possible the enhancement of
medical humanities content in the respective CAHP health professions curricula.

Lastly, evidence continues to grow demonstrating the positive influence of the medical
humanities (e.g. Mangione et al, Journal of General Internal Medicine, 33(3), May 2018 pp. 628-644) in
developing qualities and attributes essential to the effective delivery of clinical care, and
to managing the stresses associated with care delivery, both vitally important to the
future of healthcare and the healthcare workforce.

Sincerely,

)
I / 4 Iﬁl v" r'/ A -
Fle €. Mt
)

/ \ /

Kyle P. Meyer, PhD, PT, FASAHP
Dean

984000 Nebraska Medical Center / Omaha, NE 68198-4000
402-559-5903 / FAX 402-559-8696 / www.unmc.edu/alliedhealth
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